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Resumé	
Der	 er	 i	 disse	 dage	 op	 til	 det	 Amerikanske	 præsidentvalg	 ophedede	

diskussioner	 om	 det	 Amerikanske	 videregående	 uddannelsessystem.	

Uddannelsesafgifterne	er	steget	markant	siden	slutningen	af	1970’erne,	og	de	

studerende	 er	 forgældet.	 På	 trods	 af	 høje	 uddannelsesafgifter	 strømmer	 de	

studerende,	der	stadigvæk	har	råd,	til	universiteterne.	Statistikker	viser	at	der	

i	 de	 seneste	 årtier	 har	 været	 en	 stigning	 i	 studerende	 der	 starter	 på	

universiteter,	og	stigningen	forventes	at	fortsætte.	De	studerende	vil	tydeligvis	

gerne	have	en	uddannelse,	men	hvilken	værdi	har	den?		

	

Grundet	 de	 stigende	 uddannelsesafgifter	 er	 det	 især	 svært	 for	 de	

ressourcesvage	at	betale	for	en	uddannelse.	Derfor	har	de	svært	ved	at	rykke	

på	 deres	 plads	 i	 samfundet,	 og	 den	 sociale	 mobilitet	 er	 i	 fare	 for	 at	 blive	

forværret.	De	stigende	uddannelsesafgifter	er	blevet	grundigt	diskuteret,	men	

mange	 mangler	 en	 forståelse	 af	 hvad	 universiteterne	 egentlig	 bruger	 deres	

penge	 på.	 Der	 er	 brug	 for	 mere	 gennemsigtighed	 i	 universiteternes	

pengeforbrug	 for	 at	 finde	 ud	 af	 om	 de	 har	 grund	 til	 at	 sætte	 prisen	 for	 en	

uddannelse	op.		

	

Det	 Amerikanske	 videregående	 uddannelsessystem	 og	 forholdet	 mellem	

aktørerne	 er	 i	 krise,	 men	 i	 hvor	 høj	 grad	 er	 der	 interaktion	 mellem	 de	

stigende	 uddannelsesafgifter,	 værdien	 af	 en	 uddannelse	 og	 de	 sociale	

konsekvenser?	

	

Undersøgelsen	af	værdien	af	en	uddannelse	viser	at	der	er	grund	til	at	 tro	at	

en	uddannelse	giver	en	billet	til	den	Amerikanske	middelklasse.	Efter	at	have	

analyseret	flere	spørgeskemaer	fra	forskellige	år,	tegner	der	sig	et	billede	af	at	

studerende	 i	 dag	 prioriteter	 økonomisk	 stabilitet,	 og	 de	 går	 på	 universitetet	

for	 at	 opnå	 bedre	 job.	 Dette	 modsætter	 sig	 hvad	 universiteter	 traditionelt	

prøver	at	 lære	de	studerende.	Universiteter	startede	med	at	være	et	sted	 for	

læring	og	dannelse.	Det	var	en	del	af	missionen	at	universiteter	skulle	opbygge	

de	studerendes	menneskeværd	og	udstyre	dem	med	gode	manérer	og	kritisk	

forståelse,	 så	 at	 de	 kunne	 bidrage	 til	 deres	 omverden	 i	 form	 af	 intelligens,	

velopdragenhed	og	respekt.			
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Specialet	 argumenterer	 for	 at	 den	 økonomiske	 krise	 har	 ændret	 de	

studerendes	prioriteter	hvorfor	efterspørgselen	for	en	uddannelse	er	høj.	Her	

sker	 der	 en	 interaktion,	 da	 der	 med	 den	 stigende	 efterspørgsel	 sker	 en	

stigning	 i	 uddannelsesafgifterne.	 Dette	 er	 grundlaget	 i	 teorien	 om	 udbud	 og	

efterspørgsel,	som	også	er	illustreret	i	specialet.	Undersøgelsen	af	de	stigende	

uddannelsesafgifter	 tager	 udgangspunkt	 i	 uddannelsesinstitutionerne	 og	

deres	 pengeforbrug.	 Ud	 fra	 en	 analyse	 af	 fem	 forskellige	 universiteters	

årsrapporter,	 viser	 det	 sig	 at	 en	 anden	 grund	 til	 stigningen,	 er	 at	 der	 bliver	

brugt	flere	penge	på	aktiviteter	der	ikke	har	med	uddannelse	at	gøre.	Det	viser	

sig	at	dette	dog	er	nødvendigt	 for	universiteterne	da	de	må	konkurrere	med	

tusindvis	af	andre	uddannelsesinstitutioner	om	det	samme	produkt.	De	 føler	

sig	nødsaget	 til	at	bruge	 flest	penge	på	ekstra	 faciliteter	som	kan	promovere	

universitetet	over	for	potentielle	studerende,	og	dette	forbrug	stiger.		

	

En	 anden	 interaktion	 sker	 når	 høje	 uddannelsesafgifter	 medfører	 alvorlige	

konsekvenser	 for	 samfundets	 lighed.	 Til	 at	 uddybe	 dette,	 bruger	 specialet	

Francois	 Bourdieu	 og	 hans	 teorier	 om	 kapital	 til	 at	 undersøge	 om	 der	 er	

præcedens	 for	 at	 uddannelsessystemet	 i	 USA	 kan	 bidrage	 til	 social	 ulighed.	

Ifølge	 Bourdieu	 sorterer	 og	 reproducerer	 uddannelsessystemet	 således	 at	

klasser	bliver	opdelt	og	videreført.	Dem	der	har	meget	vil	få	meget	og	dem	der	

har	lidt	vil	få	lidt.	Specialet	argumenter	for	at	dette	på	længere	sigt	vil	medføre	

social	 ulighed.	 Bourdieu	 bruger	 tre	 slags	 kapital	 til	 at	 forklare	 hvordan	

ressourcer	 kan	 hjælpe	 de	 stærke	 igennem	 uddannelsessystemet.	 Folk	 med	

økonomisk	 kapital	 kan	 betale	 sig	 igennem	 bedre	 uddannelser	 og	 eventuelt	

benytte	 sig	 af	 kapitalen	 til	 at	 blive	 optaget.	 Ligeledes	 kan	 folk	 med	 social	

kapital	 benytte	 sig	 af	 sit	 eller	 familiens	 netværk	 til	 at	 blive	 optaget	 på	 den	

ønskede	uddannelsesinstitution,	og	den	sociale	kapital	kan	ligeså	blive	styrket	

gennem	 en	 uddannelse.	 Ydermere	 er	 folk	 med	 kulturel	 kapital	 som	 fisk	 i	

vandet	på	uddannelsesinstitutionen,	da	de	er	trænet	i	den	intellektuelle	jargon	

der	 eksisterer.	 Kapital	 bliver	 trænet	 fra	 den	 præmature	 vækst	 gennem	

opdragelsen,	 og	 ressourcesvage	 individer	 har	 typisk	 ikke	 tillært	 sig	 dette	 da	

der	i	familien	ikke	er	tilført	kapital	fra	start.	Værdien	af	en	uddannelse	bliver	

dermed	 højere	 når	 den	 giver	 mulighed	 for	 at	 skifte	 plads	 i	 den	 sociale	

rangorden	 og	 der	 er	 derfor	 yderligere	 interaktion	 mellem	 værdien	 af	 en	

uddannelse	og	social	ulighed.	
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Introduction	
It	is	popular	for	the	media	to	discuss	the	problems	in	the	American	system	of	

higher	education.	Some	even	refer	to	the	problems	as	a	crisis.	In	fact,	the	crisis	

narrative	 is	 frequently	used,	 and	 it	 seems	easy	 to	understand	why.	 Students	

and	 their	 families	 worry	 about	 rising	 tuition	 fees	 and	 the	 massive	 student	

debt.	 Politicians	 worry	 about	 the	 enrollment	 rate	 in	 colleges	 and	 whether	

American	 institutions	 of	 higher	 education	 are	 falling	 behind	 compared	 to	

other	 countries.	 These	 are	 certainly	 issues	 that	 should	 foster	 insecurities	

amongst	many,	but	what	really	is	going	on	in	the	system	of	higher	education,	

is	of	course	much	more	complicated.	

	

It	 is	 in	 fact	 still	 very	 popular	 to	 go	 to	 college	 in	 the	 United	 States.	 Student	

aspirations	are	high,	as	more	than	90	percent	of	high	school	students	expect	to	

attend	 college	 after	 high	 school	 (Kamenetz,	 2010).	 This	 means	 that	 almost	

nine	 out	 of	 ten	American	high	 school	 seniors	 say	 they	want	 to	 go	 to	 college	

after	they	finish	high	school.	The	National	Center	for	Education	Statistics	notes	

that	there	has	been	an	increase	in	undergraduate	college	enrollment	over	the	

last	 decades,	 and	 it	 also	 projects	 an	 increase	 over	 the	 next	 decade	 (U.S.	

Department	 of	 Education,	 2015).	 For	many	 young	 Americans,	 college	 is	 the	

most	 natural	 next	 step	 after	 graduating	 high	 school,	 and	 even	 though	 the	

numbers	 about	 college	 enrollment	 do	 fluctuate	 from	 time	 to	 time,	 it	 is	 clear	

that	 the	 issues	 regarding	 costs,	 value	 and	 quality	 is	 leaving	 no	 college	

untouched.	 There	 is	 significant	 data,	 which	 demonstrates	 that	 young	

Americans	rally	around	all	 types	of	colleges	as	 if	a	college	education	was	the	

national	standard	in	the	United	States.	

	

Recently	 though,	 times	have	been	 tough	 for	 colleges.	 From	being	 a	 foregone	

conclusion,	colleges	are	being	scrutinized	under	the	assumption	that	a	college	

degree	may	not	 be	worth	 the	money	 invested	 in	 it.	Many	 researchers	 try	 to	

investigate	 the	 “return	 on	 investment”	 issue	 in	 order	 to	 really	 find	 out	 if	 a	

college	 degree	 is	 worth	 the	money,	 especially	 considering	 the	 rising	 tuition	

fees	and	the	youth	unemployment	data.	
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Tuition	 fees	 have	 increased	 dramatically	 over	 the	 past	 three	 decades	 even	

though	 many	 colleges	 are	 affluent	 in	 endowments.	 Financiers	 are	 steering	

large	charitable	gifts	to	colleges	and	the	colleges	are	hoarding	money	instead	

of	lowering	tuition	(Fleischer,	2015).	At	the	same	time,	the	quality	of	a	college	

degree	has	often	been	questioned	on	the	basis	of	in-depth	studies	that	show	a	

lack	 of	 learning	 amongst	 recent	 college	 graduates	 (Arum	 &	 Roksa,	 2011).	

Indeed,	 there	 are	 signs	 pointing	 towards	 a	 crisis	 in	 the	 system	 of	 higher	

education.	 If	 tuition	 fees	 are	 going	 up,	 so	 should	 the	 degree	 of	 quality,	 and	

college	graduates	should	be	able	to	get	better	jobs.	

	

Additionally,	many	parents	and	students,	particularly	low-income	families,	are	

concerned	with	how	to	finance	a	college	education.	They	pay	the	high	sticker	

price	 and	 are	 left	 wondering	 what	 the	 money	 is	 actually	 spent	 on.	

Transparency	 in	 a	 college’s	 economy	 is	 lacking,	 and	 even	 though	 many	 are	

pushing	 for	 greater	 transparency,	 it	 is	 not	 always	 easy	 to	 look	 through	

financial	statements	and	investigate	and	comprehend	the	flow	of	money.	

	

Despite	 the	college	situation	 today,	students	do	not	seem	to	be	 too	bothered	

with	the	continuing	problems	of	rising	tuition	fees.	Young	Americans	are	keen	

on	getting	a	college	degree.	College	attendance	rates	continue	to	rise	despite	

of	 the	 problems,	 or	 the	 so-called	 crisis,	 in	 higher	 education.	 Therefore,	 one	

might	 still	 wonder	 what	 exactly	 students	 believe	 a	 college	 degree	 provides	

them	with.	Some	experts	say	that	a	college	degree	is	a	ticket	or	a	passport	to	

most	 careers	 and	 the	 American	middle	 class	 in	 today’s	 economy.	Without	 it	

people	 can	 find	 themselves	 trapped	 in	 unrewarding	 jobs	 and	 financial	

instability.	Others	say	that	students	 in	colleges	opt	to	get	a	higher	 income	by	

earning	 their	 degree.	 In	 specific	 sectors	 of	 the	 work	 force,	 it	 is	 simply	 not	

possible	 to	 get	 a	 job	 without	 a	 college	 degree.	 But	 what	 do	 the	 students	

themselves	 think?	What	makes	 a	 college	degree	worth	 the	money	 for	 them?	

And	what	really	is	the	purpose	of	higher	education?	
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Background	of	the	Research	
The	price	of	college	is	one	of	the	fastest	rising	costs.	Since	1978,	college	tuition	

and	fees	have	increased	by	1,120%	(Jamrisko	&	Kolet,	2012).	This	means	that	

somebody	 going	 to	 college	 today	 to	 a	 public	 university,	 is	 paying	 about	 300	

percent	 of	 what	 her	 mom	 or	 dad	 did	 just	 30	 years	 ago	 (Carter	 &	 Linkins,	

2015).	 It	 is	 therefore	 safe	 to	 say	 that	 students	 in	 this	 generation	 are	 more	

financially	 under	 pressure	 than	 previous	 generations.	 Students	 today	 put	

themselves	in	enormous	debts,	and	many	are	aware	that	this	may	be	a	lifelong	

financial	burden.	Others	are	not	aware.	It	 is	 fair	 to	argue	that	an	18-year-old	

student	may	have	no	 idea	what	private	 loans,	direct	 loans	and	 interest	 rates	

are.	Therefore,	for	many	students,	who	simply	want	an	education,	the	student	

loans	can	be	overwhelming	and	immeasurable	once	they	have	to	be	paid	back.	

Nonetheless,	 this	 does	 not	 change	 the	 fact	 that	 the	 student	 loan	 debt	

surpassed	one	 trillion	dollars	 in	2014	 (Martin	&	Lehren,	2012).	People,	who	

want	 to	 get	 an	 education,	 seem	 to	 ignore	 the	 financial	 struggle	 they	will	 be	

facing	and	keep	paying	the	high	sticker	price	for	a	college	diploma.	

	

With	the	dramatic	increase	in	tuition	fees	and	the	financial	struggles,	what	are	

the	consequences	 for	American	college	students?	The	massive	debt	seems	to	

have	different	 significances	 to	many	students.	 In	2014,	The	New	York	Times	

coined	 the	 term:	 “Boomerang	 Generation”	 (Davidson,	 The	 New	 York	 Times,	

2014).	The	term	covers	a	generation	of	young	people,	who	find	it	necessary	to	

move	back	 in	with	 their	 parents	 in	 order	 to	 be	 able	 to	 pay	 off	 their	 student	

loans	 after	 college	 graduation.	 Many	 argue	 that	 a	 college	 degree	 is	 a	 life	

investment	that	creates	a	return	once	the	graduate	gets	a	job.	However,	for	the	

Boomerang	Generation,	 the	 return	 on	 investment	 is	 difficult	 to	 obtain	when	

they	are	living	back	with	their	parents	as	an	adult	in	order	to	make	ends	meet.	

Especially	minorities	and	low-income	students	are	struggling,	and	if	 they	are	

not	financially	capable	of	paying	their	tuition,	the	risks	are	that	they	get	stuck	

without	 the	 possibility	 of	 moving	 up	 the	 hierarchical	 ladder.	 Thus	 social	

mobility	fails.	

	

Many	 people	 consider	 higher	 education	 as	 an	 investment,	 and	 it	 would	

therefore	 be	 natural	 to	 ask	 the	 question:	 Is	 there	 a	 return	 on	 investment?	
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Lately,	this	question	has	been	asked	a	lot	in	the	United	States.	It	is	a	question	

that	is	triggered	by	the	rising	costs	of	tuition,	which	is	an	on-going	cycle	that	

does	 not	 seem	 to	 break.	 “Specifically	 from	 1978-2008	 tuition	 and	 fees	 (not	

including	 room	 and	 board)	 increased	 from	 2,303	 dollars	 to	 5,585	 dollars	 in	

public	four-year	colleges”	(Arum	&	Roksa,	2011,	pp.	15-16).	As	a	result,	many	

experts	argue	 that	 the	 student	 loan	debt	 is	 the	United	States’	next	big	 crisis,	

and	there	should	be	a	particular	cause	for	concern	as	the	current	situation	is	a	

financial	bubble	that	is	waiting	to	explode.	But	why	is	tuition	fees	on	the	rise	

and	 what	 is	 tuition	 money	 spent	 on?	 Considering	 how	 wealthy	 many	

institutions	 are	 and	 how	much	 endowment	 they	 have,	 one	might	 argue	 that	

colleges	 are	 hoarding	 money	 instead	 of	 holding	 down	 tuition.	 Endowments	

have	surged	in	recent	years	as	markets	recovered	from	the	financial	crisis.	To	

give	 an	 example,	 Yale’s	 total	 endowments	 is	 now	 24	 billion	 dollars	 –	 50	

percent	more	than	2009,	and	there	is	data	which	suggests	that	private	equity	

fund	 managers,	 who	 are	 hired	 to	 invest	 the	 endowments,	 seem	 to	 receive	

more	money	than	the	students	do	(Fleischer,	2015).	Clearly,	colleges	have	the	

money.	 So,	 why	 is	 tuition	 increasing	 and	 leaving	 students	 in	 the	 financial	

distress	and	the	United	States	in	a	national	student	debt	crisis?	

	

American	students	expect	that	a	college	education	will	give	them	a	set	of	skills	

that	 they	 can	 get	 compensated	 for	 after	 graduation.	 But	 is	 this	 the	 very	

concept	 of	 higher	 learning	 in	 the	 United	 States?	 What	 is	 traditionally	 the	

purpose	 of	 higher	 education	 in	 the	 US?	 Is	 it	 to	 provide	 society	with	 a	well-

rounded	college-educated	population	or	is	it	only	meant	for	personal	gains?	Is	

it	simply	to	train	someone,	who	will	be	part	of	the	labor	force	in	order	to	make	

ends	meet	or	is	it	to	educate	someone	to	be	a	citizen	of	the	world?	Is	the	focus	

on	efficiency	for	the	labor	market	or	education	of	the	single	individual?	

	

Even	 though	 attending	 college	 after	 high	 school	 for	 many	 students	 is	

considered	 the	 standard,	 others	 are	 starting	 to	 investigate	 the	 college	

“package”.	A	college	education	has	been	compared	to	a	black	box,	and	nobody	

has	never	 really	 examined	what	 is	 in	 it,	 such	 as	what	 are	 the	 specific	 things	

that	students	are	 learning,	and	why	are	 they	valuable	 to	each	 individual	and	

society.	
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This	 issue	 is	 key,	 as	 despite	 rising	 tuition	 fees	 and	 a	 massive	 debt,	 the	

questionable	quality	in	colleges,	and	plenty	of	alternatives	to	college	degrees,	

what	 makes	 American	 students	 keen	 on	 getting	 a	 college	 degree?	 The	

affordability	 issue	 is	 especially	 problematic	 and	 complicates	 the	 financial	

situation	further	for	college	students.	Therefore,	what	makes	a	college	degree	

worth	the	money	for	American	students?	

	

Over	the	years,	while	the	system	of	higher	education	has	expanded	and	tuition	

fees	have	increased,	the	learning	institutions	have	promised	to	fulfill	a	central	

tenet	 of	 the	 American	 ideology	 of	 equal	 opportunity:	 “Achievement	 is	 not	

predicated	on	the	luck	of	being	born	into	a	wealthy	family;	rather	anyone	can	

get	ahead	through	hard	work	and	persistence”	(Mullen,	2010,	p.	3)	Education	

has	been	perceived	as	one	of	the	best	means	to	make	this	dream	possible,	but	

has	 this	 tenet	 been	 fulfilled?	 With	 the	 rising	 tuition	 fees,	 it	 is	 evident	 that	

children	 from	 low-income	 families	 and	minorities	 are	 struggling	 to	 find	 the	

money	 for	college.	Furthermore,	data	suggests	 that	when	 it	 comes	 to	college	

admission,	 there	 is	 a	 difference	 in	 high-income	 and	 low-income	 families	 as	

well	as	race	and	ethnicity	plays	a	role.	A	child	born	into	a	 low-income	family	

has	 about	9%	chance	of	 obtaining	 a	 college	degree.	 The	odds	 are	54%	 for	 a	

child	 in	 a	 high-income	 family	 (Dynarski,	 2015).	 Lastly,	 the	 phenomenon	

“Summer	Melt”	is	a	coined	term	that	explains	why	20%	of	young	people,	who	

plan	to	attend	college	after	summer,	are	not	enrolling.	The	reason	is	that	they	

“melt”	away	during	the	summer,	simply	because	they	lack	the	same	resources	

and	 support	 as	 people	 from	high-income	 families	 (Dynarski,	 2015).	 In	 other	

words,	is	social	mobility	on	the	line	in	all	of	this?	

	

Statement	of	the	Problem	
There	 is	 a	 paradox	 in	 the	 system	 of	 higher	 education	 in	 the	 United	 States.	

While	 tuition	 continues	 to	 increase	 significantly	 and	 student	 debt	 has	

surpassed	one	trillion	dollars,	many	young	Americans	are	finding	themselves	

in	a	situation	in	which	they	are	forced	to	place	themselves	in	enormous	debt	in	

order	to	obtain	a	college	degree.	Especially	students	from	low-income	families	

and	minorities	 are	 struggling	 to	pay	 the	high	 sticker	price	 and	 an	 education	

may	be	the	biggest	chance	of	changing	this	situation.	
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Therefore,	 when	 a	 college	 education	 seems	 impossible,	 there	 is	 a	 risk	 that	

rising	tuition	fees	worsens	social	mobility.	

	

Furthermore,	there	are	speculations	about	the	intentions	of	the	institutions	of	

higher	 education	 in	 the	United	 States,	 and	 researchers	 argue	 that	 the	whole	

system	has	seemingly	 turned	 into	a	cash	cow.	Colleges	and	universities	have	

found	 themselves	 in	 an	 arms	 race	 to	 compete	 with	 each	 other	 on	 the	 best	

programs,	 facilities,	 societal	 clubs,	 events,	 etc.	 The	 competition	 is	 cutthroat,	

and	it	creates	a	concern	about	whether	colleges	are	being	run	like	businesses	

and	not	in	the	best	interest	of	the	student.	With	this	in	mind,	it	is	interesting	to	

investigate	 what	 the	 students	 think	 about	 their	 college	 education	 and	 why	

they	decide	 to	 attend	 college	 in	 the	 first	 place.	Dependent	 on	what	 students	

prioritize	 and	 considering	 that	 college	 enrollment	 is	 increasing,	 the	

institutions	 of	 higher	 education	may	 have	 an	 incentive	 to	 raise	 their	 prices.	

Much	is	at	stake	in	the	system	of	higher	education,	and	the	main	actors	and	the	

interaction	between	them	are	essential	in	uncovering	what	is	happening.	

	

Primary	Research	Question	
With	the	introduction	in	mind,	this	thesis	strives	to	investigate:	

	

To	what	 extent	 is	 there	 an	 interaction	 between	 rising	 tuition	 fees,	 the	

value	of	an	education	and	social	equality?	

	

Sub-Questions	
1. What	 is	 traditionally	 the	 function	of	 colleges	and	universities,	 and	what	are	

the	costs?	

2. How	do	public	institutions	of	higher	education	spend	their	money?	

3. What	is	the	value	of	a	college	education	for	students	in	public	universities?	

4. What	are	the	social	consequences	of	rising	tuition	fees?	

	

	



	
	
	

	 12	

The	Purpose	of	the	Study	
The	objective	of	this	research	paper	is	look	into	the	dynamics	in	the	American	

system	 of	 higher	 education	 and	 particularly	 the	 interaction	 between	 rising	

tuition	 fees,	 the	 value	 of	 an	 education	 and	 the	 social	 consequences	 of	 rising	

tuition	fees.	Therefore,	 the	analysis	will	 firstly,	 investigate	the	flow	of	money	

in	five	selected	public	institutions	of	higher	education,	secondly,	uncover	what	

students	 in	 public	 colleges	 or	 universities	 think	 their	 college	 education	 is	

worth	nowadays	and	thirdly,	examine	what	the	potential,	social	consequences	

of	rising	tuition	fees	are.	The	first	part	of	the	analysis	will	firstly	be	based	on	

five	 financial	 reports	 from	 five	 public	 universities,	which	will	 help	 trace	 the	

money	and	uncover	college	spending.	

	

Additionally,	the	analysis	deals	with	investigating	firstly,	why	students	decide	

to	go	to	college,	secondly,	why	they	end	up	choosing	a	particular	college	and	

finally,	what	their	personal	goals	are	in	life.	The	second	part	of	the	analysis	is	

therefore	 done	 on	 the	 basis	 of	 several	 recent	 reports	 from	 the	 Higher	

Education	Research	 Institute,	 and	 the	 investigation	will	 occasionally	 contain	

comparisons	 to	 reports,	which	 are	 older.	 The	 analysis	will	 be	 followed	 by	 a	

discussion	about	 the	possible	 implications	of	rising	 tuition	 fees	 in	regards	 to	

social	equality/inequality.	

	

The	Significance	of	the	Study	
Many	 people	 are	 talking	 about	 higher	 education	 in	 the	 United	 States	 today.	

Not	 just	 Americans,	 but	 people	 from	 all	 over	 the	 world	 are	 discussing	 this	

vividly.	The	topic	 is	on	the	agenda	on	many	different	occasions	and	recently,	

even	 presidential	 candidates	 from	 both	 the	 Democratic	 Party	 and	 the	

Republican	 Party	 have	 been	 discussing	 publicly	 what	 problems	 the	 US	 has	

when	it	comes	to	their	system	of	higher	education.	They	have	expressed	deep	

concerns	about	the	student	debt	crisis,	the	employment	mismatch1,	the	quality	

of	education	in	both	colleges	and	universities,	the	soaring	tuition	fees,	etc.	The	

debate	is	current	and	relevant	and	continues	to	be	a	popular	topic.		

																																																								
1	Employment	mismach	basically	means	how	employers	may	want	to	see	on-the-job	experience	rather	
than	a	student’s	major,	their	grade-point	average	or	what	college	they	graduated	from.	
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This	thesis	will	therefore	make	a	contribution	to	this	on-going	discussion,	as	it	

strives	 to	 enlighten	 and	 inspire	 particularly	 American	 students,	 who	 are	

considering	a	college	degree	and	thus	be	beneficial	in	knowledge	sharing.	The	

thesis	strives	to	offer	the	reader	a	sense	of	transparency	through	the	attempt	

to	show	how	colleges	and	universities	act	economically	in	their	own	financial	

statements,	and	it	attempts	to	present	what	some	of	the	patterns	are	in	terms	

of	why	students	today	choose	to	go	to	college	as	well	as	investigating	if	there	

are	serious	possible	implications	of	rising	tuition	fees.	

	

Delimitation	
With	a	broad	research	questions,	it	is	essential	to	make	limitations	in	a	bigger	

project	 like	 this.	As	presented	 in	 the	problem	area,	 the	 topic	of	rising	 tuition	

fees	 and	 in	 general	 the	 problems	 in	 the	 system	 of	 higher	 education	 in	 the	

United	States	are	vast,	however,	due	to	time	and	space	limitations,	this	thesis	

focuses	 on	 firstly,	 what	 five,	 differently	 located	 and	 particular	 universities	

spend	 their	 money	 on,	 secondly,	 what	 makes	 a	 bachelors	 college	 education	

worth	the	rising	tuition	fees	for	freshmen	students	 in	public	universities	and	

lastly	what	 the	 social	 consequences	 of	 rising	 tuition	 fees	may	be.	 The	 thesis	

does	not	fully	investigate	why	tuition	fees	have	been	rising	steadily,	as	it	leans	

on	other	sources	and	their	research	 in	order	to	portray	a	righteous	 image	of	

the	tendencies,	which	will	create	a	background	chapter	that	sets	the	stage	for	

further	reading.	

	

Due	to	time	limitation,	this	thesis	makes	use	of	secondary	sources	as	primary	

data.	 This	 means	 that	 the	 researcher	 does	 not	 create	 the	 data	 of	 the	 thesis	

herself.	As	noted	in	the	problem	area,	there	are	several	other	topics	that	could	

have	been	 covered,	 but	 due	 to	 space	 limitation	 and	 for	 the	 sake	of	 cohesion	

and	 a	 common	 thread,	 these	 potential	 topics	 will	 be	 left	 out.	 This	 thesis	 is	

therefore	 not	 a	 “return	 on	 investment”	 report,	 and	 it	 will	 not	 contain	

comparative	equations	and	expose	if	a	college	degree	is	worth	the	money	for	

students	even	though	this	may	seem	as	a	part	of	the	general	problem	area.	The	

research	question	 limits	 the	 research	 to	 three	 focus	points:	The	universities,	

the	students	and	the	social	consequences	of	rising	tuition	fees.	
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Presentation	of	Empirical	Data	
The	analysis	will	be	two-fold	and	cover	the	investigation	of	two	central	actors	

in	 the	 system	of	 higher	 education:	 Firstly,	 the	universities	 and	 secondly,	 the	

students.	 In	 order	 to	 investigate	 the	 first	 actor,	 this	 thesis	will	 uncover	 how	

universities	spend	their	money.	The	primary	sources	will	 consist	of	 financial	

statements	 from	 five	 different,	 public	 universities	 in	 the	 United	 States:	

University	 of	 Massachusetts,	 University	 of	 Arizona,	 University	 of	 Florida,	

University	 of	 Texas,	 Austin	 and	 University	 of	 Minnesota.	 The	 financial	

statements	are	available	at	each	of	the	universities’	website.	

	

In	 order	 to	 investigate	 the	 second	 actor,	 the	 thesis	will	 uncover	 the	 student	

choices	when	it	comes	to	deciding	to	attend	college.	The	primary	sources	will	

consist	 of	 several	 different	 reports	 conducted	 by	 the	 Higher	 Education	

Research	 Institute.	 These	 reports	 contain	 the	 outcome	 of	 a	 student	 survey	

focused	 on	 freshmen	 in	 their	 first	 year	 in	 different	 types	 of	 colleges	 and	

universities.	 These	 surveys	 will	 highlight	 different	 factors	 in	 regards	 to	

students’	 college	 habits	 and	 choices	 and	will	 thus	 cover	 the	 priorities	 of	 the	

students.	 The	 problem	 area	 contemplates	 some	 background	 information,	

which	can	easily	be	found	by	looking	into	relevant	factual	material	in	order	to	

give	an	overview	of	the	history	and	politics	of	the	general	problem	area.	The	

secondary	 sources	 for	 the	 thesis	 will	 therefore	 consist	 of	 several	 books,	

articles	and	journals.	

	

It	 is	 important	 to	 mention	 that,	 obviously,	 the	 primary	 data	 cannot	 be	

considered	 as	 substantial	 empirical	 material	 to	 make	 a	 general	 conclusion.	

Five	 financial	 statements	 from	 different	 universities	 are	 not	 enough	 for	 a	

general	truth,	however,	they	can	easily	be	seen	as	a	larger	sample,	which	will	

lead	 to	 an	 indication	 of	 a	 certain	 pattern	 or	 trend.	 The	 same	 goes	 for	 the	

student	surveys	conducted	by	 the	Higher	Education	Research	 Institute.	Even	

though	they	are	relatively	adequate	on	the	topic,	they	can	never	constitute	an	

empirical	truth.	
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Methodology	

Research	Strategy	and	Design	
The	research	question,	which	this	thesis	examines,	is	divided	into	three	parts.	

In	the	analysis,	the	thesis	firstly	seeks	to	find	a	representative	answer	to	what	

colleges	spend	their	money	on.	Secondly,	it	strives	to	uncover	what	particular	

students	 consider	 in	 the	 process	 of	 deciding	 to	 attend	 college	 and	 thirdly,	 it	

examines	 possible	 social	 consequences.	 The	 examination	 of	 the	 research	

question	 is	 carried	 out	 through	 the	 deductive	 method.	 When	 using	 this	

method,	the	research	moves	from	being	general	to	more	specific.	It	means	that	

the	thesis	presents	general	assumptions	about	a	certain	topic	and	the	research	

seeks	 to	 examine	whether	 these	 assumptions	have	 a	well-funded	 conclusion	

or	not	(Rasmussen,	Østergaard,	&	Beckmann,	2006).	

	

The	research	is	conducted	through	a	quantitative	method.	However,	the	data	

is	 not	 primary	 in	 the	 sense	 that	 the	 researcher	 herself	 has	 conducted	 them.	

The	 data	 is	 secondary,	 since	 others	 have	 created	 it,	 but	 the	 thesis	 uses	 this	

information	 as	 the	 original,	 primary	 data.	 This	 presupposes	 that	 the	

researcher	has	as	little	involvement	in	the	research	process	as	possible	in	the	

collection	 of	 data.	 Due	 to	 time	 limitations,	 this	 is	 a	 suitable	 approach.	 The	

method	is	quantitative,	since	the	research	data	consists	of	financial	statements	

and	 surveys.	Hence,	 a	 qualitative	 research	method	would	 involve	 interviews	

or	 focus	 group	 observations,	 and	 this	 thesis	 has	 strived	 to	 omit	 this	 type	 of	

data,	 as	 it	 is	 not	 directly	 necessary	 for	 examining	 the	 research	 question.	

Choosing	this	type	of	approach	with	data	created	by	others,	presupposes	that	

there	 is	 a	 sense	 of	 trustworthiness	 connected	 to	 the	 data.	 Hence,	 the	 part	

played	by	the	researcher	in	the	assessment	of	credibility	is	far	more	important	

than	it	would	be	otherwise	(Rasmussen,	Østergaard,	&	Beckmann,	2006).	

	

Thus,	 it	 is	essential	 that	 the	sources	 stem	 from	a	credible	authority,	body	or	

institution.	This	applies	to	the	data	collection	in	this	project.	The	five	financial	

statements	 come	 from	 the	 universities’	 own	 website	 and	 is	 conducted	 by	

accountants	and	auditors.	
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This	makes	 it	 internal	 secondary	 data,	 since	 it	 comes	 from	 the	 universities’	

own	 institution.	 Additionally,	 the	 student	 surveys	 come	 from	 reports	

conducted	by	 the	Higher	Education	Research	 Institute,	which	 is	 a	 renowned	

research	 body.	 The	 student	 surveys	 would	 be	 considered	 as	 external	

secondary	 data,	 since	 they	 come	 from	 an	 external	 body	 (Rasmussen,	

Østergaard,	&	Beckmann,	2006).	

	

Whether	 using	 solely	 secondary	 sources	 is	 a	 good	 idea	 or	 not,	 can	 be	

discussed.	 In	 general,	 a	 research	 project	 can	 come	 a	 long	 way	 by	 using	

secondary	data	 in	 investigating	a	 specific	 research	question.	 In	both	parts	of	

the	analysis,	there	will	be	comparisons	to	previous	developments	and	trends,	

and	if	the	research	tries	to	trace	historical	developments,	only	secondary	data	

will	 be	 available	 for	 the	 collection	 of	 data	 in	 most	 cases.	 Furthermore,	

collecting	 secondary	 data	 is	 not	 as	 time	 consuming	 as	 it	 would	 be	 with	

primary	data.	They	are	normally	easily	accessible	and	require	fewer	resources	

(Rasmussen,	Østergaard,	&	Beckmann,	2006).	

	

Sources	of	Data	and	Availability	

Analysis	–	Part	I	

The	sources	of	data	 for	 the	 first	part	of	 the	analysis	are	 financial	 statements	

from	five	different	public,	American	universities:	University	of	Massachusetts,	

University	 of	 Arizona,	 University	 of	 Florida,	 University	 of	 Texas,	 Austin	 and	

University	 of	 Minnesota.	 These	 reports	 include	 financial	 sections	 such	 as	

Statement	of	Net	Position,	Statement	of	Cash	Flow,	Statement	of	Revenues	and	

Expenses	and	Changes	 in	Net	Position.	The	reports	are	accessible	on	each	of	

the	universities’	own	website	and	can	be	downloaded	into	PDF’s.		

	

Each	 of	 the	 financial	 sections	 highlight	 specific	 key	 figures,	 which	 are	

important	in	uncovering	college	spending,	and	based	on	these	figures	and	the	

relationship	between	them,	six	focus	points	for	the	analysis	were	constructed:	
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1. The	relationship	between	tuition	fee	revenue	and	total	operating	revenue	

2. The	relationship	between	tuition	fee	revenue	and	instruction	

3. The	relationship	between	instruction	and	total	operating	expenses	

4. The	development	in	non-instructional	service	

5. The	 relationship	 between	 instruction	 and	 total	 operating	 expenses	

between	2013-2014	

6. The	relationship	between	state	and	federal	appropriations	between	2013-

2014.	

	

By	investigating	the	above-mentioned	relationships,	it	is	possible	to	trace	the	

flow	of	money	in	each	institution	and	create	a	well-funded	conclusion	for	the	

first	 part	 of	 the	 analysis.	 The	 focus	 points	 are	 constructed	 on	 the	 basis	 of	

partly,	 why	 researchers	 think	 that	 tuition	 fees	 are	 rising,	 partly	 what	 the	

educational	missions	of	universities	 traditionally	are	and	partly	what	 factors	

particular	students	find	important	when	deciding	to	attend	college.	It	 is	once	

again	 important	to	mention	that	although	this	research	consists	of	data	from	

five	 out	 of	 many	 more	 universities,	 and	 it	 strives	 to	 create	 a	 pattern,	 it	 is	

impossible	to	create	a	general	truth,	simply	because	the	research	would	have	

to	 contain	 several	 more	 data	 from	 more	 universities.	 Obviously,	 this	 thesis	

does	 not	 attempt	 to	 make	 a	 general	 picture,	 but	 it	 is	 simply	 trying	 to	 find	

trends	within	the	selected	problem	area.	Furthermore,	it	is	worth	mentioning	

that	the	pattern	portrayed	in	this	thesis	could	have	looked	entirely	different	if	

the	analysis	were	based	on	different	universities	and	different	reports.	

	

Analysis	–	Part	II	
The	 sources	 of	 data	 for	 the	 second	 part	 of	 the	 analysis	 are	 several	 reports	

from	the	Higher	Education	Research	Institute	named	The	American	Freshman:	

National	Norms.	The	results	 reported	 in	 the	different	monographs	are	based	

over	100.000	freshmen	students	 in	more	than	200	different	four-year	higher	

education	 learning	 institutions.	 The	 exact	 number	 of	 student	 freshmen,	who	

took	part	 in	 the	survey	and	 the	number	of	 the	different	 learning	 institutions	

vary	 from	 each	 monograph.	 The	 Higher	 Education	 Research	 Institute	 has	

conducted	these	reports	on	an	annual	basis	since	1967.	
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Hence,	with	 these	 reports,	 it	 is	 possible	 to	 create	 a	 solid	 foundation	 of	 both	

current	 and	 past	 data	 in	 order	 to	 highlight	 a	 historical	 development	 about	

college	trends	and	compare	data	over	the	span	of	almost	6	decades.	This	thesis	

finds	 it	 necessary	 to	 investigate	 the	 historical	 trends,	 as	 it	 shows	 the	

differences	 in	 the	 demand	 for	 a	 college	 education	 over	 years.	 Although	 the	

student	 survey	 consists	 of	 many	 different	 questions	 and	 focus	 points,	 this	

thesis	highlights	three	different	questions:	

	

1. Why	do	students	decide	to	attend	college?	

2. Why	do	students	decide	to	attend	a	particular	college?	

3. What	do	students	find	essential	in	life?	

	

By	investigating	the	above-mentioned	questions,	it	is	possible	to	discover	the	

college	habits	of	different	students.	The	questions	are	taken	from	the	surveys,	

and	 even	 though	 there	 are	 many	 different	 questions,	 finding	 out	 about	 the	

students’	habits	 is	most	 relevant	 to	 the	research	question.	 In	 the	results,	 the	

responds	to	the	questions	have	been	divided	under	each	institution	of	higher	

education.	This	means	that	it	is	possible	to	see	the	percentage	of	responds	to	a	

certain	 question	 with	 respect	 to	 each	 learning	 institution.	 The	 results	

incorporate	 both	 female	 and	 male	 respondents	 together	 with	 demographic	

traces	such	as	race	and	ethnicity.	The	results	are	therefore	a	gathered	quantity	

of	 different	 student	 freshmen	 with	 respect	 to	 different	 gender,	 race	 and	

ethnicity.	

	

Even	though	many	of	the	results	are	similar	 in	numbers	despite	the	fact	that	

they	are	 the	results	 from	very	different	 learning	 institutions,	 this	 thesis	uses	

the	 responds	 from	 the	public	universities,	 since	 the	 first	part	of	 the	analysis	

relates	 to	 public	 universities	 too.	 The	 first	 part	 of	 the	 analysis	 elicits	 what	

some	public	universities	spend	their	money	on,	and	it	is	therefore	only	natural	

to	look	into	what	students	in	public	universities	think	of	the	institutions	they	

decide	 to	 attend.	 Hence,	 the	 analysis	 will	 be	 concentrated	 on	 public	

universities	and	the	student	freshmen	enrolled	in	public	universities.	
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Data	Collection	
The	reasoning	behind	choosing	the	five	public	universities	is	different.	Firstly,	

it	was	important	to	choose	public	colleges	for	the	research,	since	the	analysis	

is	based	on	the	current	development	of	rising	tuition	fees.	It	is	a	known	factor	

that	 more	 students	 are	 struggling	 to	 finance	 a	 college	 education	 and	 the	

national	 student	 debt	 has	 exceeded	 more	 than	 one	 trillion	 dollars.	 Many	

families	wonder	why	tuition	 fees	are	rising	and	how	higher	 they	can	go.	The	

increase	 has	 especially	 hit	 public	 institutions.	 One	 might	 wonder	 if	 it	 is	

reasonable	 to	 raise	 the	 price	 at	 public	 institutions,	 which	 are	 supposed	 to	

serve	low	and	middle-income	families.	

	

It	may	be	easier	 to	explain	why	private	universities	and	 the	 Ivy	Leagues	are	

raising	 their	 prices,	 since	 these	 types	 of	 institutions	 are	 known	 to	 be	

prestigious	as	they	serve	the	elite	in	the	United	States.	If	a	family	is	able	to	put	

their	child	in	an	Ivy	League	university,	they	are	most	likely	also	able	to	pay	an	

increase	in	the	price.	It	is	therefore	particularly	important	to	show	a	trend	in	

what	 public	 universities	 spend	 their	money	 on,	 and	 this	 investigation	 could	

eventually	justify	or	contradict	why	tuition	fees	are	rising.	

	

The	 different	 public	 universities	 chosen	 for	 the	 first	 part	 of	 the	 analysis	 are	

flagship	 universities.	 This	 means	 that	 they	 are	 usually	 the	 first	 university	

established	 in	 the	 state	 and	 thereby	 the	 most	 prominent.	 These	 types	 of	

universities	 are	 known	 to	 be	 reasonable	 universities.	 They	 usually	 have	 a	

much	higher	out-of-state	tuition	and	a	 lower	 in-state	tuition,	which	 indicates	

that	 these	 types	of	universities	 first	and	 foremost	strive	 to	serve	students	 in	

their	own	state.	Furthermore,	the	universities	are	located	in	different	states	in	

the	United	States.	This	was	 an	 important	premise,	 since	 the	 choice	of	public	

universities	ideally	should	illustrate	a	geographically	representative	image	of	

how	public	 universities	 spend	 their	money.	 Choosing	 the	 public	 universities	

was	 first	 and	 foremost	 about	 pinpointing	 public	 flagship	 universities	 in	 the	

four	different	directions	of	 the	compass,	namely	north,	 east,	west	and	south.	

This	was	done	on	the	basis	of	a	list	with	the	names	of	all	flagship	universities	

in	the	United	States.	The	goal	was	to	look	at	the	universities’	own	websites	and	

search	for	their	financial	statements.	
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Some	 were	 available	 and	 others	 were	 not.	 Therefore,	 the	 five	 universities	

were	also	picked	out	on	the	basis	of	how	transparent	universities	are.	

	

Additionally,	 it	 is	 important	 to	 mention	 that	 different	 states	 have	 very	

different	 political	 attitudes	 towards	 their	 universities.	 This	 creates	 very	

different	 approaches	 to	 managing	 the	 system	 of	 higher	 education.	 For	

instance,	 this	 can	 create	 differences	 in	 the	 funding	 level	 for	 the	 universities.	

Furthermore,	it	creates	different	takes	on	how	much	money	should	be	spend.	

A	governor	or	a	senator	has	the	power	to	earmark	funding	for	improving	the	

universities	by	attracting	better	students,	strengthening	their	academic	areas	

and	 facilitating	 better	 non-academic	 services.	 All	 of	 these	 initiatives	 cost	

money	and	whether	these	ideas	are	possible	to	implement	vary	from	state	to	

state.	Therefore,	the	information	about	the	universities	will	be	followed	by	the	

name	of	the	governor	in	that	state.		

	

Review	of	Graphs	
The	first	part	of	the	analysis	presents	a	number	of	figures,	which	are	based	on	

key	 figures	 from	 five	different	universities’	 annual	 financial	 statements.	This	

applies	to	Graph	2,	4,	5,	7,	9,	10,	11,	12,	13,	14,	15,	16	and	17.	Other	graphs	are	

based	 on	 calculations	 of	 the	 key	 figures.	 These	 graphs	 are	 made	 by	 the	

researcher.	 This	 applies	 to	 Graph	 3,	 6	 and	 8.	 The	 universities’	 financial	

statements	are	listed	below:	

	

University	of	Massachusetts:	

https://www.umb.edu/editor_uploads/images/af/2014_Annual_Financial_Re

port.pdf	

University	of	Arizona:	

http://www.fso.arizona.edu/sites/default/files/fm/reports/cafr2014.pdf	

University	of	Florida:	

http://www.fa.ufl.edu/wp-

content/uploads/AFR/UF_AFR_2014_indexed_4.pdf	

University	of	Texas,	Austin:	

http://www.utexas.edu/parking/about/annual_report/annual_report_1314.p

df	
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University	of	Minnesota:	

http://finsys.umn.edu/annual-reports/um_annualrpt2014.pdf	

	

The	second	part	of	the	analysis	presents	a	number	of	graphs,	which	are	based	

on	 the	 percentage	 in	 student	 responds	 from	 different	 reports	 conducted	 by	

the	Higher	Education	Research	Institute.	This	applies	to	Graph	18,	19,	20,	21,	

22,	23,	24,	25,	28,	29,	30	and	31.	Other	graphs	are	directly	cited.	This	applies	

to	graph	26	and	27.	The	reports	chosen	are	from	different	years	and	are	listed	

below:	

	

1971:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman1971.pdf	

1981:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman1981.pdf	

1991:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman1991.pdf	

2000:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman2000.pdf	

2001:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman2001.pdf	

2005:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman2005.pdf	

2010:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman2010.pdf	

2011:	

http://www.heri.ucla.edu/PDFs/pubs/TFS/Norms/Monographs/TheAmerica

nFreshman2011-Expanded.pdf	

2012:	
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http://www.heri.ucla.edu/monographs/TheAmericanFreshman2012-

Expanded.pdf	

2013:	

http://www.heri.ucla.edu/monographs/TheAmericanFreshman2013-

Expanded.pdf	

2014:	

http://www.heri.ucla.edu/monographs/TheAmericanFreshman2014-

Expanded.pdf	

2015:	

http://www.heri.ucla.edu/monographs/TheAmericanFreshman2015-

Expanded.pdf	

	

The	 discussion	 about	 the	 potential	 social	 consequences	 presents	 graphs,	

which	are	based	on	other	sources,	but	edited	by	the	researcher.	This	applies	to	

Graph	32,	33	and	34.	

Theoretical	Considerations	
The	analysis	strives	to	find	relevant	data	and	investigate	the	flow	of	money	in	

particular	institutions	and	determine	why	particular	students	decide	to	go	to	

college.	Hence,	 the	 focus	of	 this	 thesis	 is	 primarily	 research	 and	discoveries.	

However,	 this	 does	 not	 leave	 out	 the	 possibility	 of	 making	 theoretical	

considerations	 about	 the	 system	 of	 higher	 education	 in	 general	 and	

interweave	the	theories	into	a	discussion.	Below	are	some	of	the	theories	this	

thesis	uses	as	a	 framework	 for	a	general	analysis	and	discussion	 later	 in	 the	

project.	

Supply	and	Demand	

In	 order	 to	 illustrate	 the	 interaction	 between	 the	 actors	 in	 the	 research,	 a	

market	theory	such	as	supply	and	demand	is	useful.	For	a	market	economy	to	

function	 producers	 must	 supply	 the	 goods	 that	 consumers	 want.	 This	 is	

known	as	the	law	of	supply	and	demand.	Supply	refers	to	the	amount	of	goods	

a	market	can	produce	at	a	given	price,	while	demand	refers	to	the	amount	of	

goods	 consumers	 are	willing	 to	 purchase	 at	 a	 given	 price	 (Salvatore,	 2007).	

Basically,	 the	 law	of	supply	and	demand	explains	how	prices	are	determined	

in	any	market	economy.		
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There	are	always	two	actors:	A	consumer	and	a	supplier.	When	the	consumer	

demands	 goods	 and	 the	 demand	 is	 high,	 it	means	 that	many	 consumers	 are	

willing	 to	buy	a	product	at	a	certain	price.	 In	order	 to	make	a	greater	profit,	

producers	charge	higher	prices	(Salvatore,	2007).	

	

Graph	1:	The	basics	of	demand,	supply	and	the	equilibrium	price	

	
Source:	Encyclopedia	Britannica	(2016)	

	

Graph	 1	 explains	 how	 a	 price	 is	 determined.	When	 demand	 and	 supply	 are	

equal,	 the	 economy	 is	 said	 to	 be	 at	 equilibrium.	 In	 graph	 1	 the	 price	

equilibrium	 is	where	 the	demand	 function	and	 the	supply	 function	 intersect.	

This	 intersection	 means	 that	 the	 allocation	 of	 goods	 is	 at	 its	 most	 efficient	

because	the	amount	of	goods	being	supplied	is	exactly	the	same	as	the	amount	

of	 good	 being	 demanded.	 (Salvatore,	 2007).	 Thus,	 the	 equilibrium	 price	

represents	that	the	supplier	and	consumer	have	come	to	an	agreement	about	

the	given	price.		
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The	 law	 of	 supply	 and	 demand	 may	 be	 applied	 to	 more	 than	 just	 price	

determination	and	sales	of	goods.	Hence,	supply	and	demand	can	explain	why	

tuition	 fees	 have	 soared	 over	 the	 last	 decades.	 Furthermore,	 supply	 and	

demand	 can	 help	 set	 up	 a	 couple	 of	 additional	 scenarios	 and	 help	 illustrate	

what	the	higher	education	market	currently	looks	like	in	terms	of	the	supply	

of	 higher	 education	 institutions	 and	 the	 demand	 of	 students.	 It	may	 also	 be	

used	 to	 explain	 dynamics	 in	 the	 system	 of	 higher	 education	 and	 the	

interaction	between	rising	tuition	fees	and	the	value	of	an	education.	

Bourdieu’s	Capital	

Another	 theoretical	 consideration	 originates	 from	 the	 French	 sociologist	

Pierre	Bourdieu.	Pierre	Bourdieu	was	 fascinated	with	 ”the	ways	 society	was	

reproduced	and	how	dominant	people	retained	their	status	in	a	society	with	a	

hierarchy	 and	 different	 classes”	 (Gauntlett,	 2011,	 p.	 1).	 Bourdieu	 had	 the	

perception	 that	 economics	 alone	 could	 not	 determine	 the	 position	 one	

acquired	 through	 life.	He	was	 of	 the	 opinion	 that	 different	 types	 of	 “capital”	

helped	a	human	being	crawl	up	the	hierarchy	ladder.	Bourdieu’s	theories	can	

help	explain	why	the	lower	classes	in	the	United	States	are	finding	it	difficult	

to	 complete	 a	 higher	 education.	 Furthermore,	 there	 is	 a	 risk	 that	 higher	

education	worsens	social	mobility	in	the	long	run	and	Bourdieu’s	theories	may	

help	explain	why.	

	

Capital	 should	 be	 understood	 as	 a	 set	 of	 habits.	 All	 children	 are	 brought	 up	

with	different	types	of	capital.	The	capital	is	supposed	to	be	the	foundation	for	

further	development	and	the	choices	the	child	makes.	According	to	Bourdieu,	

this	process	is	known	to	be	the	“habitus”,	which	stems	from	Latin	and	means	

“habit”	 (Gauntlett,	 2011,	 p.	 3).	 The	 habitus	 is	 developed	 through	 social	

relations	and	processes,	and	it	is	meant	to	transform	into	habits.	It	is	a	lifestyle	

and	a	set	of	values,	which	is	developed	through	experiences.	Individuals	learn	

the	 best	 way	 by	 experiencing	 things	 and	 since	 everybody	 has	 different	

experiences,	 all	 have	 different	 habitus.	 The	 habits	 become	 entrenched	 and	

therefore,	 the	 child	makes	 choices,	which	 it	 inadvertently	and	unconsciously	

acts	upon.	Thus,	 the	child	 is	unaware	of	 these	types	of	habits	 it	has	acquired	

through	 the	 upbringing,	 and	 it	 is	 therefore	 difficult	 to	 break	 these	 types	 of	

action	and	reaction	patterns.		
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Bourdieu’s	 understanding	 is	 that	 children,	 who	 come	 from	 a	 family	

background,	which	entails	 a	 lot	of	 capital	 in	different	 shapes	and	 forms,	will	

have	 no	 problem	 moving	 forward	 in	 life.	 Bourdieu	 also	 thinks	 that	 the	

different	 types	 of	 capital	 can	 help	 navigate	 around	 higher	 education	

(Bourdieu,	1986).	

	

Bourdieu	 defines	 three	 types	 of	 capital:	 Social	 capital,	 economic	 capital	 and	

cultural	capital.	Social	capital	 is	defined	as:	“(…)	the	sum	of	resources,	actual	

or	 virtual,	 that	 accrue	 to	 an	 individual	 or	 a	 group	 by	 virtue	 of	 possessing	 a	

durable	 network	 of	 more	 of	 less	 institutionalized	 relationships	 or	 mutual	

acquaintance	and	recognition”	(Gauntlett,	2011,	p.	1).	Other	writers,	who	have	

also	dealt	with	social	capital,	classifies	the	term	as	a	collection	of	good,	social	

relations	and	a	wide	network,	which	may	bring	along	better	opportunities	for	

instance	in	jobs.	However,	in	Bourdieu’s	definition	lies	a	much	more	complex	

and	problematic	 truth.	He	uses	his	definition	to	explain	social	 inequality	and	

how	 the	 class	 society	 remains	 in	 a	 world	 where	 elite	 jobs	 are	 granted	 the	

upper-class	 men,	 who	 went	 to	 the	 fancy,	 exclusive	 schools.	 According	 to	

Bourdieu,	 due	 to	 the	 recognition	 of	 social	 capital,	 social	 mobility	 is	 slowly	

getting	worse	(Gauntlett,	2011).	

	

The	second	type	of	capital	Bourdieu	defines	 is	economic	capital.	While	social	

capital	 is	 embodied	 in	 a	 network	 of	 social	 relations	 and	 a	 continuation	 of	

social	status,	economic	capital	is	directly	related	to	money	and	property	rights	

(Bourdieu,	1986).	Basically,	economic	capital	can	benefit	when	offering	money	

or	 other	 types	 of	 assets	 can	 give	 immediate	 access	 to	 particular	 things	

(Bourdieu,	1986).	

	

The	 third	 type	 of	 capital,	 namely	 cultural	 capital,	 is	 relatively	 different	 from	

the	other	 two	 types.	 Cultural	 capital	 can	 exist	 in	 three	 forms:	 the	 embodied,	

the	objectified	and	the	institutionalized	(Bourdieu,	1986).	The	embodied	state	

is	the	”long-lasting	dispositions	of	the	mind	and	body”	(Bourdieu,	1986,	p.	47).	

In	other	words,	 the	embodied	 state	 covers	 an	 individual’s	personality,	 skills,	

etc.	The	objectified	state	covers	cultural	goods	such	as	paintings,	books,	music	

instruments,	machines,	clothes	or	other	belongings.		
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Lastly,	 the	 institutionalized	 state	 is	 the	 individual’s	 education	 or	 specialized	

knowledge	 (Bourdieu,	 1986).	 Given	 that	 these	 three	 elements	 are	 both	

tangible	and	 intangible,	cultural	capital	 is	difficult	 to	measure	objectively.	All	

individuals	 have	 different	 personalities,	 different	 skills,	 different	 taste	 in	

music	 or	 movies	 and	 different	 experiences.	 Cultural	 capital	 is	 important	

because	 it	 can	 provide	 a	 sense	 of	 power.	 It	 can	 help	 achieve	 goals,	 become	

successful	 and	 climb	 up	 the	 hierarchical	 ladder	 without	 having	 wealth	 or	

economic	capital.	Thus,	cultural	capital	is	having	tangible	or	intangible	assets,	

which	offer	social	mobility.	

	

Reproduction	and	Social	Mobility	

Pierre	 Bourdieu	 was	 also	 highly	 interested	 in	 cultural	 reproduction.	

Reproduction	 is	 a	 term	 used	 to	 describe	 how	 classes	 reproduce	 generation	

after	 generation	 through	 a	 transmission	 of	 existing	 values	 and	 norms.	

Bourdieu’s	research	about	reproduction	uses	education	as	a	launching	pad.	He	

argues	 that	 the	major	 role	 of	 the	 education	 system	 is	 cultural	 reproduction	

meaning	 that	 it	 reproduces	 the	 dominant	 classes.	 The	 educational	 system	

entails	a	transmission	of	cultural	capital	to	the	dominant	classes	and	thereby	

manifests	the	social	inequality.	Thus,	the	schools	reproduce	class	societies	by	

favoring	 individuals	 from	 well-resourced	 families	 and	 steer	 them	 in	 the	

direction	that	guarantees	access	to	a	dominant	lifestyle	with	meaningful	jobs.	

According	 to	 Bourdieu,	 reproduction	 is	 practiced	 through	 the	 educational	

system	 from	 the	 early	 stages	 in	 primary	 school.	 Success	 in	 the	 educational	

system	 is	 facilitated	 by	 the	 possession	 of	 cultural	 capital	 through	 cultural	

intellectualism	and	formation.	Lower	class	individuals	do	not	usually	possess	

these	 traits.	 Therefore,	 individuals	 from	 the	 lower	 classes	 are	 inevitably	

experiencing	 cutbacks,	 because	 they	 have	 not	 experienced	 these	 skills	 and	

knowledge	 in	 the	 early	 life	 stages.	 (Sullivan,	 2002).	 Thus,	 the	 educational	

system	 gives	 to	 the	 individuals	 that	 already	 have	 a	 lot,	 while	 others	 are	

experiencing	 failure	 because	 of	 their	 social	 origin.	 Hence,	 not	 only	 does	 the	

educational	system	have	an	educational	function,	but	it	also	has	a	sorting	and	

ranking	 function.	 This	 is	 the	 circle	 of	 cultural	 reproduction,	 and	 this	 is	 how	

class	inequality	is	described.	Bourdieu’s	research	is	based	on	the	educational	

system	 in	 France.	 However,	 he	 argues	 that	 the	 circle	 of	 reproduction	 takes	

place	in	all	established	western	societies.	
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Definition	of	Terms	
The	financial	statements	for	the	first	part	of	the	analysis	contain	terms,	which	

may	 be	 unfamiliar	 to	 some.	 Therefore,	 the	 following	 glossary	 provides	

definitions	 of	many	 of	 the	 terms	 used	 in	 the	 five	 financial	 statements.	Most	

definitions	are	established	by	the	Delta	Cost	Project	and	explained	in	the	latest	

report	 from	 January	 2016,	 “Trends	 in	 College	 Spending:	 2003-2013”.	 Other	

definitions	have	been	found	in	the	universities’	financial	statements.	

	

Instruction:	Activities	directly	related	to	instruction,	including	faculty	salaries	

and	benefits,	office	supplies,	the	administration	of	academic	departments,	and	

the	proportion	of	 faculty	 salaries	 going	 to	departmental	 research	and	public	

service.	

	

Instruction	will	throughout	the	thesis	be	considered	as	the	core	value	and	core	

mission	 of	 the	 institutions	 of	 higher	 education.	 It	 is	 the	 primary	 goal	 of	

education	to	have	a	skilled	professor	teaching	willing	students	about	a	certain	

topic	or	area	of	expertise.	

	

Research:	Sponsored	 or	 organized	 research,	 including	 research	 centers	 and	

project	 research.	 These	 costs	 are	 typically	 budgeted	 separately	 from	 other	

institutional	spending,	through	special	revenues	restricted	to	these	purposes.	

	

Public	 services:	Activities	 established	 to	 provide	 non-instructional	 services	

to	 external	 groups.	 These	 costs	 also	 are	 budgeted	 separately	 and	 include	

conferences,	 reference	 bureaus,	 cooperative	 extension	 services,	 and	 public	

broadcasting.			

	

Student	 services:	 Non-instructional	 student-related	 activities,	 such	 as	

admissions,	registrar	services,	career	counseling,	financial	aid	administration,	

student	 organizations,	 and	 intramural	 athletics.	 Costs	 of	 recruitment,	 for	

example,	are	typically	embedded	within	student	services.			
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Academic	 support:	Activities	 that	 support	 instruction,	 research,	 and	 public	

service,	 including	 libraries,	 academic	 computing,	museums,	 central	 academic	

administration	 (deans’	 offices),	 and	 central	 personnel	 for	 curriculum	 and	

course	development			

	

Institutional	 support:	 General	 administrative	 services,	 executive	

management,	 legal	 and	 fiscal	 operations,	 public	 relations,	 and	 central	

operations	for	physical	operation.			

	

Scholarship	 and	 fellowships	 net	 of	 allowances:	 Institutional	 spending	 on	

scholarships	and	 fellowships	net	of	allowances.	Does	not	 include	 federal	aid,	

tuition	waivers,	or	tuition	discounts	(which	since	1998	have	been	reported	as	

waivers).	 It	 is	 a	 residual	measure	 that	 captures	 any	 remaining	 aid	 after	 it	 is	

applied	to	tuition	and	auxiliaries.			

	

Plant	operation	and	maintenance:	Service	and	maintenance	of	the	physical	

plant,	 grounds	 and	 buildings	maintenance,	 utilities,	 property	 insurance,	 and	

similar	items			

	

Auxiliary	 enterprises,	 hospitals	 and	 clinics	 and	 independent	 and	 other	

operations:	User	 fee	activities	that	do	not	receive	general	support.	Auxiliary	

enterprises	include	dormitories,	bookstores,	meal	services,	etc.	

	

Operating	Expenses:	Expenses	that	are	paid	to	acquire	or	produce	goods	and	

services	in	return	for	operating	revenues.	

	

Non-Operating	Expenses:	Expenses	incurred	in	the	performance	of	activities	

that	are	not	directly	related	to	generating	University	operating	revenue	such	

as	interest	on	capital	asset-related	debt.	

	

State	 and	 local	 appropriations:	 Revenues	 received	 through	 state	 or	 local	

legislative	organizations.	
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State	 and	 local	 grants	 and	 contracts:	 Revenues	 from	 state	 or	 local	

government	agencies	for	training	programs	or	similar	activities	that	are	either	

received	or	are	reimbursable	under	a	contract	or	grant.	

	

Calculations	
The	 financial	 statements	 from	the	 five	different	universities	contain	multiple	

key	figures	based	on	their	activities,	and	in	order	to	make	up	the	relationships	

between	these	activities	it	is	necessary	to	work	out	calculations.	Below	are	the	

formulas	listed	for	the	each	result	of	the	relationships.	

	

1. Relationship	 between	 tuition	 fees	 and	 total	 operating	 expenses	 in	

percentage	(Tuition	fees	multiplied	by	100	divided	by	operating	revenue)	

2. Relationship	between	tuition	fees	and	 instruction	 in	percentage	(Tuition	

fees	multiplied	by	100	divided	by	instruction)	

3. Relationship	 between	 instruction	 and	 total	 operating	 expenses	 in	

percentage	 (Instruction	 multiplied	 by	 100	 divided	 by	 total	 operating	

expenses)	

4. The	 relationship	 between	 instruction	 and	 total	 operating	 expenses	

between	 2013-2014	 in	 percentage	 (2013:	 Instruction	 2013	 divided	 by	

operating	expenses	2013	divided	by	100.	2014:	Instruction	2014	divided	

by	operating	expenses	2014	divided	by	100)	

Origins	of	Higher	Education	&	Trends	

The	Development	of	Higher	Education	in	the	United	States	
College,	 in	the	broader	sense,	 is	old	and	goes	back	to	the	ancient	Greece.	The	

assumption	that	young	people	needed	to	pass	through	a	time	of	education	and	

self-discovery	 in	 order	 to	 combat	 work	 life	 is	 actually	 older	 than	 what	 one	

may	 think.	Aristotle	 considered	 the	years	between	puberty	and	 the	 twenties	

as	a	time	where	formation	of	the	mind	and	character	should	take	place.	It	was	

customary	for	young	Greek	men	to	attend	 lectures	that	we	would	 identify	as	

college	courses,	as	we	know	them	today.	In	short,	college	with	its	general	ideas	

has	a	history	that	exceeds	two	millennia	(Delbanco,	2012).		But	what	were	the	

original	ideas	of	college,	and	what	was	it	meant	to	provide	for	its	students?	
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According	to	Andrew	Delbanco,	author	of	“College,	what	it	was,	is	and	should	

be”,	the	core	of	the	college	idea	is	to	“provide	students	with	guidance	but	not	

coercion	for	trying	to	cross	the	treacherous	terrain	on	their	way	toward	self-

knowledge.	 It	 should	 help	 them	 develop	 certain	 qualities	 of	mind	 and	 heart	

requisite	 for	 reflective	 citizenship”	 (Delbanco,	 2012,	 p.	 3).	 In	 his	 book,	Mr.	

Delbanco	attempts	to	guide	the	reader	through	the	many	years	of	educational	

development	in	the	United	States	starting	when	Americans	first	came	to	settle,	

had	built	houses,	etc.	to	the	status	quo	where	many	would	argue	that	there	is	a	

crisis	 in	 the	 system	of	 higher	 education	 in	 the	US.	Mr.	Delbanco	 argues	 that	

today	 there	 seems	 to	 be	 a	 tendency	 to	 focus	 on	 vocational	 learning	 for	 the	

benefit	 of	 economic	 gains.	 However,	 originally,	 this	 was	 not	 the	 idea	 of	

American	higher	education.	Higher	education	was	never	about	solely	attaining	

skills	 and	making	money.	 It	was	 just	 as	much	 about	 character	 development,	

advancing	 learning	 and	 to	 “perpetuate	 it	 to	 posterity”.	 In	 other	 words,	

educating	 oneself	 was	 also	 about	 ignoring	 selfish	 concerns	 and	 turning	

yourself	towards	a	community	and	inclusive	mentality.	(Delbanco,	2012).	

	

This	 idea	 relates	 to	 the	 general	 ideas	 behind	 liberal	 arts	 studies,	which	 is	 a	

“four-year	residential	college	education	that	is	not	part	of	a	big	university	and	

where	most	students	study	subjects	that	are	not	narrowly	vocational	such	as	

nursing	or	 computer	programming”	(Delbanco,	 2012,	 p.	 12).	The	 liberal	 arts	

study	is	about	humanities	and	is	the	basic,	essential	education	that	is	meant	to	

educate	a	decent	and	cultivated	human	being.	 It	 is	about	development	of	 the	

whole,	 thinking	 person,	 the	 cultivation	 and	 the	 maturation	 of	 social	 and	

cultural	sensibilities	and	a	civic	engagement	of	all	sorts.	Some	may	refer	to	this	

as	 “life	 and	 citizenship	 knowledge”	 (Delbanco,	 2012,	 p.	 3).	 A	 type	 of	

knowledge	 and	 understanding	 that	 is	 beyond	 any	 relevance	 to	 a	 job.	 Today	

though,	while	the	number	of	students	goes	up,	liberal	arts	programs	are	being	

cut	across	the	board	because	they	do	not	provide	an	education	that	leads	right	

into	 a	 high-earning	 career.	 It	 seems,	 that	 there	 is	 a	 pattern	 of	 interest	 in	

procedural	knowledge	rather	than	the	study	of	human	culture	and	formation.	
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The	pattern	is	clear.	Not	too	long	ago,	one	president	of	a	university	found	that	

students	 were	 less	 interested	 in	 hard	 reading,	 high	 thinking	 and	 critical	

analysis	 than	 in	 acquiring	 the	 touch	 of	 college	 life	 in	 order	 to	 impress	

prospective	 employers.	 A	 little	 later,	 an	 English	 professor	 complained	 about	

being	 annoyed	 with	 recurrent	 questions	 about	 the	 value	 of	 what	 he	 was	

teaching	 (Delbanco,	 2012).	 This	 pattern	 seems	 to	 repeat	 itself	 now,	 and	 it	

looks	 like	 students	 today	 are	 stuck	 in	 the	 selfish	 mentality	 and	 strives	 for	

vocational	 education	 rather	 than	 focusing	 their	 studies	 on	 the	 basis	 and	

essential	 education.	 The	 college	 culture	 has	 changed	 and	 there	 are	 many	

smaller	 changes	 but	 also	 bigger	 changes	 regarding	 learning	 styles	 of	 college	

students.	College	today	is	about	getting	a	job	and	pulling	down	a	good	salary	

(Delbanco,	 2012),	 but	 this	 was	 not	 the	 original	 tenet	 behind	 the	 American	

college.	

	

The	 American	 college	 was	 conceived	 from	 the	 start	 as	 more	 than	 this.	 The	

larger	aim	was	to	“develop	the	whole	man	–	his	body	and	soul	as	well	as	his	

intellect	toward	the	formation	of	a	person	inclined	unity,	gentility	and	public	

service”	 (Delbanco,	 2012,	 p.	 35).	 Going	 to	 college	 was	 an	 exercise	 in	 self-

examination,	self-discipline	and	self-abnegation.	Or	at	least,	it	was	supposed	to	

be	 (Delbanco,	 2012).	 College,	 more	 than	 brain	 training	 for	 this	 or	 that	

functional	 task,	should	be	concerned	with	character,	soul	and	heart.	We	may	

no	 longer	 agree	with	 this	 attainment,	 but	 nevertheless,	 this	was	 the	 root	 of	

higher	 education.	The	 liberal	 arts	 study	 arose	 from	 this	 idea,	 but	 today,	 this	

goal	 is	at	risk.	With	vocational	education,	students	are	“programmed,	trained	

to	 live	 from	 task	 to	 task,	 relentlessly	 rehearsed	and	 tested	until	winners	are	

culled	 from	the	rest”	(Delbanco,	2012,	p.	35).	We	tend	not	 to	remember	 that	

college	was	once	 conceived	not	 as	 a	 road	 to	wealth,	but	 a	process	of	human	

formation.	

	

Originally,	 religion	was	 the	key	driver	 in	 colleges.	Religion	 came	 first	 and	 to	

study	 the	 Bible	was	 to	 learn	 to	 parse	 God’s	words.	 But	 after	Darwin’s:	 “The	

Origins	of	Species”,	the	content	of	the	Bible	was	questioned	(Delbanco,	2012).	

Thereby,	theology	lost	its	primacy	and	nature,	history,	and	human	psychology	

came	 increasingly	 to	 be	 viewed	 from	 a	 scientific	 rather	 than	 a	 religious	

perspective.		
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There	seemed	to	be	much	more	to	life	than	just	religion	and	this	supposition	

launched	 the	 “research	 university”	 known	 today	 as	 simply	 the	 “university”.	

Science	arose,	and	when	research	universities	emerged	in	the	post-civil	years,	

colleges	 had	 no	 choice	 than	 to	 adapt	 to	 them.	 Therefore,	 the	 new	 word	

“university”	acquired	a	new	meaning.	

	

Religion	 was	 no	 longer	 at	 the	 center	 of	 campus	 life,	 and	 by	 the	 end	 of	 the	

nineteenth	 century,	 the	 American	 college	 found	 itself	 in	 a	 different	 and	

transformed	 environment.	 Before	 the	 term	 “university”	 had	 been	 used	

interchangeably	with	the	term	“college”.	Today,	many	might	still	not	be	able	to	

comprehend	 the	 difference	 between	 a	 college	 and	 a	 university.	Many	might	

not	even	realize	that	there	is	a	difference,	but	a	college	and	a	university	has,	or	

at	 least	 the	 two	 terms	 should	 have,	 different	 meanings.	 A	 college	 is	 about	

transmitting	 knowledge	 to	 students	 and	 they	 may	 use	 this	 knowledge	 as	 a	

living	 resource	 in	 the	 future.	 A	 university	 consists	 primarily	 of	 research	

activities	with	the	aim	of	creating	new	knowledge	(Delbanco,	2012).	The	two	

terms	 are	 intertwined,	 but	 it	 is	 important	 to	 be	 able	 to	 separate	 them.	 It	 is	

understandable,	 however,	 that	 many	 confuse	 the	 two	 terms.	 The	 modern	

university	was	 entirely	 new.	 It	was	 a	 research	 enterprise	 driven	 by	 science.	

Universities	 were	 focusing	 on	 research	 and	 colleges	 on	 liberal	 arts	 and	 a	

community	(Delbanco,	2012).	Throughout	this	thesis,	“college”	will	be	used	to	

speak	about	the	institutions	of	higher	education	in	a	general	context.	

	

In	 the	 early	 1800’s	 there	were	 plenty	 of	 opportunities	 for	 higher	 education.	

But	 the	mentality	was	 that	 there	was	 no	 need	 “to	 send	 an	 ambitious	 boy	 to	

college”	(Kamenetz,	2010,	p.	4).	By	this	time,	though,	some	of	the	best	colleges,	

as	 we	 know	 them	 today,	 were	 established.	 The	 best	 estimates	 put	 college	

enrollment	at	 less	than	1	percent	of	sixteen	–	to	twenty-five-year-old	men	in	

the	early	1800’s	and	just	1,75	percent	of	that	group	fifty	years	late	(Kamenetz,	

2010).	Unlike	countries	around	the	world	that	quickly	put	all	their	universities	

under	 the	 state,	 the	 United	 States	 evolved	 a	 unique	 diversity	 of	 large	 and	

small,	 public	 and	 private	 learning	 institutions	 while	 most	 countries	 have	 a	

centralized,	 nationally	 administered	 system	 of	 public	 institutions.	 At	 first,	

colleges	 expanded	 because	 each	 protestant	 denomination	 in	 each	 colony	

wanted	its	own	learning	institution.		
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Founding	 or	 managing	 a	 college	 was	 always	 useful	 and	 therefore	 colleges	

were	 growing	 to	 further	 self-interest.	 Students	 and	 their	 education	 always	

came	 second.	 In	 other	 words,	 colleges	 had	 their	 own	 selfish	 driving	

mechanisms	and	student	expectations	were	not	important	(Kamenetz,	2010).	

	

Colleges	were	not	popular.	They	struggled	with	a	general	lack	of	demand	from	

students,	 and	 they	 could	 either	 par	 professors	 to	 teach	 or	 they	 could	 pay	

students	 to	 enroll.	 They	 chose	 the	 latter	 because	 it	 was	 the	 only	 way	 they	

could	 achieve	 the	 number	 of	 students	 that	 could	 justify	 their	 existence	

(Kamenetz,	 2010).	 Although	 college	 still	 touched	 only	 a	 small	 percentage	 of	

Americans,	middle-class	people	in	the	early	twentieth	century	did	increasingly	

aspire	to	send	their	children	there.	Despite	the	low	interest	 in	education,	the	

learning	 institutions	 kept	 growing,	 but	 the	 standard	 of	 higher	 education	

before	the	Civil	War	in	1861	was	a	collection	of	weak	institutions	of	little	use	

to	 young	men	 entering	 the	 labor	market	 (Delbanco,	 2012).	However,	 on	 the	

eve	 of	 the	 Civil	 War,	 Vermont	 Senator	 Justin	 Smith	 Morrill	 introduced	 the	

1862	Morrill	Act,	which	“donated	public	land	which	may	provide	colleges	for	

the	 benefit	 of	 agricultural	 and	 mechanical	 arts”	 (Kamenetz,	 2010,	 p.	 5).	

President	 Abraham	 Lincoln	 signed	 the	 act	 into	 law,	 and	 it	 fostered	 a	 new	

model	 for	 higher	 education	 that	 combined	 liberal	 arts	 with	 training	 in	

agriculture	and	natural	sciences	(Mettler,	2014).	Over	the	next	century,	sixty-

nine	 American	 universities	were	 founded	with	 the	 proceeds	 of	 this	 and	 the	

second	Morrill	Act	of	1890.	These	federal	land-grants	institutions	would	enroll	

one	 in	 five	 college	 students	 by	 1955	 (Kamenetz,	 2010).	With	 the	 rise	 of	 the	

college,	 the	 teacher	 status	 rose	 significantly.	Now	 that	 higher	 education	was	

expanding	 with	 more	 colleges	 and	 universities,	 no	 more	 would	 classes	 be	

taught	 by	 lowly	 clerics	 struggling	 on	 poverty	 wages.	 Religion	 completely	

loosened	 its	 grip	 in	 the	 beginning	 of	 the	 nineteenth	 century.	 Instead,	

fraternities	and	sport	took	over	(Kamenetz,	2010).	

Inequality	in	the	System	of	Higher	Education	
Is	racial	and	ethnical	discrimination	behind	the	Americans?	In	his	book	from	

2007,	Daniel	Golden	argues	that	 today’s	new	Jews	are	Asian-Americans,	who	

judged	by	their	grades	and	tests	alone	should	be	over-represented	in	colleges	

all	around	the	United	States,	but	they	are	not.		
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The	 book	 goes	 on	 to	 argue	 that	 the	 admission	 process	 in	 colleges	 is	 a	

marketplace:	 every	 spot	 is	 up	 for	 a	 bid.	 Some	 applicants	 bid	 with	 intellect,	

which	 is	 the	 natural	way	 of	 admitting	 students.	 Others	 bid	with	 cash.	 Some	

even	bid	with	their	group	of	connections	and	influences,	which	could	serve	the	

institutions	interest	in	their	brand	and	reputation.	Daniel	Golden	argues	that	if	

an	applicant	is	admitted	on	the	basis	of	grades	and	intellect,	there	is	a	problem	

in	that	specific	college	(Golden,	2007).	It	seems	that	if	you	have	the	money	and	

the	network,	you	deserve	to	be	amongst	the	best.	But	what	if	you	do	not?	

	

The	 problems	 that	 low-income	 students	 face	 not	 only	 gaining	 admission	 to	

elite	 colleges,	but	 also	 in	getting	 to	and	 through	college	at	 all,	 are	pervasive.	

The	 rising	 tuition	 fees	 seem	 to	 have	 an	 enormous	 impact	 on	 low-income	

students,	 and	 it	 can	 be	 argued	 that	 there	 is	 reason	 to	 doubt	 that	 the	United	

States	 should	 be	 described	 as	 a	 country	 of	 equal	 opportunities	where	 talent	

and	effort	trump	poverty	(Delbanco,	2012).	Between	the	years	1950-2000,	the	

number	of	post-secondary	 institutions	more	 than	doubled	 rising	 from	1851-

4084	 institutions	 (Mullen,	 2010).	 Between	 2000-2012,	 the	 number	 of	 post-

secondary	 institutions	 also	 rose	 according	 to	 the	 National	 Center	 for	

Education	 Statistics.	 Between	 2000-2012,	 the	 number	 of	 institutions	 went	

from	6479	to	7234	(U.S.	Department	of	Education,	2015).	After	World	War	II,	

higher	education	expanded	significantly.	Some	even	refer	to	this	period	as	an	

era	 in	 American	 higher	 education.	 From	 being	 an	 unpopular	 constellation,	

there	was	an	invention	of	mass	higher	education	in	the	mid	1900’s.	One	of	the	

reasons	was	that	the	United	States	congress	enacted	a	series	of	landmark	laws	

that	expanded	access	to	universities	and	colleges	by	making	it	affordable	to	a	

wider	segment	of	the	population	(Mettler,	2014).	

	

The	expansion	of	learning	institutions	promised	to	fulfill	a	central	tenet	of	the	

American	 ideology	 of	 equal	 opportunity:	 “Achievement	 is	 not	 predicated	 on	

the	 luck	 of	 being	 born	 into	 a	 wealthy	 family;	 rather	 anyone	 can	 get	 ahead	

through	hard	work	and	persistence”	(Mullen,	2010,	p.	3).	Education	has	been	

considered	as	one	of	the	best	ways	to	make	this	aspiration	a	reality.	Making	a	

college	accessible	would	ensure	 that	a	person	regardless	of	social	origin	and	

race	or	gender	would	attain	success	in	life.		
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The	 racing	 development	 of	 the	 education	 system	 proved	 a	 strong	 public	

commitment	to	equality	 in	opportunity	and	a	system	that	was	once	reserved	

to	 primarily	 white,	 middle	 and	 upper	 class	 males	 should	 now	 be	 more	

accessible	 (Mullen,	 2010).	 This	 invention	 of	 mass-education	 had	 a	 strong	

effect.	In	1940	before	the	expansion	happened,	only	one	in	twenty	Americans	

held	a	four-year	college	degree.	By	1977,	the	number	rose	to	one	in	four,	and	

one	of	 the	most	 important	 implications	was	how	it	stimulated	upward	social	

mobility	 (Mettler,	 2014).	 Something	 happened,	 though,	 in	 the	 early	 1980’s	

that	 had	dramatic	 effects	 for	 the	American	Dream	 -	 the	 idea	 that	 those	who	

work	 hard	 can	 improve	 their	 circumstances	 (Mettler,	 2014).	 Eleven	 other	

nations	leapfrogged	over	the	United	States	in	the	percentage	of	young	people	

obtaining	a	four-year	college	degree.	More	importantly,	the	stalled	progress	in	

the	United	States	occurred	primarily	among	those	from	low-income	or	middle-

income	families.	Based	on	this,	 there	was	a	growing	belief	 that	the	system	of	

higher	education	in	the	United	States	could	contribute	to	 inequality,	as	 it	did	

not	include	Americans	from	the	lower	income	groups,	who	as	a	result,	would	

maintain	 their	 social	 status	 without	 the	 possibility	 of	 changing	 (Mettler,	

2014).	 One	 might	 wonder	 what	 happened?	 Why	 this	 development?	 Many	

would	 blame	 the	 high	 tuition	 fees,	which	 have	 skyrocketed	 since	 before	 the	

1980’s.	“Whether	you	are	a	student	at	one	of	the	Ivy’s	such	as	Harvard	or	Yale,	

a	 community	 college	 or	 a	 public/private	 four-year	 learning	 institution,	 you	

can	feel	the	strain	of	steep	annual	increases	in	tuition	fees”	(Mettler,	2014,	p.	

8).	Tuition	has	gone	from	non-existing	where,	in	contrast,	students	were	paid	

to	enroll	in	college,	and	to	a	financial	burden	that	leaves	millions	of	students,	

and	the	nation,	in	enormous	debt.	

	

Costs	of	American	Higher	Education	–	Why	are	Tuition	Fees	Rising?	
There	 are	many	different	 reasons	 and	 arguments	 for	why	 the	United	 States’	

system	of	higher	education	is	facing	one	of	the	worst	debt	crises	in	its	history.	

The	national	 student	debt	has	 reached	one	 trillion	dollars	 and	 is	most	 likely	

going	to	grow	bigger.	College	tuition	fees	continue	to	surge	ahead	–	faster	than	

inflation.	 Specifically	 from	 1978-2008	 tuition	 and	 fees	 (not	 including	 room	

and	board)	 increased	 from	2,303	dollars	 to	5,585	dollars	 in	public	 four-year	

colleges.		
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Approximately	 60	 percent	 of	 students	 graduating	 four-year	 colleges	 have	

taken	out	student	loans	(Arum	&	Roksa,	2011,	p.	15).	In	the	1940’s	and	1950’s	

college	 tuition	 rose	 more	 slowly	 than	 household	 income,	 and	 in	 the	 1950s	

through	1980	they	rose	at	about	the	same	rate.	But	since	1980,	tuition	at	both	

private	 and	 public	 colleges	 has	 soared	 relative	 to	 both	 inflation	 and	 family	

income.	College	tuition	and	fees	 leaped	439	percent	from	1982	to	2007	after	

inflation.	These	examples	of	 rising	 tuition	spark	nervous	reactions	and	some	

fear	that	higher	education	may	soon	be	unaffordable	for	most	Americans.	And	

the	 concerns	 are	 not	misplaced.	 It	 seems	 that	 traditional	 American	 colleges	

are	caught	in	an	unstoppable	“cost	spiral”	(Kamenetz,	2010,	p.	50).	

	

But	what	 are	 the	 different	 arguments	 for	 increasing	 tuition	 fees	 in	 colleges?	

There	are	many	different	explanations.	Firstly,	market	 fundamentals	 such	as	

supply	 and	 demand	 theories,	 secondly,	 state	 subsidies	 and	 the	 lack	 thereof,	

and	 thirdly,	 the	 competitiveness	 between	 educational	 institutions	 to	market	

themselves	 and	 promoting	 their	 “perks”	 by	 increasing	 auxiliary	 operations	

such	as	spa	facilities,	lazy	rivers,	climbing	walls,	luxurious	dinner	facilities,	etc.	

(Kamenetz,	 2010,	 p.	 51)	 (Mettler,	 2014,	 p.	 9).	 Researchers,	 who	 study	 the	

question	 of	 the	 rapidly	 increasing	 tuition	 fees,	 say	 that	 it	 is	 important	 to	

distinguish	between	 the	 costs	of	providing	a	 college	education	and	 the	price	

that	 students	 pay.	 They	 say	 that	 very	 different	 factors	 affect	 these	 (Schoen,	

2015).	The	costs	of	providing	an	education	 in	 terms	of	 teaching	and	student	

facility	 spending	 have	 remained	 fairly	 stable	 over	 the	 past	 15-20	 years	

according	 to	 researchers.	 The	 problem	 is	 how	 “deep	 budget	 cuts	 in	 state	

funding	for	public	higher	education	and	shrinking	subsidies	at	private	schools	

have	 pushed	 a	 greater	 share	 of	 the	 costs	 onto	 students	 and	 their	 families”	

(Schoen,	2015).	

	

When	 looking	 at	 supply	 and	 demand,	 many	 researchers	 argue	 that	 college	

graduates	have	a	better	chance	of	finding	better-paid	jobs	than	students	with	a	

high	 school	 diploma.	 In	 fact,	 “college	 graduates	 earn	 67	 percent	 more	 than	

non-graduates	and	they	have	an	easier	time	finding	a	job”	(Kamenetz,	2010,	p.	

51).		
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This	 combined	 with	 the	 personal	 social	 benefits	 of	 having	 a	 degree,	 not	 to	

mention	 the	 external	 benefits	 to	 the	 rest	 of	 society,	 and	 the	 continuing	

ambitions	of	young	Americans	to	attend	college,	allows	the	colleges	to	charge	

tuition	 fees	 at	 their	 highest	 levels.	 The	 colleges	will	 keep	 charging	what	 the	

market	 can	 bear	 (Kamenetz,	 2010).	 The	 Ivy	 League	 institutions	 are	 no	

exception,	 and	 they	 charge	 the	 most	 even	 though	 they	 are	 affluent	 in	

endowments.	This	will	never	change.	They	serve	some	of	the	most	prosperous	

students,	 who	 benefit	 from	 the	 brand	 and	 reputation	 of	 the	 Ivy’s.	 These	

students	 come	 from	environments,	where	 it	 is	 commonplace	 to	attend	 these	

types	 of	 learning	 institutions,	 and	 more	 importantly,	 these	 students	 come	

from	families,	who	are	willing	to	pay	these	high	sticker	prices	(Mettler,	2014).	

	

For	colleges,	what	drives	the	prices	up	is	clear:	They	will	try	to	charge	as	much	

as	possible	because	they	know	that	the	demand	is	high	and	therefore	there	are	

many	Americans,	who	are	able	and	willing	to	pay.	But	it	seems	impossible	to	

believe	that	only	the	colleges	determine	tuition	increases.	The	government	has	

always	 given	 high	 subsidies	 to	 public	 learning	 institutions,	 and	 they	 have	

supported	 the	 educational	 system	 fully.	 Therefore,	 many	 wonder	 what	 has	

become	of	 the	supporting	government	 in	 the	 last	couple	of	decades	(Mettler,	

2014).	 Economist	Dr.	 Fichtenbaum	notes	 that	 “subsidies	 have	declined	 from	

8,497	 dollars	 to	 5,906	 dollars	 per	 student	 between	 the	 years	 of	 1987	 and	

2012”	(Belkin,	2013).	Sandy	Baum,	senior	fellow	at	the	Urban	Institute,	notes:	

“In	the	2001-2002	school	year,	public	schools	received	from	44	percent	to	62	

percent	 of	 their	 funding	 from	 state	 governments.	 Only	 a	 decade	 later,	 those	

levels	had	decreased	 from	27	percent	 to	51	percent.	On	average,	states	have	

lowered	 their	 per-student	 funding	 by	 25	 percent	 over	 the	 last	 15	 years”	

(Davidson,	Is	College	Tuition	Really	Too	High,	2015).	

	

Researchers	also	suggest	that	the	explanation	for	rising	tuition	fees	lies	in	the	

administrative	costs,	namely	wages,	administrative	costs	and	the	expenses	of	

running	a	college.	American	colleges	have	always	spent	money	on	marketing	

themselves.	This	is	only	natural	considering	the	rise	of	a	diverse	mass	market	

within	 the	 higher	 education	 industry.	 Within	 the	 last	 few	 decades,	 these	

marketing	 attempts	 have	 become	 more	 serious	 because	 the	 competition	 of	

hiring	students	has	stepped	up	to	a	whole	new	level.		
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Furthermore,	 a	 comprehensive	 study	 from	 the	 Delta	 Cost	 Project	 reported:	

“Between	2000	and	2012,	the	public	and	private	higher	education	workforce	

grew	 by	 28%,	 more	 than	 50%	 faster	 than	 the	 previous	 decade.	 It	 was	

especially	 a	 growth	 in	 administrative	 staff	 that	 drove	 this	 development”	

(Desrochers	 &	 Kirshstein,	 Labor	 Intensive	 or	 Labor	 Expensive?	 Changing	

Staffing	and	Compensation	Patterns	in	Higher	Education,	2014,	pp.	2-3).	

	

Lately,	 education	 has	 gone	 from	 being	 an	 elite	 request	 to	 a	 mass	 ambition.	

Therefore	colleges	need	to	market	themselves	as	national	brands,	and	this	 is	

where	 the	 cost	 factor	 steps	 in	 (Kamenetz,	 2010,	 p.	 54).	 Salaries	 for	 faculty	

have	 risen,	 since	 more	 and	 more	 colleges	 try	 to	 compete	 with	 private	

industries	 in	 hiring	 the	 best	 professors	 in	 economics,	 business,	 science,	 etc.	

Furthermore,	campuses	get	an	upgrade,	which	covers	climbing	walls,	organic	

foods,	 swimming	 pools,	 luxurious	 dorms,	 free	 iPods,	 etc.	 (Kamenetz,	 2010).	

Private	schools	usually	set	the	tone,	but	lately	the	pressure	has	been	on	public	

schools	as	well,	because	the	elite	will	impoverish	the	learning	institutions	that	

do	not	“play	the	game”.	The	private	sector	sets	the	tone	and	the	public	has	to	

follow.	

	

Kevin	Carey,	 the	policy	director	of	 the	 think	 tank	Education	Sector	has	done	

some	 research	 on	what	 he	 has	 named	 the	 “cost	 spiral”	 (Kamenetz,	 2010,	 p.	

50).	He	says	that	all	colleges	want	to	be	Harvard,	and	he	argues	that	as	a	result	

college	 administrators,	 also	 in	 public	 colleges,	 do	 not	 see	 any	 incentives	 to	

lower	prices.	On	the	contrary,	colleges	try	to	compete	on	exclusivity,	which	is	

why	they	re-decorate	dorms	and	install	 luxury	facilities,	bigger	and	better,	 in	

their	campus	areas.	Kevin	claims	that	affordability	can	actually	hurt	the	brand	

of	a	college.	He	remembers	a	story	about	a	regional	state	college	in	the	South:	

“Prospective	 students	 were	 looking	 at	 its	 price	 tag	 and	 concluded	 that	 its	

offerings	were	far	inferior	to	the	flagship	state	university,	since	the	price	was	

closer	 to	 that	 of	 a	 community	 college.	 The	 college	 took	 the	 least-resistance	

path	of	 raising	prices	 in	 order	 to	 stay	 competitive”	 (Kamenetz,	 2010,	 p.	 57).	

This	 story	 shows	 that	 there	 are	 signs	 of	 “college	 snobbery”	 in	 the	 mass	

education	sector,	and	this	is	also	one	of	the	factors	that	drive	tuition	fees	up	or	

down.	
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College	 has	 gotten	 so	 expensive	 that	 it	 is	 forcing	 a	 shift	 in	 how	 Americans	

measure	the	value	of	a	college	degree.	Rather	than	paying	what	it	costs	today	

to	 get	 a	 college	 education,	 American	 families	 are	 more	 likely	 to	 act	 like	

consumers	 and	make	 comparisons	based	on	 the	price.	 This	moves	 the	 focus	

away	from	learning	and	shifts	it	to	costs,	and	this	means	that	students	have	to	

compromise	 learning	 for	 costs,	 particularly	 lower	 costs,	 and	 considering	 the	

different	 eras	 that	 the	 learning	 institution	 itself	 has	 gone	 through,	 it	 seems	

that	this	era	will	be	remembered	for	its	high	tuition	fees.	

Analysis	

Part	I	-	The	Universities	
Why	does	 college	 cost	 so	much?	 It	 is	 a	 question	many	 students	 and	parents	

ask,	and	the	answer	is	often	confusing	or	evasive.	Nobody	really	knows	what	

the	exact	reasons	are,	but	there	is	much	speculation	about	what	causes	tuition	

fees	to	rise	every	year	above	the	rate	of	inflation	and	more	importantly,	above	

standard	family	income.	Tuition	fees	have	surged	over	the	last	three	decades,	

and	it	is	only	fair	to	wonder	why	the	price	sticker	for	a	higher	education	in	the	

United	States	has	skyrocketed	this	much	since	1978	(Arum	&	Roksa,	2011).	

	

There	 are	 many	 different	 explanations,	 perceptions	 and	 assumptions	 about	

what	makes	a	college	education	more	expensive	than	ever.	The	media	report	

about	 declines	 in	 state	 and	 federal	 appropriations,	 overpaid	 college	

presidents,	 too	 many	 administrators	 getting	 too	 much	 paid,	 extraordinary	

facilities	 such	 as	 lazy	 rivers,	 climbing	 walls	 and	 luxury	 dorms,	 etc.	 It	 is,	

however,	 difficult	 to	 isolate	 the	 exact	 reasons	 for	what	 trigger	 these	bloated	

sticker	prices,	as	research	always	suggests	different	opinions.	Furthermore,	if	

one	 does	 not	 have	 a	 background	 in	 finance	 and	 is	 a	 layman,	 analyzing	 a	

university’s	 budget	 or	 financial	 statement	 may	 seem	 immeasurable	 and	

almost	 impossible.	 It	 could	 be	 easy	 for	 universities	 to	 display	 exactly	 the	

breakdown	of	costs	student	tuition	goes	toward,	and	it	is	every	student’s	right	

to	 be	 informed	 about	 where	 their	 tuition	 money	 has	 gone	 especially	

considering	the	enormous	debt	they	have	put	themselves	in	over	the	years.		
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A	 university’s	 budget	 and	 financial	 statements	 are	 available	 for	 the	 public	

though,	 and	 it	 is	 easy	 to	 find	 and	 download	 financial	 statements	 from	 all	

universities	 in	 the	 United	 States.	 The	 numbers	 may	 look	 confusing	 and	 the	

names	of	the	different	activities	may	sound	unfamiliar,	however,	looking	into	

specific	 universities’	 financial	 statements	 could	 help	 students	 and	 their	

parents	to	trace	the	money	and	quickly	get	an	overview	of	the	cash	flow	in	one	

or	 more	 institutions	 of	 higher	 education	 in	 the	 United	 States.	 Dissecting	 a	

university’s	 financial	 statement	 completely	 is	 nearly	 impossible,	 but	 looking	

into	a	few	of	the	activities	throughout	the	balance	sheet	will	create	an	image	of	

where	the	money	comes	from	and	ultimately	what	they	are	spent	on.	The	first	

part	of	the	analysis	will	therefore	cover	six	aspects	of	college	spending	and	the	

relationship	 between	 different	 activities.	 In	 order	 to	 explain	 the	 arguments,	

several	graphs	will	illustrate	the	relationships.	

	

Based	 on	 the	 financial	 statements	 from	 University	 of	 Massachusetts,	

University	of	Arizona,	University	of	Florida,	University	of	Texas	at	Austin	and	

University	of	Minnesota,	the	first	part	of	the	analysis	will	cover	the	following	

six	areas:	

	

1. What	is	the	relationship	between	tuition	fee	revenue	and	total	operating	

revenue?	

2. What	is	the	relationship	between	tuition	fee	revenue	and	instruction?	

3. What	 is	 the	 relationship	 between	 instruction	 and	 total	 operating	

expenses?	

4. What	 is	 the	 relationship	 between	 non-instructional	 services	 between	

2013-2014	respectively?	

5. What	 is	 the	 relationship	 between	 instruction	 and	 total	 operating	

expenses	between	2013-2014	respectively?	

6. What	is	the	relationship	between	state	–	and	federal	appropriations	

between	2013-2014	respectively?	
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Universities	
The	five	different	universities	are	spread	across	the	United	States.	Below	is	a	

short	 description	 of	 each	 one	 of	 them	 in	 order	 to	 get	 the	 background	

knowledge	 needed	 before	 reading	 the	 analysis.	 The	 descriptions	 cover	

location	of	university,	year	of	establishment,	mission	statement	and	estimated	

number	of	students.	

	

1. University	of	Massachusetts	

The	University	of	Massachusetts	is	a	public	flagship	university	located	in	

Worcester	 on	 the	 east	 side	 of	 the	 United	 States.	 It	 consists	 of	 five	

campuses	 in	 Amherst,	 Boston,	 Dartmouth,	 Lowell	 and	 UMass	 Medical	

School	and	it	was	established	in	1863.	The	University	of	Massachusetts	is	

currently	 ranked	 as	 the	 No.	 1	 public	 university	 in	 New	 England,	 and	 is	

among	 the	 world’s	 top	 100	 universities,	 according	 to	 Times	 Higher	

Education	World	 Reputation	 Rankings.2	The	 University’s	mission	 is:	 “To	

provide	 an	 affordable	 and	 accessible	 education	 of	 high	 quality	 and	 to	

conduct	programs	of	research	and	public	service	that	advance	knowledge	

and	improve	the	lives	of	the	people	of	the	Commonwealth,	the	nation	and	

the	world”.	The	University	of	Massachusetts	has	a	total	of	approximately	

73.773	students.3	The	governor	in	Massachusetts	is	Charlie	Baker,	who	is	

a	republican.	

	

2. University	of	Arizona	

The	University	of	Arizona	is	a	public	flagship	university	located	in	Tucson,	

Arizona	 in	 the	 south	 west	 of	 the	 US.	 It	 was	 established	 in	 1885.	 The	

mission	 of	 the	 University	 of	 Arizona	 is:	 “To	 improve	 the	 prospects	 and	

enrich	the	lives	of	the	people	of	Arizona	and	the	world	through	education,	

research,	 creative	 expression,	 and	 community	 and	 business	

partnerships”.	4	The	University	of	Arizona	 is	one	of	 the	elected	members	

of	 the	 Association	 of	 American	 Universities	 (an	 organization	 of	 North	

America's	premier	research	institutions).		

																																																								
2		http://www.massachusetts.edu/about-umass-system/overview	
3	http://www.massachusetts.edu/about-umass-system/quick-facts		
4	http://www.arizona.edu/about	
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The	University	of	Arizona	has	a	total	of	approximately	42.236	students.5	

The	governor	in	Arizona	is	Doug	Ducey,	who	is	a	republican.	

	

3. University	of	Florida	

The	University	of	Florida	is	a	public	flagship	university.	It	was	established	

in	 1853	 and	 is	 located	 in	 Gainesville,	 Florida	 in	 the	 southern	 United	

States.	 It	 is	 one	 of	 the	 five	 largest	 universities	 in	 the	 nation.	 The	

university’s	mission	is:	“To	enable	students	to	lead	and	influence	the	next	

generation	 and	 beyond	 for	 economic,	 cultural	 and	 societal	 benefit”.	 The	

university	has	a	total	of	approximately	49.785	students.6	The	governor	of	

Florida	is	Rick	Scott,	who	is	a	republican.	

	

4. University	of	Texas,	Austin	

The	 University	 of	 Texas,	 Austin	 is	 a	 public	 flagship	 university.	 It	 was	

established	in	1883	and	is	located	in	Austin,	Texas	in	the	South	of	the	US.	

It	 is	 ranked	 among	 the	 biggest	 and	 best	 university	 in	 the	 nation.	 The	

university’s	mission	is:	“To	achieve	excellence	in	the	interrelated	areas	of	

undergraduate	 education,	 graduate	 education,	 research	 and	 public	

service”.	 The	 university	 has	 a	 total	 of	 approximately	 59.905	 students.7	

The	governor	in	Texas	is	Greg	Abbott,	who	is	a	republican.	

	

5. University	of	Minnesota	

The	 University	 of	 Minnesota	 is	 a	 public	 flagship	 university.	 It	 has	 five	

campuses,	and	it	was	established	in	1851.	It	is	located	in	Minneapolis	and	

St.	 Paul,	 Minnesota	 in	 the	 northern	 part	 of	 the	 US.	 The	 university’s	

mission	 is	 threefold.	 Firstly:	 “To	 seek	 new	 knowledge	 that	 can	 change	

how	we	 all	 live	 and	work”,	 secondly:	 “To	 prepare	 students	 to	meet	 the	

great	challenges	facing	our	state,	our	nation,	and	our	world”	and	thirdly:	

“To	apply	our	expertise	to	meet	the	needs	of	Minnesota,	our	nation,	and	

the	world”.	The	university	has	a	total	of	approximately	66.651	students.8	

The	governor	in	Minnesota	is	Mark	Dayton,	who	is	a	democrat.	

																																																								
5	http://factbook.arizona.edu/2014-15/students	
6	http://www.admissions.ufl.edu/ufprofile.html		
7	http://www.utexas.edu/about/facts-and-figures		
8	http://www.oir.umn.edu/student/enrollment		
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Relationship	between	Tuition	Fee	Revenue	and	Total	

Operating	Revenue	

	
Below	 are	 two	 graphs	 that	 give	 and	 indication	 and	 an	 overview	 of	 the	

relationship	between	tuition	 fee	revenue	and	total	operating	revenue	 for	 the	

five	public	universities	across	the	United	States.	The	graphs	explain	how	large	

a	 share	 the	 tuition	 fee	 revenue	 from	 each	 university	 constitutes	 of	 the	 total	

operating	revenue.	

	

Graph	2:	Relationship	between	student	tuition	fee	revenue	and	total	

operating	revenue	(US	Dollars)	

	
	

Graph	3:	Relationship	between	tuition	fee	revenue	and	total	operating	

revenue	(Percentage)	
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Colleges	and	universities	in	the	United	States	receive	revenue	from	a	number	

of	 sources	 such	 as	 state	 and	 federal	 appropriations,	 private	 gifts	 and	

endowments,	 grants,	 etc.	 According	 to	 the	 numbers,	 for	 two	 out	 of	 five	

universities,	 the	 tuition	 fee	 revenue	 constitutes	 40%	 or	 more	 of	 the	 total	

operating	revenue.	At	the	University	of	Arizona,	it	constitutes	42%,	and	at	the	

University	 of	 Texas,	 Austin	 it	 constitutes	 40%.	 For	 two	 out	 of	 the	 five	

universities,	 tuition	 fee	 revenue	 constitutes	 over	 30%	 of	 the	 total	 operating	

revenue.	At	the	University	of	Massachusetts,	 it	constitutes	34%	of,	and	at	the	

University	 of	Minnesota	 it	 constitutes	 35%.	 For	 one	 out	 of	 the	 five	 colleges	

tuition	 fee	revenue	constitutes	 less	 than	30%.	At	 the	University	of	Florida,	 it	

constitutes	at	little	over	20%,	namely	22%,	of	the	total	operating	revenue.	

	

In	 order	 for	 all	 universities	 to	 complete	 and	 reach	 each	 of	 their	 educational	

missions,	 they	 have	 several	 educational	 expenses.	 Universities	 and	 colleges	

typically	fund	their	educational	missions	with	revenue	from	multiple	sources	

such	 as	 state	 and	 local	 appropriations,	 private	 gifts,	 endowments	 and	

investment	 returns.	 Based	 on	 the	 findings	 above,	 it	 is	 fair	 to	 say,	 that	 the	

University	 of	 Florida	 is	 best	 at	 finding	 money	 from	 other	 sources	 than	

students	and	their	tuition	fees,	since	tuition	fee	revenue	constitutes	only	22%	

of	 the	total	operating	revenue.	The	University	of	Arizona	 is	receiving	42%	of	

the	 total	 operating	 revenue	 in	 tuition	 fee	 revenue,	which	means	 that	 almost	

half	of	Arizona’s	 revenue	comes	 from	student	 tuition	 fees.	All	across	 the	 five	

universities	it	is	fair	to	say	that	the	student	tuition	fee	as	a	source	of	revenue	is	

quite	significant.	It	may	even	be	the	largest	part	of	the	total	operating	revenue	

compared	 to	 the	other,	 larger	 sources	of	 revenue	–	both	operating	and	non-

operating	revenue.	
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Graph	4:	Overview	of	the	four	largest	sources	of	revenue	(operating	and	non-

operating)	

	
	

Graph	 4	 above	 shows	 an	 overview	 of	 the	 four	 largest	 sources	 of	 revenue,	

combined	 in	 operating	 and	 non-operating	 revenue.	 Looking	 through	 the	

financial	 statements	 from	the	 five	public	universities,	 it	 is	 clear	 that	 the	 four	

largest	 sources	 of	 revenue	 are	 student	 tuition,	 grants	 and	 contracts,	 federal	

appropriations	and	state	appropriations.	The	graph	shows	that	in	three	out	of	

five	universities,	student	tuition	is	the	largest	source	of	revenue	when	looking	

at	 the	 four	 largest	 sources	 of	 both	 total	 operating	 and	 total	 non-operating	

revenue.	When	looking	solely	at	the	total	operating	revenue	and	not	the	total	

non-operating	revenue,	student	tuition	is	by	far	the	largest	source	of	revenue.	

This	 corroborates	 the	 findings	 in	 a	 report	 from	 the	 American	 Institute	 of	

Research	 called	 the	 Delta	 Cost	 Project:	 “Increases	 in	 net	 tuition	 revenue	

continued	to	be	the	most	significant	source	of	new	funding	at	public	four-year	

colleges	 and	 universities”	 (Desrochers	 &	 Hurlburt,	 Trends	 In	 College	

Spending:	 2003-2013,	 2016,	 p.	 5).	Every	 year,	 researchers	 at	 the	 Delta	 Cost	

Project	try	to	make	sense	of	higher	education	spending	by	analyzing	data	and	

explaining	how	college	budgets	look	like	in	terms	of	where	the	money	comes	

from	and	what	it	is	spent	on.	
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Even	 though	 the	 report	 from	 the	 American	 Institute	 of	 Research	 is	 quite	

extensive	and	is	collecting	data	and	numbers	between	2003-2013,	the	findings	

above	 can	 confirm	 the	 same	 patterns	 and	 trends	 even	 for	 a	 different	 and	

shorter	period	of	time.	

	

As	mentioned	earlier,	 it	 is	 fair	 to	say	 that	 the	University	of	Florida	 is	best	at	

finding	revenue	from	other	sources	than	student	tuition.	Graph	4	above	highly	

confirms	 this,	 as	 it	 shows	 that	 the	 university	 is	 receiving	 a	 total	 of	

1.115.700.000	US	dollars	in	grants	and	contracts.	Hence,	the	largest	source	of	

revenue	 from	 the	 University	 of	 Florida	 is	 incomparably	 the	 grants	 and	

contracts.	Thus,	the	University	of	Florida	has	the	third	highest	total	operating	

revenue,	 but	 it	 has	 the	 lowest	 revenue	 of	 student	 tuition.	 Student	 tuition	

constitutes	 only	 22%	 of	 the	 total	 operating	 revenue.	 However,	 it	 is	 still	

possible	for	the	University	of	Florida	to	make	ends	meet	because	the	majority	

of	their	revenue	comes	from	grants	and	contracts.	

	

Based	on	the	financial	reports	and	the	above	graphs,	there	does	not	seem	to	be	

a	 specific	pattern	or	 trend	 in	 the	 relationship	between	 the	universities’	 total	

operating	 revenue	 and	 the	 total	 amount	 of	 student	 tuition	 and	 fees.	 The	

numbers	 suggest	 that,	 University	 of	 Florida	 is	 the	 university,	 which	 has	 the	

lowest	percentage	share	in	tuition	fees	of	the	total	operating	revenue	(22%),	

and	Arizona	is	the	university	with	the	highest	percentage	share	in	tuition	fees	

of	the	total	operating	revenue	(42%).	Compared	to	the	numbers	in	dollars,	the	

University	 of	 Florida	 still	 has	 the	 lowest	 number	 (358.700.000),	 but	 the	

highest	 number	 (740.110.000)	 is	 now	 the	 University	 of	 Massachusetts	 and	

Arizona	is	now	the	second	lowest	(484.809.000).	
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The	Relationship	between	Tuition	Fee	Revenue	and	Instruction	

	
Below	are	 two	graphs	 that	give	an	 indication	and	an	overview	of	 the	 tuition	

fee	 revenue	 and	money	 spent	 on	 instruction	 for	 the	 five	 public	 universities	

across	 the	United	States.	The	graphs	each	explain	how	much	 student	 tuition	

each	 university	 profits	 compared	 to	 how	 much	 each	 university	 spends	 on	

instruction	for	the	same	students.	

	

Graph	5:	Relationship	between	tuition	fee	revenue	and	instruction	(US	

Dollars)	

	

	
	

Graph	6:	Relationship	between	tuition	fee	revenue	and	instruction		

(Percentage)	
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The	relationship	between	what	each	university	profits	 in	student	tuition	and	

how	much	it	spends	on	instruction	is	interesting,	since	there	has	been	a	there	

has	been	a	sharp	rise	in	tuition	fees	in	the	last	three	decades,	specifically	since	

1978.	However,	 there	has	also	been	much	speculation	about	a	decline	 in	 the	

quality	 the	universities	provide,	 or	 at	 least	 there	 are	more	 researchers,	who	

suggest	 that	 the	 quality	 of	 education	 in	 universities	 is	 poor	 (Arum	&	Roksa,	

2011).	 Examples	 of	 a	 decline	 in	 quality	 are	 incidents	with	 non-tenure-track	

teachers	 educating	 students	 while	 the	 professors	 are	 spending	 time	 on	

research,	 since	 an	 extensive	 record	 of	 research	 is	 what	 gives	 the	 specific	

college	 a	 good	 rank.	 Furthermore,	 classroom	 sizes	 could	 easily	 be	 reduced,	

thereby	improving	the	learning	facilities.	

	

Based	on	the	findings	above,	in	three	out	of	five	universities,	the	total	tuition	

fee	revenue	is	higher	than	what	each	university	spends	on	instruction.	This	is	

interesting,	since	one	might	expect	that	students,	who	pay	some	of	the	highest	

tuition	 fees	 in	 the	 world	 expect	 to	 get	 primarily	 education,	 and	 hereby	

instruction,	out	of	their	tuition.	 Instruction	activities	 is	defined	as:	“Activities	

directly	 related	 to	 instruction,	 including	 faculty	 salaries	 and	 benefits,	 office	

supplies,	 the	administration	of	academic	departments,	and	 the	proportion	of	

faculty	 salaries	 going	 to	 departmental	 research	 and	 public	 service”	

(Desrochers	&	Hurlburt,	Trends	In	College	Spending:	2003-2013,	2016,	p.	8).	

As	 earlier	 mentioned,	 instruction	 may	 be	 considered	 the	 traditional	 and	

primary	student	service,	as	 this	 is	where	the	actual	 learning	takes	place,	and	

this	 is,	 or	 should	 be,	 the	 educational	 mission	 and	 the	 core	 value	 of	 all	

institutions	of	higher	education.	However,	based	on	the	findings	above,	three	

out	 of	 five	 universities	 spend	 student	 tuition	money	on	 something	 else	 than	

instruction.	 It	 seems	 that	 there	 is	 a	 tendency	 for	 universities	 to	 spend	more	

money	 on	 secondary	 student	 services	 such	 as	 public	 service	 or	 student	

services,	 which	 may	 be	 considered	 secondary	 student	 services	 or	 non-

instructional	 services,	as	 this	does	not	relate	 to	academics	and	 thus	may	not	

benefit	the	student	academically.	
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Based	on	the	 findings	above,	 it	 is	 fair	 to	say	 that	 there	 is	not	any	connecting	

thread	in	how	much	the	five	chosen	universities	profit	in	student	tuition	fees	

and	 what	 the	 students	 gain	 in	 instructional	 services.	 In	 other	 words,	 the	

students	 do	 not	 get	 more	 instruction,	 smaller	 classroom	 sizes	 or	 other	

academic	benefits	 just	because	the	universities	make	more	money	on	tuition	

fees.	 It	 must	 be	 assumed	 that	 the	 rest	 of	 the	 student	 tuition	 fee	 revenue	 is	

spent	 on	 remaining	 student	 services.	 On	 those	 universities,	 University	 of	

Florida	 and	University	 of	Minnesota,	where	 student	 tuition	 is	 not	 enough	 to	

cover	 instruction,	 universities	 must	 find	 additional	 sources	 of	 revenue	 to	

spend	on	instruction	for	example	in	grants	or	appropriations.	

	

The	paradox	 in	these	 findings,	 is	 that	despite	 the	general	understanding	that	

education	and	instruction	should	be	the	core	value	of	all	institutions	of	higher	

education	 and	 the	 fact	 that	 tuition	 fees	 have	 risen	 dramatically	 for	 the	 last	

three	 decades,	 students	 should	 be	 able	 to	 see	 and	 be	 under	 the	 impression	

that	 the	 substantial	 sum	 of	 money	 they	 spend	 on	 their	 education	 goes	 to	

education	 or	 other	 academic	 affairs	 such	 as	 teaching	 and	 instruction.	 A	

university	 transmits	 both	 practical	 and	 technical	 knowledge	 for	 students	

through	instruction.	The	professor	is	the	professional,	and	the	classroom	is	the	

learning	 space.	 These	 two	 things	 are	 what	 most	 people	 consider	 education	

today.	No	matter	the	direction	the	student	is	taking	in	terms	of	majors	or	types	

of	 colleges	 and	 universities,	 the	 instruction	 promotes	 knowledge	 and	

understanding	within	a	given	field	of	learning.	This	is	not	to	say	that	students	

do	 not	 care	 about	 career	 counseling,	 maintenance	 of	 school	 supplies	 and	

buildings	and	additional	student	services,	but	the	main	purpose	of	universities	

is,	 or	 should	 be,	 academic	 (Desrochers	 &	 Hurlburt,	 Trends	 In	 College	

Spending:	2003-2013,	2016).	The	academic	purpose	covers	educating	willing	

students,	and	this	is	ideally	what	tuition	money	should	be	spent	on.	

	

Nevertheless,	 it	 is	evident	from	the	five	financial	statements	that	money	is	to	

be	spend	on	non-instructional	services	too,	perhaps	in	order	to	help	students	

navigate	 in	 their	 future	 career	 possibilities,	 course	 selections,	 financial	

obligations,	etc.	
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The	 university	 that	 stands	 out	 in	 graphs	 5	 and	 6	 above	 is	 the	 University	 of	

Florida,	 which	 profits	 358.700.000	 US	 dollars.	 On	 the	 other	 hand,	 this	

university	 spends	 686.800.000	 US	 dollars	 on	 instruction	 for	 their	 students.	

Hence,	 this	 is	definitely	an	example	of	a	university	 that	 takes	 its	educational	

mission	very	seriously.	Student	tuition	constitutes	52%	of	what	the	University	

of	Florida	spends	on	instruction	for	students.	As	earlier	mentioned,	this	means	

that	the	University	of	Florida	is	best	at	finding	additional	resources	to	pay	for	

the	 education	 and	 instruction	 students	 are	 paying	 for.	 At	 the	 University	 of	

Minnesota,	 student	 tuition	 constitutes	95%	of	what	 it	 spends	on	 instruction.	

At	 the	 University	 of	 Massachusetts,	 the	 University	 of	 Arizona	 and	 the	

University	 of	 Texas,	 Austin,	 student	 tuition	 constitutes	 more	 than	 100%	 of	

what	 is	 spend	 on	 instruction.	 Basically,	 this	 means	 that	 three	 out	 of	 five	

universities	receive	more	student	tuition	than	what	they	spend	on	instruction.	

	

The	Relationship	between	Total	Operating	Expenses	and	 Instruction	

	
Below	 are	 two	 graphs	 that	 give	 an	 indication	 and	 an	 overview	 of	 the	 total	

operating	 expenses,	 and	 the	 money	 spent	 on	 instruction	 for	 five	 public	

universities	across	the	United	States.	The	graphs	each	explain	what	each	of	the	

university’s	 total	 operating	 expenses	 is,	 compared	 to	 how	 much	 each	

university	spends	on	instruction	for	its	students.	
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Graph	7:	Relationship	between	instruction	and	total	operating	expenses	(US	

Dollars)	

	
	

Graph	8:	Relationship	between	instruction	and	total	operating	expenses	

(Percentage)	
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The	 University	 of	 Minnesota	 has	 the	 highest	 total	 operating	 expenses,	 and	

24%	of	 this	amount	 is	 spent	on	 instruction.	The	University	of	Massachusetts	

spends	a	tiny	bit	more,	meaning	that	25%	of	its	total	operating	expenses	goes	

towards	 instruction.	 The	 University	 of	 Arizona	 also	 spends	 25%	 on	

instruction.	The	University	of	Texas,	Austin	spends	26%.	Hence,	the	university	

that	 spends	 most	 of	 its	 total	 operating	 expenses	 on	 instruction	 is	 the	

University	 of	 Florida.	 This	 university	 spends	 28%	 of	 its	 total	 operating	

expenses	on	instruction.	

	

The	findings	basically	show	that	instruction	makes	up	more	or	less	a	fourth	of	

the	total	operating	expenses.	Considering	that	instruction	is	the	foundation	of	

education	and	 is	 considered	 to	be	 the	primary	goal,	one	might	wonder	what	

the	 rest	of	 the	expenses	are	spent	on.	Based	on	 the	 financial	 statements,	 the	

five	different	universities	are	spending	money	on	secondary	student	services	

such	 as	 auxiliary	 activities,	 research	 and	 public	 service.	 Even	 though	

institutions	 of	 higher	 education	 have	 an	 academic	 obligation	 to	 its	 students,	

their	 financial	 statements	 reflect	 that	 there	 is	 an	 increasing	 need	 to	 spend	

money	 on	 broader	 non-instructional	 activities,	 which	 complement	 and	

support	 instruction.	 Considering	 that	 the	 core	 mission	 of	 universities	 is	

academic,	one	might	wonder	why	only	around	a	quarter	of	the	total	operating	

expenses	 of	 the	 five	 different	 public	 universities	 is	 spent	 on	 academics.	

Basically,	the	findings	suggest	that	the	majority	of	the	total	operating	expenses	

are	 spent	 on	 non-academic	 purposes.	 In	 fact,	 non-instructional	 services	 are	

outpacing	instruction.	The	reasons	for	this	trend	are	speculative	at	this	point,	

but	it	could	be	signs	of	two	things.	

	

Firstly,	 students	 demand	 more	 non-instructional	 student	 services.	 This	

corroborates	what	researchers	suggest	in	the	Delta	Cost	Project	(Desrochers	&	

Hurlburt,	 Trends	 In	 College	 Spending:	 2003-2013,	 2016).	 In	 recent	 years,	

there	seems	to	be	a	greater	emphasis	on	career	counseling,	academic	advising	

by	 professional	 staff	 and	 mental	 health	 services.	 This	 may	 reflect	 how	

students	are	ambitious	and	highly	concerned	with	reaching	their	career	goals,	

but	also	stressed	out	in	the	process.	
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Secondly,	 the	money	 spent	on	non-instructional	 services	 could	easily	 fit	 into	

the	development	with	public	universities	trying	to	attract	student	with	making	

more	secondary	services	available	for	each	prospect	as	a	way	to	compete	with	

other	similar	universities.	The	competition	between	universities	 is	cutthroat,	

and	they	compete	on	reputation	and	image	based	on	their	facilities.	Basically,	

the	universities	spend	more	and	more	money	on	 looking	their	best.	And	it	 is	

becoming	 more	 and	 more	 important	 for	 students	 to	 get	 the	 “resort	

experience”	 once	 they	 attend	 college	 (Jacob,	 McCall,	 &	 Stange,	 2013).	 It	 is	

therefore	 crucial	 for	 public	 schools	 to	 have	 extravagant	 amenities	 and	

facilities,	 and	 it	 seems	 that	 the	 money	 is	 well	 spent,	 since	 a	 recent	 report	

shows	that	public,	less-selective	universities	are	better	off	focusing	on	“college	

as	 a	 country	 club”	 (Jacob,	McCall,	 &	 Stange,	 2013,	 p.	 2).	 Private	 universities	

and	 more	 selective	 universities	 consider	 the	 incentive	 to	 compete	 on	

extravagant	 non-instructional	 services	 less	 important,	 as	 their	 students	

typically	 value	 academic	 quality	 and	 the	 brand	 of	 the	 particular	 institution	

(Jacob,	McCall,	&	Stange,	2013).	

	

Whether	 it	 is	 student	 demand	 that	 drives	 the	 prices	 upward	 or	 the	

universities	 in	 their	 attempts	 to	 attract	 prospects	 is	 difficult	 to	 say,	 but	

universities	continue	to	compete	for	students	by	building	and	maintaining	the	

latest	facilities	and	offer	the	next	generation	of	student	amenities	that	can	be	

touted	on	campus	tours	for	prospective	applicants.	
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The	Relationship	between	Non-Instructional	Services	between	

2013-2014	

	
Below	 are	 six	 graphs	 that	 give	 an	 indication	 and	 an	 overview	 of	 operating	

expenses	 activities	 such	 as	 Research,	 Public	 Service,	 Academic	 Support,	

Student	 Services,	 Institutional	 Support	 and	 Auxiliary	 Enterprises.	 These	

activities	are	 the	so-called	non-instructional	 services,	 as	 they	are	not	 related	

to	 the	 core	 mission	 of	 higher	 institutions	 of	 education,	 namely	 instruction.	

These	 activities	 are	 secondary	 student	 services.	 The	 graphs	 below	 show	 the	

development	 between	 these	 non-instructional	 services	 between	 the	 years	

2013-2014.	It	is	interesting	to	look	into	the	development	of	these	services,	as	

they	 constitute	 for	 the	majority	of	 total	operating	expenses	as	we	have	 seen	

previously.	In	that	instruction	only	covered	a	small	part	of	the	total	operating	

expenses,	it	is	interesting	to	investigate	what	activities	the	rest	of	the	money	is	

spend	on	and	if	these	non-instructional	expenses	are	increasing.		
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Graph	9:	The	development	in	Research	between	2013-2014	

	
	

Based	on	the	numbers	in	graph	9,	research	rises	between	2013-2014	in	three	out	

of	 five	of	 the	universities	 (University	of	Massachusetts,	University	of	 Florida	 and	

University	of	Minnesota).	 In	 two	out	of	 five	universities	 it	declines	 (University	of	

Arizona	and	University	of	Texas,	Austin.		

	

Graph	10:	The	development	in	Public	Service	between	2013-2014	
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Public	 Service	 is	 in	 general	one	of	 the	activities	 that	 require	 least	 resources.	

This	 activity	 rises	 between	 2013-2014	 in	 four	 out	 of	 five	 universities	

(University	of	Massachusetts,	University	of	Florida,	University	of	Texas,	Austin	

and	 University	 of	 Minnesota).	 In	 one	 out	 of	 five	 universities	 it	 declines	

(University	of	Arizona).	

	

Graph	11:	The	development	in	Academic	Support	between	2013-2014	

	
Academic	Support	rises	between	2013-2014	in	all	five	universities	

	

Graph	12:	The	development	in	Student	Service	between	2013-2014	
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Student	 Service	 rises	 between	 2013-2014	 in	 four	 out	 of	 five	 universities	

(University	of	Massachusetts,	University	of	Arizona,	University	of	Florida	and	

University	of	Minnesota).	In	one	out	of	five	universities	it	declines	(University	

of	Texas,	Austin.	

	

Graph	13:	The	development	in	Institutional	Support	between	2013-2014	

	
	

Institutional	Support	rises	between	2013-2014	in	all	five	universities.	

	

Graph	14:	The	development	in	Auxiliary	Enterprises	between	2013-2014	
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Auxiliary	Enterprise	 rises	between	2013-2014	 in	 all	 five	universities.	Hence,	

the	 overall	 trend	 when	 looking	 at	 the	 findings	 from	 the	 five	 financial	

statements	 is	 that	 almost	 all	 non-instructional	 activities	 rise	 between	 2013-

2014.	

	

This	 development	 corroborates	 the	 findings	 in	 the	 previous	 section	 about	

universities	continuously	spending	more	money	on	non-instructional	services	

as	 a	 way	 to	 appeal	 to	 potential	 prospects	 and	 compete	 with	 similar	

universities,	and	this	image	may	be	valid.	As	Susanne	Mettler	describes	in	her	

book	from	2014:	“Degrees	of	inequality	-	How	the	Politics	of	Higher	Education	

Sabotaged	 the	 American	 Dream”:	 “These	 colleges	 compete	 with	 each	 other	

aiming	 to	 outdo	 each	 other	 with	 different	 unique	 services	 such	 as	 spa	

facilities,	climbing	walls,	mental	health	counselors,	luxurious	dinner	facilities,	

etc.	These	services	increase	costs.	Economists,	who	study	tuition	increases	in	

depth	 points	 out	 that	 higher	 education	 –	 like	 the	 health	 care	 sector	 –	 relies	

primarily	on	the	number	of	human	services	that	cannot	be	as	easily	replaced	

or	 sped	 up	 by	 technological	 advances	 as	 other	 sectors	 of	 the	 economy”	

(Mettler,	2014,	p.	9).	

	

Although	 we	 cannot	 expect	 the	 differences	 between	 2013-2014	 to	 be	 too	

significant,	 it	still	confirms	the	trend	and	development.	Over	the	years,	many	

researchers	and	particularly	the	media	have	been	claiming	that	institutions	of	

higher	 education	 are	 sort	 of	 like	 businesses.	 They	 consider	 students	 as	

costumers,	and	they	compete	with	other	colleges	to	attract	as	many	students	

to	 their	 institutions	 as	 possible.	 Colleges	may	 not	 be	 competing	 in	 order	 to	

make	money,	 but	 in	 order	 to	 increase	 their	 college	 profiles.	 Therefore,	 they	

buy	 things,	 which	 would	 increase	 their	 status	 and	 prestige	 in	 relation	 to	

competing	colleges.	

	

Considering	the	development	with	rising	non-instructional	expenses	between	

2013-2014,	 it	would	be	natural	 to	assume	 that	 the	operating	expenses	of	 all	

five	 universities	 also	 have	 increased.	 Graph	 15	 below	 corroborates	 this	

assumption.	 In	 all	 five	 universities,	 operating	 expenses	 have	 risen	 between	

2013-2014.	
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Graph	15:	The	development	in	Operating	Expenses	between	2013-2014	

	
	

Relationship	between	Instruction	and	Total	Operating	

Expenses	between	2013-2014	

	
Below	is	a	graph	that	gives	an	indication	and	an	overview	of	the	relationship	

between	 instruction	 and	 total	 operating	 expenses	 between	 2013-2014	 in	

percentage.	
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Graph	16:		Relationship	between	instruction	and	total	operating	expenses	

between	2013-2014	(Percentage)	

	

	
	

So	 far	 in	 this	 analysis,	 it	 has	 been	 evident	 that	 the	 findings	 from	 the	 five	

different	 universities	 show	 a	 tendency	 for	 the	 five	 chosen	 particular	

universities	 to	 spend	 more	 money	 on	 secondary	 student	 services	 or	 non-

instructional	 services	 rather	 than	 spending	 more	 money	 on	 instruction	 or	
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higher	 education,	 as	 this	 is	 the	 academic	 part	 of	 the	 overall	 university	

experience.	 The	 numbers	 available	 from	 respectively	 2013	 and	2014	do	 not	

give	us	 too	 significant	differences,	 but	when	 looking	 at	 them	 together	 in	 the	

graph	above,	it	shows	that	in	three	out	of	five	universities,	instruction	covered	

a	 larger	 share	 of	 total	 operating	 expenses	 in	 2014	 that	 it	 did	 in	 2013.	 This	

means	 that	 for	 three	 out	 of	 five	 universities	 the	 instruction	 share	 of	 total	

operating	expenses	was	larger	in	2014	than	it	was	in	2013.	At	the	University	

of	Massachusetts,	instruction	covered	24,7%	of	the	total	operating	expenses	in	

2013	 and	 24,6%	 in	 2014.	 Hence,	 instruction	 covered	 a	 tiny	 bigger	 share	 of	

total	 operating	 expenses	 in	 2013	 than	 it	 did	 in	 2014.	 At	 the	 University	 of	

Arizona,	 instruction	 covered	 23,7%	of	 total	 operating	 expenses	 in	 2013	 and	

25%	 in	 2014.	 At	 the	University	 of	 Florida,	 instruction	 covered	 27,7%	of	 the	

total	operating	expenses	in	2013	and	28%	in	2014.		
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At	 the	 University	 of	 Texas,	 Austin,	 instruction	 covered	 25,3%	 of	 the	 total	

operating	 expenses	 in	 2013	 and	 26,5%	 in	 2014.	 Lastly,	 at	 the	 University	 of	

Minnesota,	instruction	covered	24,1%	of	the	total	operating	expenses	in	2013	

and	23,6%	 in	2014.	The	 findings	show	that	 the	majority	of	universities	have	

put	more	money	towards	instruction	in	2014	than	in	2013.	And	even	though	

this	 trend	does	not	 fit	 into	 the	development	 that	universities	 spend	 less	and	

less	money	on	instruction	compared	to	non-instructional	services,	the	findings	

are	 still	worth	showing	since	 the	development	between	2013-2014	could	be	

differing	from	other	years,	and	maybe	fit	the	trend	better	during	another	time	

period.	 For	 instance,	 the	Delta	 Cost	 Project	 Report	 suggest	 that:	 “Public	 and	

private	institutions	increased	spending	on	instruction	from	2012	to	2013	but	

spending	 on	 non-instructional	 services	 and	 many	 administrative	 functions	

grew	faster”	(Desrochers	&	Hurlburt,	Trends	In	College	Spending:	2003-2013,	

2016,	 s.	 12).	The	Delta	Cost	Project	 report	hereby	 confirms	 that	universities	

across	the	United	States	have	increased	spending	on	instruction	after	2012.	So	

far,	 the	 findings	 show	 evidence	 that	 this	 development	 holds	 well.	 The	 five	

public	universities	increased	spending	on	instruction	between	2013-2014,	but	

non-instructional	spending	also	grew	in	a	majority	of	cases.		
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Relationship	between	State	Appropriations	and	Federal	

Appropriations	between	2013-2014	

	
Below	is	a	graph	that	gives	an	indication	and	an	overview	of	the	relationship	

between	state	and	federal	appropriations	between	2013-2014.	

	

Graph	17:	Development	in	Federal	–	and	State	Appropriations	between	2013-

2014	
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The	findings	in	the	five	different	financial	statements	do	not	corroborate	this	

statement.	On	the	contrary,	 the	 findings	show	that	state	appropriations	have	

risen	between	2013-2014.	Hence,	there	has	been	an	increase	in	public	funding	

for	all	of	these	five	public	universities.	Federal	appropriations	have	increased	

in	 two	 out	 of	 five	 universities	 (the	 University	 of	 Massachusetts	 and	 the	

University	 of	 Florida).	 The	 University	 of	 Florida	 is	 the	 university	 with	 the	

biggest	rise.	In	2013	they	received	state	appropriations	worth	485.500.000	US	

dollars	and	in	2014	they	received	605.900.000	US	dollars,	which	is	relatively	

significant.	
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Sub-conclusion	
_________________________________	

The	 five	 financial	 statements	 exposed	many	 different	 things	 on	 the	 basis	 of	

several	 comparisons.	 Universities	 have	 an	 academic	 obligation	 to	 their	

students.	The	academic	incentive	lies	within	their	mission	statements,	and	the	

general	idea	about	institutions	of	higher	education	is	that,	first	and	foremost,	

they	 should	provide	practical	 and	 technical	knowledge	and	 training.	 Student	

debt	has	reached	an	all-time	high	of	1,2	 trillion	US	dollars.	This	 is	one	of	 the	

consequences	of	 rising	 tuition	 fees	 in	all	 colleges	and	universities	across	 the	

United	 States.	 American	 students	 seem	 to	 take	 higher	 education	 very	

seriously,	 since	 they	 are	 willing	 to	 put	 themselves	 in	 a	 life-long,	 enormous	

debt.	College	enrollment	statistics	confirm	that	students	are	willing	to	pay	the	

rising	 tuition	 fees,	 and	 the	 universities	 are	 competing	 with	 each	 other	 to	

attract	 these	 students.	The	 findings	 show	 that	 five	public	universities	 across	

the	 United	 States	 are	 spending	 an	 increasing	 amount	 of	 money	 on	 non-

instructional	services	that	are	non-academic.	These	non-instructional	services	

cover	activities	such	as	student	services,	academic	support,	public	service,	etc.	

The	findings	also	show	that	the	majority	of	the	five	universities	profit	more	in	

student	 tuition	 than	 what	 they	 actually	 spend	 on	 the	 core	 mission	 of	

universities	 and	 colleges,	 namely	 instructional	 services.	 Furthermore,	 the	

money	spent	on	 instruction	cover	 just	around	a	 fourth	of	 the	 total	operating	

expenses.	Considering,	instruction	being	the	main	incentive	of	universities	and	

colleges,	many	may	find	this	relationship	misconstrued.	

	

Universities	 are	 making	 huge	 attempts	 to	 promote	 their	 institutions	 by	

spending	an	increasing	sum	of	money	on	amenities	and	facilities.	The	majority	

of	universities	profit	more	in	tuition	revenue	than	what	they	actually	spend	on	

instruction,	and	the	money	they	spend	on	instruction	constitutes	only	around	

a	quarter	of	the	total	operating	expenses.	The	rest	of	these	expenses	are	non-

academic	and	could	be	one	of	the	reasons	why	tuition	fees	have	risen	over	the	

years.	 The	 question,	 therefore,	 is	 what	 students	 consider	 the	 core	 of	 their	

college	 experience?	 What	 do	 American	 students	 expect	 to	 get	 out	 of	 their	

tuition	fees	and	overall	college	experience,	and	what	 is	 the	value	of	a	college	

degree?		
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Part	II	-	The	Students	
The	 analysis	 of	 the	 financial	 statements	 from	 five	 different	 universities	

demonstrated	a	clear	trend	in	the	American	system	of	higher	education.	In	the	

light	of	rising	tuition	fees	and	students	being	buried	in	debt,	the	findings	in	the	

first	 part	 of	 the	 analysis,	 revealed	 a	 tendency	 for	 universities	 to	 spend	

significant	 amounts	 of	 money	 on	 non-instructional	 services.	 The	 media	 has	

reported	about	a	continuing	and	increasing	tendency	to	spend	more	and	more	

money	on	services	that	are	non-academic	and	not	related	to	the	original	and	

traditional	 mission	 of	 institutions	 of	 higher	 education.	 One	 of	 the	 factors	

causing	this	tendency	may	be	students	demanding	more	services	outside	the	

classroom.	 It	could	also	be	universities	 trying	 to	promote	 their	own	 learning	

institution	 in	 order	 to	 compete	 in	 the	 college	 race.	 Whether	 students	 are	

demanding	more	extraordinary	services	or	universities	are	trying	to	promote	

themselves	is	interesting.	A	number	of	non-instructional	services	are	available	

for	 the	 students,	 and	 right	now	 it	 seems	 that	 there	 is	 a	 tendency	 for	 college	

students	to	partly	pay	for	the	many	luxurious	facilities	colleges	can	offer,	since	

the	 first	part	of	 the	 analysis	 showed	 that	 in	 a	majority	of	universities,	 profit	

more	in	tuition	revenue	than	what	they	actually	spend	on	instruction.	

	

Colleges	 continue	 to	 spend	 more	 money	 on	 expanding	 or	 improving	 their	

facilities.	 But	 are	 amenities	 such	 as	 large-scale	 recreating	 centers,	 climbing	

walls,	lazy	rivers	and	fancy	student	lounges	worth	the	cost	that	is	passed	on	to	

the	student	through	rising	tuition	fees	if	this	 is	really	the	case?	Although	one	

must	assume	that	many	students	find	these	luxurious	amenities	enjoyable,	it	is	

important	 to	 consider	 the	 overall	 cost	 to	 the	 student.	 What	 do	 American	

students	expect	to	get	out	of	a	college	education,	and	what	makes	it	important	

enough	to	be	placing	them	in	enormous	debt?	The	way	to	figure	this	out	could	

be	 to	 break	 down	 what	 activities	 of	 the	 overall	 college	 experience	 provide	

most	value	for	the	students.	There	has	not	been	a	lot	of	depth-going	literature,	

which	 examines	 students	 and	 their	 expectations	 going	 in	 to	 a	 college	

education.	However,	within	the	 last	 few	years,	almost	all	areas	within	higher	

education	 have	 intensified.	 Especially	 the	 rising	 costs	 versus	 the	worth	 of	 a	

college	degree	have	taken	center	stage	in	the	media.		
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The	 discussions	 have	 many	 stakeholders,	 and	 while	 many	 of	 them	 hold	

different	 opinions,	 it	 is	 necessary	 to	 write	 academic	 literature	 and	 conduct	

research.	

	

The	 Higher	 Education	 Research	 Institute	 (HERI)	 does	 just	 that.	 For	 over	 40	

years	 now,	 the	 Cooperative	 Institutional	 Research	 Program	 (CIRP)	 has	 been	

regularly	 surveying	 incoming	 college	 freshmen	 about	 why	 they	 decide	 to	

attend	 college	 in	 the	 first	 place.	 In	 order	 to	 get	 an	 overview	 and	 to	 see	 a	

development	of	why	students	nowadays	choose	to	go	to	college,	the	thesis	will	

present	the	survey	outcome	from	different	surveys	from	different	years.	Thus,	

the	 reports	are	a	mix	of	 current	and	past	data,	and	 they	will	 therefore	show	

the	 historical	 trends.	 The	 surveys	 project	 different	 findings	 about	 what	

students	 know	 about	 deciding	 to	 go	 to	 college,	 but	 this	 part	 of	 the	 analysis	

highlights	the	specific	findings	below:	

	

1. The	reasons	for	deciding	to	go	to	college	

2. The	reasons	for	deciding	to	go	to	a	particular	college	

3. What	objectives	are	considered	“essential”	or	“very	important”	
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The	Reasons	for	deciding	to	go	to	College	
The	graph	below	shows	 the	 findings	 from	 five	surveys,	which	span	over	 five	

years:	 2011,	 2012,	 2013,	 2014	 and	 2015.	 The	 findings	 highlight	 why	 some	

students	 in	public	 four-year	universities	decide	 to	go	 to	college.	The	reasons	

behind	 this	 decision	 may	 be	 different,	 and	 the	 graph	 therefore	 gives	 an	

overview	of	this	for	each	of	the	years	chosen	for	this	part	of	the	analysis.	The	

overview	 will	 help	 understand	 the	 concerns	 of	 today’s	 students	 and	 the	

factors	they	consider	when	choosing	to	go	to	college.	

	

Graph	18:	The	reasons	for	going	to	college	among	freshmen	in	public	schools	

in	2011,	2012,	2013,	2014	and	2015	

	
	

Based	on	the	findings	from	the	five	different	annual	surveys,	it	is	cleat	that	the	

trend	for	deciding	to	go	to	college	is	quite	similar	throughout	all	years.	Judging	

by	 graph	 18	 above,	 each	 year	 goes	 well	 together	 with	 just	 a	 few,	 slightly	

different	outcomes.	Of	all	the	options	given	in	all	surveys	from	2011-2015	“to	

be	 able	 to	 get	 a	better	 job”	had	 the	highest	 share	of	 respondents	 calling	 it	 a	

“very	important”	reason	for	deciding	to	go	to	college	in	the	first	place.	In	2011	

85,8%	of	all	respondents	decided	to	go	to	college	because	“they	were	able	to	

get	a	better	 job”.	 In	2012,	 it	was	88,3%.	In	2013,	 it	was	87%.	In	2014,	 it	was	

86,1%	and	in	2015	it	was	85,5%.	
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Hence,	 it	 is	 evident	 that	 the	 expectation	 of	 getting	 better	 jobs	 is	 the	 main	

driving	force	behind	American	student’s	choice	to	go	to	college.	Over	the	last	

five	 years,	 students	 have	 increasingly	 been	 putting	 a	 premium	 on	 the	 job-

related	benefits	of	 getting	a	 job,	 and	 the	portion	of	 students,	who	put	 “to	be	

able	to	get	a	better	job”	reached	the	highest	in	2012	where	the	percentage	of	

respondents	choosing	this	option	was	the	highest	out	of	all	the	years.	Clearly,	

in	 the	minds	of	 today’s	 college	 students,	 getting	a	better	 job	 continues	 to	be	

the	most	prevalent	reason	for	going	to	college.		

	

The	reasons	for	going	to	college	are	pretty	much	the	same	each	year.	In	2012	

“to	 be	 able	 to	 make	 more	 money”	 peaked	 with	 74,3%	 of	 the	 respondents	

rating	this	option	as	the	top	reason	for	going	to	college.	In	general,	many	of	the	

economical	 reasons	 for	 choosing	 college	 reach	 an	 all-time	high	 in	2012.	The	

rationale	 behind	 this	 development	 could	 be	 that	 the	 Great	 Recession	 ended	

just	a	 few	years	prior	and	Americans	were	still	 recovering	 from	this	difficult	

era.	Americans	were	 finding	 it	 very	difficult	 to	 find	 jobs	 let	alone	 to	prosper	

economically,	 and	 therefore	 there	 are	 high	 ambitions	 not	 to	 end	 up	 in	 the	

same	financial	instability	by	getting	better	jobs	and	making	more	money.	This	

is	purely	speculative,	but	when	looking	at	the	same	type	of	report	from	2005	

when	 the	 Great	 Recession	 had	 not	 hit	 yet,	 the	 priorities	 of	 the	 students	 are	

quite	different.	

	

	

	

	

	

	

	

	

	

	

	

	

	

	



	
	
	

	 69	

Graph	19:	The	reasons	for	going	to	college	among	freshmen	in	public	schools	

in	2005	

	
	

In	 graph	 19,	which	 shows	 numbers	 from	 2005,	 “to	 learn	more	 about	 things	

that	 interest	 me”	 had	 the	 highest	 share	 of	 respondents	 (82,5%)	 calling	 it	 a	

“very	important”	reason	for	deciding	to	go	to	college	in	the	first	place.	“To	get	

training	 for	 a	 specific	 career”	 had	 the	 second	 highest	 share	 of	 respondents	

(72,5%)	calling	it	a	“very	important”	reason	for	deciding	to	go	to	college	and	

“to	 be	 able	 to	 get	 a	 better	 job”	 had	 the	 third	 highest	 share	 of	 respondents	

(72,4%).	Hence,	from	2005-2012	“to	be	able	to	get	a	better	job”	changed	from	

72,4%	of	respondents	calling	it	a	“very	important”	reason	for	deciding	to	go	to	

college	in	2005	compared	to	88,3%	in	2012.	Whether	the	Great	Recession	has	

anything	to	do	with	these	numbers	is	difficult	to	say,	but	it	is	it	a	point	worth	

mentioning.	

	

At	 the	 other	 end	 of	 the	 scale,	 opposite	 to	what	most	 respondents	 think	 is	 a	

deciding	 factor	behind	choosing	 to	go	 to	college,	 is	what	 fewest	 respondents	

say	 is	 behind	 their	 reasoning.	 As	 shown	 in	 graph	 18,	 consistently,	 between	

2011-2015	 and	 in	 2005,	 least	 respondents	 say	 that	 “to	 make	 me	 a	 more	

cultured	person”	is	a	very	important	reason	for	deciding	to	go	to	college.		
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The	 percentage	 of	 respondents	 choosing	 this	 option	 is	 more	 or	 less	 always	

around	40-50%	when	 looking	at	 the	development	 in	recent	years.	Thus,	 it	 is	

clearly	the	least	popular	incentive	for	choosing	a	college	education.	Evidently,	

college	has	grown	into	being	about	acquiring	decent	jobs.	This	is	what	is	at	the	

center	 of	 American	 students’	 consciousness	 before,	 during	 and	 while	 they	

attend	college.	However,	 there	 is	another	perspective	on	a	college	education.	

As	earlier	mentioned,	 college	was	not	 traditionally	 set	out	 solely	 to	promote	

jobs	and	moneymaking	skills.	A	long	time	ago,	colleges	and	universities	were	

just	 as	 much	 defined	 as	 institutions	 devoted	 to	 nourishing	 learning,	

intellectualism	 and	 collectivism.	 Hence,	 teaching	 was	 also	 about	 creating	 a	

cultivated	and	decent	human	being.	Lately	though,	and	as	the	this	analysis	has	

pointed	 out	 so	 far,	 the	 objectives	 for	 choosing	 a	 college	 education	 have	

become	more	and	more	materialized,	meaning	 that	American	 students	 seem	

to	think	 less	of	 their	cultivation,	 formation	of	human	skills	and	qualifications	

and	 more	 about	 acquiring	 better	 jobs	 and	 money.	 The	 material	 things	 are	

currently	at	the	center	of	a	successful	college	experience,	and	when	looking	at	

the	 surveys	 from	where	 they	 first	 took	place	getting	a	better	 job	has	always	

been	a	top	priority.	At	the	same	time,	being	a	cultured	person	has	consistently	

been	a	low	priority.		

	

Graph	20	shows	the	development	in	the	option	“to	make	me	a	more	cultured	

person”	compared	to	two	of	the	other	options	that	most	respondents	usually	

choose	when	 asked	what	 option	 is	 “very	 important”	when	 deciding	 to	 go	 to	

college.	 It	 is	 clear	 that	 “to	 make	 me	 a	 more	 cultured	 person”	 has	 had	 few	

respondents	 all	 the	 way	 back	 to	 the	 1970’s.	 Every	 decade	 has	 not	 changed	

much.	 The	 number	 of	 respondents	 choosing	 this	 option	 stays	 more	 or	 less	

around	30-50%	compared	to	70-90%	choosing	the	popular	options.	 In	1971,	

most	 students	 decided	 to	 attend	 college	 because	 they	wanted	 to	 learn	more	

things	that	were	interesting	to	them	(71,1%),	and	today,	most	students	decide	

to	attend	college	because	they	want	better	jobs	(85,5%).		
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Graph	20:	The	two	most	popular	and	the	least	popular	reasons	for	going	to	

college	between	1971-2015	

	
	

Looking	 at	 this	 graph	 with	 these	 longer-term	 patterns,	 there	 is	 a	 strong	

indication	 that	 students	 are	 affected	 by	 the	 market	 economy	 as	 speculated	

earlier	 in	 this	 section.	 Getting	 a	 better	 job	 did	 not	 seem	 to	 be	 the	 most	

essential	 during	 the	 90’s	 and	 the	 beginning	 of	 the	 millennium.	 The	 graph	

shows	 a	 decline	 at	 this	 point	 in	 time,	which	 indicates	 that	 students	 are	 less	

concerned	with	going	 to	 college	 in	order	 to	get	better	 jobs.	On	 the	 contrary,	

the	 importance	 of	 intellectual	 pursuits	 such	 as	 “learning	 more	 things	 that	

interest	me”	had	a	 small	 increase	 in	 respondents.	At	 this	point	 the	economy	

was	strong	in	the	United	States,	and	there	was	not	a	huge	concern	for	getting	

better	 jobs.	 Thus,	 the	 focus	 was	 to	 develop	 intellectual	 skills.	 Once	 the	

recession	hit,	it	may	have	caused	a	shift	in	the	priorities	of	student	freshmen.	

At	least,	the	graph	shows	that	getting	better	jobs	had	a	steep	increase	during	

the	beginning	and	middle	of	the	millennium	and	has	stayed	at	a	high	rate	ever	

since.	

	

	

	

0	
10	
20	
30	
40	
50	
60	
70	
80	
90	
100	

1971	 1981	 1991	 2001	 2011	 2015	

To	make	me	a	more	cultured	
person	

To	learn	more	about	things	
(that	interest	me)	

To	get	a	better	job	



	
	
	

	 72	

The	Reasons	for	deciding	to	go	to	a	Particular	College	
The	graph	below	shows	 the	 findings	 from	 five	different	 surveys,	which	 span	

over	five	years:	2011,	2012,	2013,	2014	and	2015.	The	findings	highlight	why	

some	 freshmen	 students	 in	 public	 universities	 decide	 to	 go	 to	 a	 particular	

college.	The	 reasons	behind	 this	 decision	may	vary,	 and	 the	 graph	 therefore	

gives	an	overview	of	the	eight	top-rated	reasons	for	each	year	chosen	for	this	

part	of	 the	analysis.	The	overview	will	help	clarify	why	some	students	 today	

choose	 to	 go	 to	 a	 particular	 college	 and	 what	 their	 priorities	 are	 when	

attending	a	specific	college.	

	

Graph	21:	An	overview	of	the	top	eight	reasons	for	choosing	a	particular	

college	between	2011-2015	
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Unlike	 the	 graph	 from	 the	 previous	 section,	 which	 explained	 the	 reasoning	

behind	 choosing	 to	 go	 to	 college	 in	 general,	 this	 graph	 has	 more	 different	

outcomes	throughout	the	years.	However,	even	though	the	findings	vary	each	

year,	the	trend	and	the	pattern	seems	to	be	quite	similar	over	the	years.	The	

variables	do	not	change	too	much,	and	they	stay	around	the	same	numbers.	

	

It	is	interesting	to	look	into	why	some	students	choose	particular	colleges,	as	it	

shows	 a	 current	 trend	 and	 development,	 which	 emphasizes	 what	 students	

think	 of	 today’s	 colleges	 and	 why	 they	 pick	 one	 college	 over	 many,	 many	

others.	What	do	they	alight	on	when	they	decide	on	a	certain	college?	Looking	

through	the	surveys,	there	are	usually	15-20	options	totally.	But	for	the	sake	

of	limitation,	this	analysis	will	highlight	eight	of	the	top	rated	options.	

	

Based	 on	 the	 findings	 and	 graph	 21	 above,	 2015	 has	 several	 all-time	 high	

numbers	 compared	 to	 the	 previous	 years.	 Firstly,	 in	 2015,	 60%	 of	 all	

respondents	 chose	 a	 particular	 college	 in	 the	 United	 States	 because	 “this	

college’s	 graduates	 get	 good	 jobs”.	 The	 numbers	were	 significantly	 lower	 in	

the	previous	years:	 In	2011	 it	was	55,3%,	2012	had	56,1%,	2013	had	53,1%	

and	 2014	 had	 54,8%.	 Hence,	 there	 has	 been	 a	 gradual	 increase	 in	 student	

respondents	choosing	this	option	in	the	past	years,	and	it	shows	that	students	

consider	 a	 college’s	 ability	 to	help	graduates	 get	 good	 jobs	 a	 very	 important	

factor.	 This	 goes	 hand	 in	 hand	 with	 the	 findings	 from	 the	 previous	 section	

where	more	than	85%	of	all	respondents	chose	to	go	to	college	because	“they	

were	able	to	get	a	better	job”.	It	is	no	surprise	that	this	is	an	essential	reason,	

but	based	on	the	findings	from	why	some	choose	to	go	to	a	particular	college,	

students	need	to	see	colleges	walk	the	talk	and	demonstrate	to	students	that	

they	 are	 successful	 in	 education	 especially	 to	 the	 point	 where	 students	 are	

prepared	 for	 a	 career,	 and	 more	 importantly,	 that	 future	 employers	 in	 the	

work	sphere	see	the	job	potential	in	students	from	that	particular	college.	

	

Based	 on	 the	 findings,	 another	 all-time	 high	 in	 2015	 is	 that	 48%	 of	 all	

respondents	 chose	 a	 particular	 college	 because	 “this	 (college)	 has	 a	 good	

reputation	 for	 its	 social	 activities”.	The	numbers	were	 lower	 in	 the	previous	

years:	 In	2011	 it	was	41,4%,	2012	had	43,2%,	2013	had	46%	and	2014	had	

45,1%.		
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Out	of	the	eight	options	listed	in	the	graph	above,	this	option	receives	the	third	

most	 respondents	 in	 2015.	 Hence,	 this	 is	 a	 relatively	 important	 premise	 for	

students	to	attend	public	colleges.	Below	is	a	graph,	which	gives	an	overview	

of	this	option	for	the	past	15	years.	The	graph	gives	the	percentage	in	number	

of	students	choosing	this	option	in	2000,	2005,	2010	and	2015.	Based	on	the	

numbers	 and	 the	 graph,	 it	 is	 clear,	 that	 there	 is	 a	 tendency	 for	 students	 to	

increasingly	 think	 highly	 of	 this	 premise.	 Every	 year,	 there	 is	 an	 increase	 in	

students	 choosing	 this	 option	 as	 a	 very	 important	 factor	 for	 attending	 a	

particular	college.	This	may	be	connected	with	the	findings	from	the	first	part	

of	 the	 analysis	 regarding	 non-instructional	 services,	 which	 may	 be	 social	

services	instead	of	educational.	The	findings	from	the	first	part	of	the	analysis	

showed	a	tendency	for	public	universities	to	increasingly	spend	more	money	

on	 these	 types	 of	 services.	Whether	 colleges	 do	 this	 in	 order	 to	 strengthen	

their	profile	in	the	“arms	race”	with	multiple	colleges	or	students	demand	this,	

was,	at	that	point	in	the	analysis,	pure	speculation.	However,	in	this	part	of	the	

analysis,	there	may	be	evidence	that	students	are	increasingly	demanding,	or	

at	least	would	like,	more	and	more	non-instructional,	social	services	instead	of	

the	academic.		

	

Graph	22:	Students	in	public	schools	who	said	that	the	“college	has	a	good	

reputation	for	its	social	activities”	was	a	very	important	reason	for	choosing	a	

particular	college	
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A	 third	all-time	high	number,	which	also	 involves	 the	reputation	of	a	certain	

college,	 is	 also	 the	 option,	 which	 scored	 the	 most	 percentage	 in	 student	

responds,	namely	“this	college	has	a	very	good	academic	reputation”.	In	2015,	

73,2%	 of	 the	 respondents	 decided	 on	 a	 particular	 college	 because	 of	 this	

premise.	The	numbers	were	significantly	lower	in	the	previous	years:	In	2011	

it	 was	 66,4%,	 2012	 had	 65,9%,	 2013	 had	 66,2%	 and	 2014	 had	 69,4.	 It	 is	

difficult	 to	 pinpoint	 exactly	what	 students	mean	when	 they	 prioritize	 that	 a	

college	has	a	good	academic	reputation.	However,	it	seems	that	some	students	

value	 how	 particular	 colleges	 portray	 themselves	 in	 terms	 of	 the	 college’s	

rankings	and	in	general	how	a	college	is	depicted	in	the	media	and	the	public	

eye	 when	 it	 comes	 to	 academics.	 Hence,	 the	 biggest	 factor	 influencing	

students’	 choice	 to	 attend	 a	 particular	 institution	 with	 a	 stellar	 academic	

name.	

	

The	 last	 all-time	 high	 is	 that	 39,8%	 of	 all	 respondents	 chose	 a	 particular	

college	 because	 “this	 college’s	 graduates	 gain	 admission	 to	 top	

graduate/professional	 schools”.	 This	 option	 scored	 the	 seventh-most	

percentage	in	respondents.	Previously,	the	numbers	were	significantly	lower.	

In	2011,	 it	was	35%,	2012	had	34,4%,	2013	had	35%	and	2014	had	35,9%.	

Students	 have	 showed	 signs	 of	 considering	 practical	 and	 economical	 factors	

when	 deciding	 what	 college	 to	 attend.	 But	 now	 it	 seems	 that	 they	 are	

prioritizing	what	is	happening	post-college.	At	least	they	also	put	emphasis	on	

the	 opportunities	 that	 may	 arise	 after	 they	 finish	 college,	 and	 students	 are	

concerned	with	the	particular	college’s	ability	to	prepare	undergraduates	 for	

further	 education	 and	 training.	 This	must	 also	mean	 that	 there	 is	 likelihood	

that	these	students	are	interested	in	pursuing	graduate	school	opportunities.	

	

Even	 though	 the	 “cost	 of	 attending	 a	 college”	 is	 not	what	most	 students	 are	

worried	about	when	deciding	on	a	particular	college,	 it	 is	 interesting	 to	 look	

into	these	numbers	specifically,	since,	as	earlier	mentioned,	 tuition	fees	have	

risen	dramatically	over	the	years,	and	one	might	therefore	expect	an	increased	

tendency	 for	 students	 to	 worry	 about	 financing	 their	 education.	 Graph	 23	

gives	an	overview	of	respondents	choosing	“the	cost	of	attending	this	college”	

or	“this	college	has	low	tuition”	when	asked	about	why	they	chose	a	particular	

college.		
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The	development	is	clear,	and	there	is	a	strong	tendency	for	students	to	worry	

more	and	more	about	the	costs	of	an	education.	The	findings	are	based	on	five	

different	reports	from	1971,	1981,	1991,	2001,	2010	and	2015.	

	

Graph	23:	Students	who	said	“the	cost	of	attending	of	attending	(this)	college”	

or	“this	college	has	low	tuition”	was	a	very	important	reason	for	choosing	a	

particular	college	

	

	
	

Considering	 that	 students	 are	 increasingly	 concerned	 with	 financing	 their	

studies,	it	is	interesting	to	examine	how	many	student	freshmen	prioritize	that	

they	 are	 offered	 financial	 support	 when	 deciding	 to	 attend	 a	 particular	

university.	 Below	 is	 a	 graph,	 which	 explains	 the	 development	 in	 students	

choosing	 the	 option	 “I	 was	 offered	 financial	 assistance”	 when	 being	 asked	

what	reasons	are	very	important	when	deciding	to	attend	a	particular	college.	

The	question	was	not	 available	 in	 the	monograph	 from	1971.	Therefore,	 the	

graph	starts	with	1981	and	continues	in	1991,	2001,	2011	and	ends	in	2015.	
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Graph	24:	Students	who	said	that	being	offered	financial	assistance	was	a	

very	important	reason	for	attending	a	particular	college	

	
	

Graph	24	shows	a	trend	that	underlines	that	students	are	becoming	more	and	

more	 concerned	 with	 the	 increase	 in	 tuition	 fees,	 since	 the	 students	

prioritizing	financial	assistance	when	attending	a	particular	college	are	on	the	

rise.	 It	was	 not	 very	 important	 to	 student	 freshmen	 back	 in	 the	 1980’s,	 but	

during	the	1990’s	and	the	beginning	and	middle	of	the	2000’s,	the	graph	starts	

to	show	a	steep	 increase	 in	student	responds.	 If	one	was	unfamiliar	with	the	

current	situation	in	the	American	system	of	higher	education	when	it	comes	to	

rising	tuition	fees,	the	graph	above	could	be	a	good	indicator	for	what	students	

are	 facing	 today.	 It	 seems	 that	 they	are	 increasingly	more	dependent	on	and	

concerned	with	 financial	 assistance	as	a	 result	of	 the	development	 in	 tuition	

fees.	 If	 tuition	 fees	 increase	 further,	 it	 may	 be	 expected	 that	 the	 graph	 will	

continue	 to	 show	an	 increase,	 and	 in	 the	 future,	 students	will	 also	prioritize	

financial	support	as	a	means	to	cover	part	of	the	college	expenses.	

	

One	of	the	resources	to	help	with	financial	assistance	is	the	Federal	Pell	Grant	

Program.	Unlike	a	normal	student	bank	 loan,	 the	Pell	Grant	does	not	have	to	

be	repaid.	Federal	Pell	aid	is	usually	granted	to	students,	who	have	yet	to	earn	

a	bachelors	degree.	
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Additionally,	 it	 is	 a	 need-based	 grant	 meaning	 that	 it	 is	 awarded	 to	

particularly	low-income	undergraduate	students.9	In	the	2015	report	from	the	

Higher	Education	Research	 Institute	 it	 is	possible	 to	get	a	 little	more	 insight	

into	how	many	student	freshmen	received	different	forms	of	financial	aid.	The	

2015	report	is	the	first	report	that	enlightens	this	factor.	In	previous	reports,	

the	 question	 was	 not	 available,	 since	 it	 must	 be	 expected,	 that	 at	 the	 time	

there	was	no	need	to	elicit	 this	 information.	This	 is	also	a	good	 indicator	 for	

the	development	students	are	facing	in	the	system	of	higher	education	today.	

Evidently,	the	Higher	Education	Research	Institute	is	now	finding	it	necessary	

to	 uncover	 and	 explain	 how	 many	 students	 are	 dependent	 on	 applying	 for	

financial	 assistance,	 and	 they	 are	 giving	 a	 first-of-its-kind	 look	 into	 this	

particular	point.	

	

Graph	25:	Students	who	said	yes	to	having	received	the	following	types	of	

grants	

	
The	graph	above	shows	the	students	in	public	universities,	who	said	“yes”	to	

having	 received	 the	 different	 financial	 aid	 types.	 22,7%	 of	 all	 students	 said	

“yes”	 to	 having	 received	 the	 Pell	 Grant.	 Thus,	 77,3%	 said	 “no”.	 This	 result	

covers	 responds	 from	 both	 female	 and	 male	 students,	 White,	 Hispanic	 and	

Black	 students	 and	 students,	 who	 have	 different	 backgrounds	 in	 income.	

																																																								
9	To	find	more	and	detailed	information	about	the	Federal	Pell	Grant	Program	visit	
http://www2.ed.gov/programs/fpg/index.html		
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Hence,	 it	 is	 not	 possible	 to	 view	 the	 responds	 separately.	 The	 Higher	

Education	 Research	 Institute	 has,	 however,	 created	 graphs	 that	 show	 a	

detailed	 respond	 rate.	 These	 graphs	 may	 be	 helpful	 in	 discovering	 what	

particular	types	of	students	are	leaning	on	financial	support	to	assist	them	in	

paying	for	their	education,	and	it	may	create	an	image	of	the	type	of	students	

that	 are	 struggling	more	 financially	when	 it	 comes	 to	 financing	 their	 college	

education.	According	to	the	Higher	Education	Research	Institute,	26,6%	of	all	

students	asked	in	the	survey	has	received	a	Pell	Grant.	This	covers	more	than	

every	 fourth	 student.	 Below	 is	 a	 detailed	 graph,	which	 gives	 an	 overview	 of	

students	 with	 different	 races	 and	 ethnicities	 and	 the	 percentage	 that	 has	

received	 a	 Pell	 Grant	 across	 all	 the	 institutions	 that	 has	 participated	 in	 the	

survey.	 It	shows	that	56,7%,	more	 than	half,	of	all	Hispanics	have	received	a	

Pell	 Grant.	 For	 Blacks,	 it	 is	 54,1%,	 a	 little	 less	 than	 half,	 and	 for	 Native	

Americans,	 it	 is	48,2%.	Whites,	on	the	other	hand,	are	a	 little	 less	dependent	

on	the	 financial	aid.	 In	 the	other	end	of	 the	scale	17,1%	white	students	have	

received	a	Pell	Grant.	The	graph	shows	the	differences	in	need-based	financial	

aid,	and	it	is	clear	that	minorities	have	been	granted	more	Pell	Grants	as	they	

come	from	a	low-income	background.	

	

Graph	26:	Proportion	of	students	receiving	Pell	Grants	by	race/ethnicity	

	
Source:	Higher	Education	Research	Institute	Report:	The	American	Freshman	

National	Norms	Fall,	(2015),	page	10	
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The	 graph	 below	 shows	 the	 self-reported	 income	 distribution	 for	 Pell	 Grant	

recipients	and	non-recipients.	Considering	that	the	Pell	aid	is	granted	students	

from	 low-income	 families,	 it	 is	 interesting	 to	 see	how	 little	 they	actually	 live	

off	annually.	The	graph	will	give	a	better	understanding	of	what	students	from	

low-income	families	are	facing	if	tuition	fees	will	continue	to	increase	as	it	has	

done	 since	 the	end	of	1970’s.	The	majority	of	non-recipients	 (57,6%)	 report	

their	 family	 income	 above	 100.000	 US	 dollars	 whereas	 the	 majority	 of	

recipients	(33,4%)	report	 their	 family	 income	 less	 than	49.999	(=50.000)	US	

dollars.	In	fact,	nearly	a	third	of	recipients	report	their	parental	income	to	be	

less	 than	 25.000	 US	 dollars	 (32,7%).	 On	 the	 basis	 of	 the	 first	 graph,	 which	

explains	 the	 proportion	 of	 Pell	 Grant	 recipients	 by	 race	 and	 ethnicity,	 one	

should	 expect	 that	 a	 majority	 of	 the	 students,	 who	 report	 their	 parental	

income	to	be	less	than	49.999	(=50.000)	are	in	fact	Native	Americans,	Blacks	

or	Hispanics.	

	

Graph	27:	Distribution	of	Parental	Income	by	Pell	Grant	Status	

	
Source:	Higher	Education	Research	Institute	Report:	The	American	Freshman	

National	Norms	Fall,	(2015),	page	11	
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The	 report	 from	 the	Higher	Education	Research	 Institute	 states	 that	 the	Pell	

Grant	is	a	necessary	but	insufficient	mechanism	to	pay	for	college	among	low-

income	students	given	that	the	maximum	award	for	the	Pell	Grant	is	5.775	US	

dollars	 according	 to	 the	 US	 Department	 of	 Education	 (Eagan,	 Stolzenberg,	

Bates,	 Aragon,	 Suchard,	&	Rios-Aguilar,	 2015,	 pp.	 10-11).	 This	means	 that	 if	

tuition	 fees	 continue	 to	 increase,	 many	 low-income	 students,	 who	 are	

primarily	minorities	 such	 as	Native	Americans,	 Blacks	 and	Hispanics	will	 be	

even	more	 dependent	 on	 financial	 aid	 resources	 such	 as	 the	 Pell	 Grant,	 but	

seeing	that	this	is	an	insufficient	resource,	low-incomes	students	will	also	have	

to	 look	 for	 other	 financial	 resources.	 The	 difficulties	 in	 finding	 resources	 to	

help	pay	for	college,	may	also	be	too	much	and	result	in	low-income	students	

giving	up	on	the	idea	of	a	higher	education.		

	

This	 aspect	will	 be	 investigated	 further	 later.	 Researchers	 have	 argued	 that	

high	 tuition	 fees	 can	 be	 a	 direct	 cause	 of	 more	 minorities	 and	 low-income	

students	dropping	out	of	college	or	not	attending	college	in	the	first	place,	and	

these	 students	 thereby	 maintain	 their	 financial	 status,	 as	 they	 will	 not	 get	

educated	and	able	to	apply	for	better	jobs	in	the	future.	Many	argue	that	this	

paradox	is	the	root	to	inequality,	and	it	is	therefore	not	unforeseen	that	this	is	

one	of	the	long-term	consequences	of	rising	tuition	fees.	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	



	
	
	

	 82	

Objectives	considered	Essential	or	very	Important	
	

Graph	28:	An	overview	of	what	is	essential	for	students	in	public	schools	

between	2011-2015	

	
Graph	 28	 above	 shows	 the	 findings	 from	 five	 different	 surveys,	 which	 span	

over	five	years:	2011,	2012,	2013,	2014	and	2015.	The	findings	highlight	what	

is	generally	 considered	essential	or	very	 important	 for	 freshmen	students	 in	

public	universities	 in	 the	United	States.	These	 students	value	many	different	

things	 in	 life,	 and	 the	graph	 therefore	gives	an	overview	of	 the	 six	 top-rated	

goals	out	of	19	for	each	year	chosen	for	this	part	of	the	analysis.	This	overview	

will	help	clarify	what	some	students	consider	essential	to	achieve	in	life	with	

or	without	a	college	degree.	

	

The	 findings	 seem	 to	 be	 quite	 similar	 throughout	 all	 five	 years.	 However,	

based	 on	 the	 numbers	 and	 the	 graph,	 2015	 had	 a	 couple	 of	 all-time	 high	

findings.	Firstly,	 in	2015,	60,9%	of	all	 respondents	 think	 that	 “improving	my	

understanding	of	other	countries	and	cultures”	is	very	important	or	essential.	

The	numbers	were	 significantly	 lower	 in	 the	previous	years:	 In	2011,	 it	was	

49,6%,	2012	had	51,7%,	2013	had	49,7%	and	2014	had	52%.		
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Hence,	this	goal	has	had	a	gradual	increase	over	the	years	and	2015	is	clearly	

the	record	high	number	with	its	60,9%.	Based	on	the	findings,	another	all-time	

high	 in	 2015	 is	 that	 73,6%	 of	 all	 respondents	 think	 it	 is	 very	 important	 “to	

help	others	who	are	in	difficulty”.	This	number	was	significantly	lower	in	the	

previous	 years.	 In	2011,	 it	was	68%,	2012	had	71,1%,	2013	had	70,6%	and	

2014	 had	 70,4%.	 This	 goal	 also	 had	 a	 gradual	 increase	 over	 the	 years	with	

2015	having	the	record-high	number.	Furthermore,	“to	help	others	who	are	in	

difficulty”	comes	in	with	the	second	highest	rating	out	of	19	options.	

	

The	 American	 Freshman	 Report	 from	 2015	 also	 launches	 numbers,	 which	

highlight	what	students	 find	 likely	 they	will	do	while	 they	are	 in	college.	 “To	

socialize	 with	 someone	 of	 another	 racial/ethnic	 group”	 receives	 the	 most	

percentage	 in	responds.	Thus,	72,6%	of	all	 respondents	 think	 that	 it	 is	 likely	

they	 will	 do	 this.	 Another	 8,6%	 of	 students	 think	 it	 is	 likely	 that	 they	 will	

“participate	in	students	protests	or	demonstrations”.	Graph	29	below	gives	an	

overview	of	the	percentage	in	student	responds	when	it	comes	to	this	option,	

and	 even	 though	 8,6%	 is	 a	 relatively	 low	 share,	 it	 is	 a	 record-high	 number	

when	 looking	 at	 the	 numbers	 from	 both	 2011,	 2012,	 2013,	 2014	 and	 2015.	

Furthermore,	 students	 were	 asked	 what	 activities	 they	 frequently	 or	

occasionally	did	during	the	last	year	and	the	2015	report	notes	that	96,9%	of	

all	 respondents	 said	 that	 they	 socialized	 with	 someone	 of	 another	

racial/ethnic	 group.	 84%	 said	 they	 discussed	 politics.	 81,1%	 said	 they	

discussed	religion	and	90%	said	they	performed	volunteer	work.	

	

It	 is	 difficult	 to	 say	 what	 exactly	 students	 mean	 when	 they	 think	 it	 is	 very	

important	or	essential	to	improve	their	understanding	of	other	countries	and	

cultures	and	to	help	others	who	are	in	difficulty.	It	is	also	difficult	to	say	why	a	

large	 majority	 of	 students	 think	 it	 is	 likely	 that	 they	 will	 socialize	 with	

someone	 of	 another	 racial/ethic	 group,	 discuss	 politics	 or	 religion	 and	 that	

they	will	participate	in	student	protests.	However,	it	seems	that	it	could	have	

something	 to	 do	 with	 an	 increased	 understanding	 of	 respect,	 tolerance	 and	

sympathy.		
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Regardless,	today’s	freshmen	in	public	schools	find	an	increased	commitment	

to	 student	 activism	 and	 an	 interest	 in	 the	 community	 and	 they	 place	 an	

increased	importance	on	political	engagement	and	other	types	of	these	issues	

and	dilemmas.	This	places	them	amongst	the	most	political	and	civic-minded	

students	in,	at	least,	the	past	years.	

	

Graph	29:	Students	in	public	schools	who	participated	in	student	protests	or	

demonstrations	between	2011-2015	

	
	

Even	though,	today’s	students	are	engaged	in	political	issues	and	are	willing	to	

make	a	change,	it	is,	however,	most	important	to	“be	very	well	off	financially”.	

In	 2015,	 82,3%	 of	 all	 student	 respondents	 thought	 that	 to	 “be	 very	well	 off	

financially”	was	 very	 important	 or	 essential	 for	 them.	 This	 is	 not	 surprising	

news.	In	fact,	it	corroborates	nicely	with	why	students	decide	to	go	to	college	

in	the	first	place.	Graph	30	below	gives	an	overview	of	the	three	top	reasons	

for	deciding	to	go	to	college	along	with	the	reason	that	continuously	seems	to	

receive	 the	 lowest	 percentage	 in	 respondents.	 The	 biggest	 leap,	 percentage-

wise,	seems	to	be	“to	be	able	to	make	more	money”	meaning	that	this	option	

has	differed	 the	most.	Although	 it	was	never	 the	 reason,	which	 received	 the	

most	 in	 student	 responds,	 it	 seems	 that	 it	 is	 the	 reason	 that	 has	 had	 the	

biggest	change	over	the	years	during	the	1970’s	and	1980’s.	
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In	1971,	45,7%	of	freshmen	students	in	public	universities	thought	that	it	was	

very	 important	 “to	 be	 able	 to	make	more	money”,	 and	 in	 1991	 it	 reached	 a	

record-high	 of	 72,9%.	 In	 2015,	 it	 is	 still	 a	 popular	 option.	 Thus,	 70,2%	 of	

students	thought	that	“to	be	able	to	make	more	money”	was	a	very	important	

reason	to	go	to	college.	Today’s	students	in	public	universities	find	it	essential	

in	life	to	be	very	well	off	financially,	and	they	increasingly	strive	to	make	more	

money	by	taking	a	college	degree.	

	

Graph	30:	Overview	of	the	three	most	popular	and	the	least	popular	reasons	

for	deciding	to	go	to	college	between	1971-2015	

	
	

This	 makes	 today’s	 freshmen	 in	 public	 universities	 a	 lot	 different	 from	

students	 back	 in	 the	 1970’s	where	 The	Higher	 Education	Research	 Institute	

started	making	analyses	and	writing	reports.	“Being	very	well	off	 financially”	

is	 by	 far	 most	 important	 to	 students	 today.	 In	 1971,	 it	 was	 not	 nearly	 as	

important.	Graph	31	below	is	a	graph,	which	illustrates	this.	In	fact,	during	the	

1970’s	 it	 was	 completely	 reversed.	 Back	 then,	 to	 be	well	 off	 financially	was	

what	 students	 found	 least	 important	 of	 all	 options.	 Instead	 they	 found	 that	

“developing	a	meaningful	philosophy	 in	 life”	was	most	 important.	Today	this	

option	does	not	even	make	it	 to	the	top	five.	This	development	changes	a	 lot	

over	the	years,	and	in	general	 it	 is	the	philosophical	and	intellectual	purpose	

in	 life,	which	turns	out	to	be	 less	 important	and	the	material	purpose,	which	

continues	to	be	more	important.		
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In	 the	 midst	 of	 this,	 the	 standard	 is	 still	 to	 prioritize	 raising	 a	 family	 and	

helping	others	in	difficulty.	Graph	31	shows	the	things	that	are	most	important	

in	life	to	freshmen	in	public	universities	over	the	span	of	the	years	1971-2015	

and	highlights	the	options	that	received	most	responds	

	

Graph	 31:	 An	 overview	 of	 what	 is	 essential	 for	 students	 in	 public	 schools	

between	1971-2015	
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Sub-conclusion	
________________________________	

The	 reports	 conducted	 by	 the	 Higher	 Education	 Research	 Institute	 exposed	

many	different	patterns.	However,	 this	part	of	 the	analysis	highlighted	 three	

different	 trends.	 Firstly,	why	do	 students	 choose	 to	 go	 to	 college	 in	 the	 first	

place?	Secondly,	why	do	students	choose	to	go	to	a	particular	college?	Lastly,	

what	objectives	in	life	do	students	consider	very	important	or	essential?	Based	

on	 the	 numbers	 in	 the	 reports,	 it	 is	 clear	 that	 today’s	 students	 in	 public	

schools	 prioritize	 better	 jobs	 and	 more	 money.	 As	 this	 part	 of	 the	 analysis	

shows,	financial	and/or	job	considerations	are	increasingly,	and	in	a	majority	

of	 cases,	 the	 main	 driving	 factor	 behind	 attending	 college,	 and	 at	 the	 same	

time,	 a	 majority	 of	 students	 strive	 to	 be	 very	 well	 off	 financially.	 In	 other	

words	 when	 looking	 at	 the	 value	 of	 higher	 education	 today,	 students	 are	

making	a	college	degree	worth	the	rising	tuition	fees	by	striving	for	a	ticket	to	

the	 middle	 class	 with	 better	 jobs	 and	 with	 financial	 stability.	 Even	 though	

college	 traditionally	 is	 meant	 to	 be	 a	 place	 for	 learning,	 intellectualism,	

development	 and	 growth,	 jobs	 and	money	 are	 unavoidable	 aspirations,	 and	

formation	 and	 intellectual	 growth	was	 never	 the	main	 reason	 for	 attending	

college.	 Clearly,	 in	 the	 mind	 of	 today’s	 freshmen	 students	 in	 public	

universities,	getting	a	better	job	continues	to	be	the	most	prevalent	reason	for	

going	 to	college,	and	students	are	 increasingly	placing	a	premium	on	 the	 job	

and	 money	 related	 benefits	 of	 getting	 a	 college	 degree.	 85,6%	 of	 all	

respondents	 thought	 that	 “getting	a	better	 job”	was	a	very	 important	 reason	

for	attending	college.	This	option	peaked	in	2012	with	an	all-time	high	88,3%	

of	all	respondents	stating	this	as	a	very	important	reason	for	attending	college.	

This	 was	 always	 one	 of	 the	main	 reasons	 for	 attending	 college.	 Back	 in	 the	

1970’s	the	main	reason	was,	however,	to	learn	things	that	were	interesting.		

	

Today,	 students	 are	 prioritizing	 the	 material	 benefits	 instead	 of	 intangible	

benefits	such	as	intelligence	and	growth.	This	was	completely	reversed	back	in	

the	1970’s.	Back	then	it	was	most	important	to	pursue	a	philosophy	in	life	and	

to	help	others	who	 are	 in	difficulty.	Being	 very	well	 off	 financially	was	 least	

important	for	students	in	the	1970’s.	As	the	thesis	explains,	this	has	been	the	

most	radical	change	in	student	priorities	over	the	years.		
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Today,	 students	 are	 increasingly	worried	 about	 the	 financial	 implications	 of	

taking	 a	 college	 education.	 At	 least,	 the	 findings	 suggest	 that	 the	 costs	 of	 a	

college	 education	 have	 become	 an	 increasingly	 important	 factor	 when	

deciding	 on	 a	 particular	 college.	 This	 finding	 is	 expected	 to	 be	 the	 result	 of	

rising	 tuition	 fees.	 The	 findings	 also	 indicate	 that	 one	 of	 the	 long-term	

consequences	of	rising	tuition	fees	could	be	the	lack	of	social	mobility,	which	

causes	inequality.	Graphs	created	by	the	Higher	Education	Research	Institute	

presented	 that	 students,	 who	 are	 from	 low-income	 families	 are	 typically	

minorities	 such	 as	 Hispanics,	 Blacks	 or	 Native	 Americans.	 These	 types	 of	

students	are	not	well	off	and	are	therefore	experiencing	more	difficulties	with	

financing	 college	 than	 students	 from	 high-income	 families.	 26,6%	 of	 all	

respondents	have	applied	for	the	so-called	Pell	Grant,	however,	it	is	minorities	

such	as	Hispanics,	Blacks	and	Native	Americans,	who	tend	to	make	up	for	the	

biggest	share	of	the	26,6%	students.	Additionally,	 findings	show	that	the	Pell	

Grant	 constitutes	 necessary	 but	 insufficient	 means	 to	 finance	 a	 college	

education.	 Thus,	 low-income	 students	 are	 worse	 off	 than	 well-resourced	

students.	 Hence,	 it	 could	 cause	 a	 lack	 of	 social	mobility	 and	 the	 low-income	

students	may	be	stuck	in	their	financial	status	without	the	possibility	to	move	

up	the	social	ladder.	
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Supply	and	Demand	

The	Theory	
As	earlier	mentioned,	 supply	 and	demand	 is	 a	 general	market	 theory,	which	

primarily	 is	 used	 to	 determine	 prices	 of	 goods	 in	 a	 particular	 market.	

However,	 the	 theory	 can	 also	 help	 understand	 how	 institutions	 of	 higher	

education	 are	 able	 to	 determine	 the	 high	 sticker	 price	 for	 a	 college	 or	

university	education.	Furthermore,	the	theory	can	help	illustrate	firstly,	what	

is	happening	in	the	system	of	higher	education	when	the	demand	for	a	college	

education	is	high	and	how	institutions	react	to	this	demand.	Secondly,	how	a	

decrease	 in	 demand	 may	 affect	 the	 upward	 cost-spiral	 in	 tuition	 fees	 and	

lastly,	 how	 an	 increasing	 demand	 of	 a	 college	 education	 and	 an	 increased	

supply	of	more	institutions	affect	the	price.	

	

Supply	and	Demand	in	the	System	of	Higher	Education	
As	 this	 thesis	 has	 pointed	 out	 several	 times,	 the	 competition	 between	

institutions	of	higher	education	today	is	cutthroat,	as	there	has	been	a	rise	in	

the	number	of	colleges	and	universities	over	the	past	decades.	This	could	be	a	

sign	 of	 changing	 tendencies	 in	 the	 educational	 market	 sphere.	 As	 earlier	

mentioned,	 students	 today	 can	 look	 to	 thousands	 of	 different	 colleges	 and	

universities	 for	 education,	 and	 it	 can	 be	 hard	 to	 decide	 what	 institutions	

serves	the	students’	needs	better.	

	

Therefore,	 today’s	 institutions	 of	 higher	 education	 have	 upped	 the	 ante	 in	

order	 to	 compete,	 and	many	 argue	 that	 they	 spend	 an	 increasing	 amount	 of	

money	on	building	extravagant	facilities	in	order	to	create	a	great	reputation	

of	the	particular	institution	and	attract	prospect	students.	The	first	part	of	the	

analysis	 showed	 that	 a	 majority	 of	 the	 five	 public	 universities	 spent	 an	

increasing	amount	of	money	on	non-instructional	student	services	rather	than	

instruction,	and	it	is	likely	that	the	universities	are	doing	it	to	attract	potential	

students.	This	development	has	resulted	in	an	education	landscape,	which	has	

become	a	buyer’s	and	seller’s	market	for	students	seeking	a	college	degree.	
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The	second	part	of	the	analysis	showed	that	unlike	in	previous	years,	today’s	

college	 students	 prioritize	 attaining	 financial	 stability	 and	 better	 jobs	 when	

attending	college.	The	same	type	of	students	felt	differently	some	decades	ago.	

Students	back	 in	 the	1970’s	were	much	more	concerned	with	more	cultured	

goals	 such	 as	 developing	 a	 philosophical	meaning	 in	 life.	 Nonetheless,	 being	

better	off	 financially	and	getting	better	 jobs	are	personal	goals	 that	 students	

believe	can	and	should	be	fulfilled	qua	a	college	degree.	These	personal	goals	

are	very	important	and	essential	to	many,	and	one	might	even	argue	that	it	is	

the	 foundation	of	a	solid	 life	and	existence.	Therefore,	one	might	expect	 that	

more	 and	 more	 students	 try	 to	 fulfill	 this	 ambition	 by	 attending	 college	 or	

university.	Thus,	education	should	and	 is	considered	crucial	 to	many	people.	

Generally	 speaking,	 since	 students	 increasingly	 have	 developed	 a	 desire	 to	

pursue	a	financially	stable	life	through	education,	the	demand	for	institutions	

of	 higher	 education	has	 increased,	 and	 the	 increasing	demand	has	made	 the	

supply	 more	 expensive.	 Hence,	 institutions	 increase	 tuition	 fees	 very	

effectively	 and	 at	 a	 high	 speed.	 Additionally	 and	 as	 earlier	mentioned,	 there	

has	been	an	enormous	rise	 in	 the	number	of	 institutions	of	higher	education	

over	 the	 past	 decades,	 and	 one	 must	 assume	 that	 most	 universities	 have	

limited	 space	 for	 extending	 their	 student	mass.	 Therefore,	 institutions	 have	

responded	by	increasing	their	tuition	fees	rather	than	accepting	and	enrolling	

more	students.	

	

A	 rise	 in	 the	 demand	 will	 lead	 to	 a	 rise	 in	 the	 price	 as	 shown	 in	 graph	 32	

below.	The	price	equilibrium	 is	higher	with	D2	 than	D1	when	 looking	at	 the	

place	where	D2	and	D1	intersect	with	the	supply,	meaning	that	when	demand	

increases	and	the	supply	is	at	the	same	level,	the	price	increases	and	a	higher	

quantity	 of	 people	 are	 willing	 to	 pay	 the	 increased	 price.	 This	 basically	

illustrates	 the	 situation	described	 throughout	 both	parts	 of	 the	 analysis;	 the	

demand	 for	a	college	education	 is	 rising	due	 to	 the	 increased	value.	Colleges	

and	 universities	 are	 taking	 advantage	 of	 this	 and	 increase	 tuition	 fees.	 As	

many	argue,	rising	tuition	fees	do	not	affect	the	number	of	students	willing	to	

attend	college,	as	they	are	still	willing	to	pay	the	increased	price.	
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Graph	32:	Increasing	demand	(D2)	result	in	a	higher	price	(P2)	

	

	

	

	

	

In	 recent	 times,	 it	 seems	 that	 the	 demand	 for	 higher	 education	 is	 high	 and	

students	 are	 eager	 to	 educate	 themselves.	 The	 number	 of	 higher	 education	

institutions	increase,	student	loan	debt	skyrockets	and	so	does	tuition	fees.	A	

prospective	 scenario,	 which	 many	 researchers	 have	 foreseen	 could	 happen	

and	 which	 we	 may	 already	 see,	 is	 that	 tuition	 fees	 continue	 to	 rise,	 and	

students	are	no	 longer	willing	 to	pay	 the	high	 sticker	price.	Graph	33	below	

gives	 an	 illustration	of	 this	 scenario.	 P2	 is	 the	 increased	price	 and	Q2	 is	 the	

decreased	 number	 of	 people	 willing	 to	 pay	 the	 increased	 price	 of	 higher	

education.	This	scenario	is	unlikely	though,	given	that	the	current	trend	shows	

an	increasing	demand	and	expansion	of	the	system	of	higher	education.	
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Graph	33:	Less	people	willing	to	pay	the	increased	tuition	fees	

	
Graph	 34	 below	 basically	 demonstrates	 the	 situation	 described	 throughout	

the	 thesis.	 The	 supply	 of	 institutions	 has	 increased	 and	 the	 demand	 has	

increased.	However,	 the	demand	has	 increased	more	 than	 the	 supply,	which	

results	 in	 a	 new	 price	 equilibrium.	 The	 institutions	 of	 higher	 education	 are	

able	to	charge	higher	prices	due	to	the	increased	demand.	However,	since	the	

supply	has	increased	as	well,	they	only	increase	the	price	a	little,	because	they	

are	aware	that	the	competition	for	prospective	students	is	tough.	

	

Another	 way	 for	 institutions	 of	 higher	 education	 to	 make	 revenue	 is	 when	

colleges	 and	 universities	with	 the	 highest	 costs,	 such	 as	 the	 Ivy’s,	 choose	 to	

supply	fewer	student	seats,	so	they	have	the	highest	tuition	fees,	but	they	only	

accept	 the	 best	 at	 a	 much	 higher	 price.	 The	 Ivy’s	 are	 known	 to	 be	 very	

selective	 institutions,	meaning	 that	 they	 enroll	 a	minimum	 of	 students	 each	

year.	
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This	 way,	 they	 make	 sure	 they	 only	 have	 the	 very	 best	 students,	 and	 they	

maintain	 their	 prestige.	 Graph	34	 could	 also	 demonstrate	 this.	 The	 Ivy’s	 are	

charging	higher	prices	well	knowing	that	most	students	are	not	willing	to	pay,	

but	because	of	the	Ivy’s	acceptance	strategy	to	stay	exclusive	and	prominent,	

they	are	pushing	their	prices	up	on	purpose.	

	

Graph	34:	An	increasing	demand	and	supply	with	higher	prices	and	more	

consumers	willing	to	buy	

	
	

It	 may	 be	 difficult	 to	 imagine	 that	 tuition	 fees	 will	 decrease	 in	 the	 nearest	

future,	however,	if	the	supply	of	colleges	and	universities	increase	more	than	

the	demand,	the	competition	is	even	more	cutthroat,	and	eventually	this	could	

lead	 to	 a	decrease	 in	 the	price	of	 getting	a	higher	 education.	 If	 the	 supply	 is	

bigger	 than	 the	 demand,	 according	 to	 the	 law	 of	 supply	 and	 demand,	 the	

prices	will	fall.	
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Capital	

The	Theory	
In	 a	 higher	 education	 context,	 French	 sociologist	 Pierre	 Bourdieu	 explains	

how	three	different	types	of	capital	can	perpetuate	social	inequality.	He	talks	

about	the	system	of	higher	education	as	a	sorting	entity	and	he	explains	how	

this	 system	 ranks	 the	 different	 societal	 classes.	 With	 respect	 to	 the	 second	

part	of	the	analysis,	which	demonstrates	signs	of	social	inequality,	it	is	useful	

to	 discuss	 if	 this	 point	 is	 valid.	 Pierre	 Bourdieu’s	 theories	 about	 capital	

constitute	a	suitable	framework	to	discuss	within.	

	

Capital	in	Today’s	System	of	Higher	Education	
As	previously	mentioned,	 in	this	thesis,	higher	education	may	be	an	effective	

source	to	acquiring	knowledge,	analytical	skills	and	critical	thinking.	It	may	be	

used	 to	 further	 formation	 and	 good	manners,	 and	 it	 can	 eventually	 create	 a	

decent	 human	 being	 with	 a	 sense	 of	 responsibility	 for	 participating	 in	 the	

community.	 In	 recent	 years	 though,	 this	 thesis	 has	 shown	 an	 immense	 and	

enormous	 interest	 in	 using	 higher	 education	 to	 building	 a	 platform	 for	

financial	stability	and	better	jobs.	A	majority	of	students	in	public	universities	

believe	that	entering	higher	education	is	a	very	important	stepping	stone	to	a	

financially	 stable	 and	 job	 secure	 future.	 In	 order	 to	 succeed	 on	 this	 path,	

higher	education	may	also	provide	the	student	with	social	capital,	namely	the	

possibility	 to	 build	 valuable	 relationships,	 contacts	 and	 a	 great	 networking	

platform	 for	 a	 future	 career.	 Looking	 at	 this	 from	 a	 different	 angle,	 social	

capital	may	also	help	in	the	early	stages	of	higher	education.	For	instance,	it	is	

worth	mentioning	that	social	capital	may	be	a	bridge	to	the	colleges	students	

wish	 to	 attend.	 Having	 a	 family	 background	 with	 social	 or	 economic	 and	

cultural	 capital	 can	 be	 a	 direct	 ticket	 to	 the	 desired	 college	 or	 university.	

Hence,	many	argue	that	the	success	of	completing	an	education	in	the	system	

of	 higher	 education	 today,	 also	 relies	 on	 the	 social,	 economic	 and	 cultural	

capital	one	have	acquired	throughout	the	early	life	stages.	
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As	 earlier	 mentioned,	 Bourdieu’s	 research	 tends	 to	 be	 skeptic	 towards	 the	

educational	 function	 in	 the	 educational	 system.	He	 believes	 that	 underneath	

the	educational	surface	lies	a	sorting	and	ranking	function	of	classes.	Looking	

at	 the	 problem	 areas	within	 higher	 education	 today,	 rising	 tuition	 fees	may	

have	an	affect	on	social	dynamics	such	as	social	mobility	and	equality.	Being	

able	 to	 pay	 for	 college	 or	 university	 depends,	 according	 to	 Bourdieu,	 on	

economic	capital,	and	tuition	fees	in	the	United	States	are	high.	If	tuition	fees	

continue	to	rise	as	they	have	done	over	the	past	decades,	it	is	fair	to	argue	that	

low-income	 families	 may	 experience	 severe	 difficulties	 financing	 their	

children’s	education.	The	lack	of	economic	capital	is	therefore	a	serious	trigger	

to	 worsening	 social	 mobility	 and	 perpetuating	 social	 inequality.	 Even	 with	

grants,	 low-income	 families	 may	 not	 be	 able	 to	 finance	 their	 children’s	

education.	Therefore,	it	is	fair	to	say	that	the	lack	of	economic	capital	thereby	

manifests	 their	 social	 status	 and	 hinters	 social	 mobility	 in	 the	 respective	

family	circle.	

	

Bourdieu’s	 argument	 about	 the	 educational	 system	 sorting	 and	 ranking	

societal	 classes	may	 be	 valid	 in	 some	 instances.	 It	 is	 definitely	 not	 the	 first	

time	that	researchers	raise	the	argument	that	higher	education	triggers	social	

inequality.	 Susanne	Mettler’s	 book	 from	2014:	 “Degrees	of	 Inequality	 –	How	

the	 Politics	 of	 Higher	 Education	 Sabotaged	 the	 American	 Dream”,	 Ann	 L.	

Mullen’s	book	from	2010:	“Degrees	of	Inequality:	Culture,	Class,	and	Gender	in	

American	higher	education”	and	Daniel	Golden’s	book	from	2007:	“The	price	

of	admission:	how	America's	ruling	class	buys	its	way	into	elite	colleges	-	and	

who	 gets	 left	 outside	 the	 gates”	 are	 three	 out	 of	 many	 more	 examples	 of	

writers,	 who	 buy	 Bourdieu’s	 argument	 about	 today’s	 educational	 system	

worsening	social	mobility	and	perpetuating	 inequality.	Many	others	also	buy	

the	 argument.	 A	 Senior	 School	 Counselor	 at	 the	 Copenhagen	 International	

School	recently	said	that	success	in	the	American	system	of	higher	education	

is	 driven	 by	 money.	 What	 she	 meant	 with	 this	 statement	 was	 that	 in	 the	

United	 States,	 wealthier	 families	 are	 always	 better	 off	 and	 economic	 capital	

will	 always	 open	more	doors.	With	money,	 families	 can	hire	 SAT	 tutors	 and	

help	guarantee	access	to	top	colleges	and	universities.	Therefore,	it	may	seem	

like	resourceful	families	are	living	happier	lives,	since	they	have	easier	access	

to	education	and	good	jobs.		
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It	 is	 fair	 to	 argue	 that	 if	 the	American	 educational	 system	were	 tuition	 free,	

many	 low-income	 students	 might	 have	 to	 take	 a	 chance	 in	 the	 educational	

system	 despite	 not	 having	 the	 cultural	 capital	 to	 complete	 the	 studies.	

However,	 with	 tuition	 fees,	 which	 are	 even	 increasing,	 many	 lower	 class	

students	may	not	 even	 consider	higher	 education,	 as	 they	may	not	 feel	 they	

have	 the	 necessary	 skill	 set	 to	 master	 a	 higher	 education.	 At	 a	 college	 or	

university,	 it	 is	 taken	 for	 granted	 that	 everybody	 knows	 the	 educational	

jargon,	however,	for	lower	class	students,	who	do	not	own	cultural	capital,	the	

whole	experience	may	seem	like	a	total	blur.	Therefore,	it	is	essential	that	the	

cultural	capital	be	practiced	in	the	early	life	stages	of	childhood	and	in	primary	

school	if	possible.	

	

The	 lack	 of	 economic	 and	 cultural	 capital	 with	 low-income	 families	 makes	

education	more	difficult	 to	obtain.	Even	with	grants,	an	education	may	seem	

impossible	 to	 finance	 and	 complete.	However,	 even	 the	 granting	 of	 financial	

aid	 for	 low-income	 families	 does	 not	 help	 address	 another	 problem,	 namely	

the	 lack	of	 social	 capital.	According	 to	Bourdieu’s	 theoretical	 considerations,	

individuals	 from	 low-income	 families	 lack	 the	 social	 networks,	 which	 social	

capital	 requires.	 Between	 high	 school	 and	 higher	 education,	 building	 a	

transition	between	the	two	institutions	may	be	easier	and	smoother	for	some	

individuals.	 Ivy	League	colleges	are	infamous	for	accepting	a	minimum	share	

of	 applicants.	 The	 applicants	 accepted	 must	 have	 particular	 skills,	 life	

experiences	 or	 outstanding	 grade	 point	 averages	 and	 SAT	 scores.	 Students	

with	 social	 capital	 may	 not	 necessarily	 need	 these	 assets.	 They	 may	 have	

someone	 in	 their	 network,	 who	 can	 put	 in	 a	 positive	 word	 for	 them	 and	

facilitate	a	connection	between	the	admission	administrators	and	themselves.	

Social	 capital	 can	 be	 beneficial	 in	 this	 scenario	 and	 so	 can	 economic	 capital.	

Some	 even	 claim	 that	 families	 bribe	 admission	 administrators	 in	 order	 to	

guarantee	an	acceptance	letter	to	a	top	institution.	

	

Once	 an	 individual	 has	 finished	 college	 or	 university,	 there	 are	 endless	

opportunities.	Many	researchers	argue	 that	 students,	who	have	attended	 Ivy	

League	 universities	 or	 other	 prominent	 institutions,	 are	 better	 off	 when	 it	

comes	to	jobs.	
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Some	employers	know	that	 if	 they	receive	an	application	 from	an	 individual,	

who	 has	 attended	 Harvard	 or	 Columbia,	 they	 are	 high-achievers,	 who	 are	

aiming	high	in	their	careers.	 It	 is	 fair	to	say	that	these	people	are	driven	and	

ambitious	and	employers	therefore	advantage	from	the	image	and	reputation	

these	types	of	institutions	have.	People	willing	to	pay	the	high	sticker	price	for	

a	 diploma	 from	Harvard	 or	 Columbia	 expect	 that	 employers	 know	 that	 they	

are	ambitious	and	smart,	and	they	also	expect	that	they	can	gain	social	capital	

once	they	have	graduated.	This	 is	another	benefit	social	capital	can	give.	The	

more	prominent	the	 institution	is,	 the	higher	the	sticker	price	and	the	better	

the	chance	is	for	gaining	social	capital.	Social	capital	then	involves	a	network	

and	a	group	of	social	relations,	who	are	willing	to	introduce	the	individual	to	

different	job	opportunities.	
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Conclusion	
To	 synthesize	 the	 topics	 touched	 upon	 in	 this	 thesis,	 the	 illustration	 below	

sketches	the	interaction	between	the	different	main	actors	and	arguments.	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

This	 thesis	has	demonstrated	 the	different	dynamics	 in	 the	system	of	higher	

education	 between	 the	 main	 actors	 and	 the	 activities.	 By	 looking	 into	 the	

universities,	 the	 students	 and	 the	 consequences	 of	 rising	 tuition	 fees,	 there	

seems	to	be	an	interaction	on	different	levels.		

	

A	majority	of	students	decide	to	attend	college	in	order	to	obtain	better	jobs,	

and	they	find	it	much	less	important	to	be	a	cultured	individual.	This	is	almost	

the	 same	 for	 students	 today	 as	 it	 was	 for	 students	 in	 the	 1970’s.	 However,	

decades	ago	a	majority	of	students	attended	college	mostly	because	they	were	

curious	and	wanted	to	learn	things	that	were	interesting	to	them.	Better	jobs	

were	 naturally	 also	 one	 of	 their	 priorities,	 however,	 not	 the	 top	 priority.	

Today’s	students	are	choosing	college	because	of	better	jobs,	and	learning	new	

things	 is	 less	 important.	 In	 both	 generations	 it	was	 never	 important	 to	 be	 a	

cultured	individual.		

Rising tuition fees 

The social 
equality/inequality 

The value of a 
higher education 
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At	 least,	 it	was	 never	 the	main	 reason	 for	 attending	 college	 despite	 the	 fact	

that,	 traditionally,	 college	 was	 meant	 for	 the	 formation	 of	 a	 decent	 human	

being	with	critical	thinking	skills	and	a	sense	of	responsibility.	

	

The	major	differences	between	 students	 today	and	 students	 in	 the	1970’s	 is	

what	 they	 think	 is	 essential	 in	 life.	 A	majority	 of	 students	 in	 public	 schools	

think	it	is	essential	to	be	financially	well	off	in	life.	Financial	stability	is	by	far	

most	 important	 to	 students	 today.	 Thus,	 students	 in	 public	 schools	 are	 very	

concerned	with	 capitalistic	 and	material	objectives.	Before,	 students	went	 to	

college	in	order	to	learn	interesting	things,	and	their	main	objective	in	life	was	

to	 develop	 a	 meaningful	 philosophy.	 Being	 well	 off	 financially	 was	 not	 a	

priority,	and	students	were	not	engaged	in	creating	a	life	where	financial	gains	

were	all-important.		

	

On	the	basis	of	this,	there	has	been	a	shift	in	the	goals	of	attending	college	and	

priorities	 in	 life.	 By	 comparing	 several	 reports	 about	 student	 preferences,	

there	 seems	 to	be	 a	 trend	 in	 current	 times,	which	 is	 different	 than	previous	

trends.	 Today’s	 job	market	 dictates	 that	 an	 education	 is	 key	 for	 obtaining	 a	

job.	Student’s	choices	reflect	this,	as	their	main	objective	for	attending	college	

is	better	jobs.	By	obtaining	better	jobs,	students	are	facing	a	life	with	financial	

stability,	and	this	premise	 is	crucial	and	all-important	 to	students	today.	The	

demand	for	an	education	is	rooted	in	the	material	objectives,	financial	benefits	

and	 the	 middle	 class	 status.	 This	 thesis	 therefore	 argues	 that	 the	 demand	

today	 is	 founded	 on	 such	 serious	 life	 gains,	 which	 were	 not	 necessary	 for	

students	 in	the	early	1970’s.	Today,	students	act	with	respects	to	the	market	

dynamics,	and	the	Great	Recession	and	economic	turmoil	may	have	been	other	

events,	which	have	triggered	even	more	economically	sensible	choices.		

	

The	 current	 situation	 is	 strategically	 observed	 by	 the	 institutions	 of	 higher	

education,	who	 set	 the	 tone	 in	 this	 development.	 The	 increased	 value	 of	 an	

education	 has	 made	 the	 demand	 even	 higher	 and	 college	 enrollment	 is	

projected	 to	 increase.	 However,	 colleges	 and	 universities	 are	 in	 a	 cutthroat	

competition	in	order	to	attract	potential	students.		
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The	Ivy’s	are	doing	all	they	can	to	stay	prominent	and	exclusive	by	accepting	a	

minimum	 of	 students	 and	 charging	 the	 highest	 prices,	 which	 in	 general	

contradicts	 the	 theories	 of	 supply	 and	 demand	 in	 a	 specific	 market.	 Public	

schools	 have	 to	 find	 their	 own	 way	 to	 stand	 out	 as	 a	 means	 to	 attract	

prospects.	 As	 a	 result,	 there	 has	 been	 a	 change	 in	 the	 activities	 and	 the	

services	colleges	provide.	By	tracing	college	spending,	the	thesis	demonstrates	

that	in	a	majority	of	cases,	universities	make	more	money	in	tuition	fees	than	

what	 they	 spend	 on	 actual	 instruction.	 Considering	 that	 learning	 and	

education	 is	 a	 traditionally	 central	 premise	 for	 all	 universities,	 it	 is	

noteworthy	 that	 a	 majority	 of	 the	 universities	 spend	 less	 money	 on	 this	

activity.		

	

When	 looking	at	 the	 total	operating	expenses	 for	all	universities,	 instruction	

usually	only	covers	around	25-30%.	With	an	educational	mission,	 it	 is	worth	

investigating	what	the	rest	of	the	money	is	spent	on.	The	patterns	showed	that	

the	main	 part	 of	 the	 total	 operating	 expenses	 is	 spend	 on	 non-instructional	

activities.	Whether	students	demand	this	or	universities	are	trying	to	improve	

their	 image	 in	 order	 to	 attract	 prospects	 was	 speculation.	 However,	 the	

research	 found	 signs	 pointing	 towards	 both	 things.	 Students	 desire	 better	

non-instructional,	 social	 activities	 and	 colleges	 are	 competing	 in	 order	 to	

attract	 prospective	 students	 by	 offering	 a	 wider	 range	 of	 facilities	 and	

activities.	This	thesis	therefore	argues	that	the	meaningfulness	for	universities	

to	facilitate	better	activities	in	order	to	attract	more	students	has	pushed	the	

prices	upwards	and	students	are	 left	paying	for	 it.	The	value	of	an	education	

pushes	 students	 to	 pay	 the	 sticker	 price	 because	 they	 have	 the	 chance	 of	 a	

better	life	with	financial	stability	and	a	ticket	to	the	middle	class.	Furthermore,	

it	can	be	argued	that	students	today	prioritize	a	life	with	financial	stability,	as	

they	need	to	be	able	to	pay	back	their	student	debt	once	they	have	obtained	a	

job.		

	

The	 increase	 in	 tuition	 fees	 is	 fairly	 speaking	 detrimental	 to	 some	 students	

and	the	consequences	are	serious.	The	student	debt	has	reached	a	record	high	

number,	 and	 the	 thesis	 demonstrates	 that	 students	 in	 public	 schools	 are	

increasingly	worried	about	the	costs	of	attending	college.		
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For	 the	 first	 time,	 the	Higher	 Education	Research	 Institute	 investigates	 how	

many	 students	 in	 the	 survey	have	 received	 financial	 aid.	 Students	 from	 low-

income	 families	 and	minorities	 are	particularly	 counting	on	 the	 financial	 aid	

through	different	types	of	grants.	However,	a	report	shows	that	the	grants	are	

insufficient	 in	 covering	 tuition	 and	 fees.	 Therefore,	 even	 if	 students	 are	

granted	 financial	aid,	 it	 is	not	enough	to	cover	 the	costs	of	an	education.	For	

low-income	students	and	minorities,	an	education	is	crucial,	and	even	though	

college	is	meant	to	be	available	for	all	willing,	willingness	may	no	be	enough	in	

today’s	system	of	higher	education.	Without	 the	money	and	with	 insufficient	

grants,	 low-income	 students	 and	 minorities	 are	 stuck	 in	 their	 situation	

without	 the	 resources	 to	 change.	 These	 types	 of	 incidents	 demonstrate	 the	

long-term	 consequences	 of	 rising	 tuition	 fees.	 By	 applying	Pierre	Bourdieu’s	

theories	about	capital,	it	becomes	evident	that	the	system	of	higher	education	

may	 purposely	 be	 arranging	 the	 different	 layers	 of	 social	 individuals.	

Individuals	 with	 different	 types	 of	 capital	 are	 better	 off	 and	 more	 likely	 to	

succeed	in	the	system	of	higher	education.	Students	without	economic,	social	

or	 cultural	 capital	 are	more	 likely	 to	maintain	 their	 respective	 class	without	

the	 possibility	 to	 change.	 Therefore,	 this	 thesis	 argues	 that	 on	 a	 long-term	

basis,	 rising	 tuition	 fees	 causes	 a	 lack	 of	 social	 mobility	 and	 contributes	 to	

social	inequality.	

	

In	sum,	the	thesis	exhibited	that	the	interaction	and	connection	between	rising	

tuition	 fees,	 the	 value	 of	 an	 education	 and	 the	 social	 equality	 existed	 on	

different	 levels.	Firstly,	 students	 today	value	higher	education	 for	more	 than	

learning,	 cultivation	 and	 intellectualism.	 They	 value	 it	 for	 life	 essentials.	

Therefore,	 the	 demand	 is	 increasing	 and	 the	 college	 enrollment	 statistics	

demonstrate	this.	Students	are	putting	greater	emphasis	and	appreciation	on	

an	education,	and	as	a	result	the	institutions	are	increasing	tuition	fees.	Other	

influences	 such	 as	 the	Great	Recession	 and	 capitalistic	 tendencies	 in	 today’s	

society	are	other	factors	that	affect	how	students	think	today.	Secondly,	rising	

tuition	 fees	 are,	 among	 other	 things,	 caused	 by	 the	 increased	 internal	

competition	in	the	system	of	higher	education	between	the	institutions.	There	

is	a	need	to	stand	out	and	spend	less	money	on	instruction	and	more	money	

on	 non-instructional,	 extraordinary	 facilities	 in	 order	 to	 attract	 more	

prospects.		
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The	rising	tuition	fees	cause	minorities	and	students	from	low-income	families	

to	leave	out	education	as	a	possibility	to	change	their	financial	status,	and	the	

system	of	higher	education	purposely	intends	to	arrange	the	societal	classes.		

This	 way,	 the	 higher	 classes	will	 reproduce	 and	 remain	 high	 and	 the	 lower	

classes	 will	 remain	 low.	 Social	 mobility	 falls	 behind	 and	 social	 inequality	

grows.		
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