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ABSTRACT 

 This Symposium presents curriculum design and content issues in a Scandinavian 

business school at its Centenary. The aim is an exploration of an educational institution at the 

interface of the European Higher Education Area (EHEA) within the historical trends of the 

European Union. We hope this step will empirically document how the goals of the European 

Higher Education Area are functionally linked with the entrepreneurial sensibilities of 

administration, faculty, and administrative staff during the concrete operations of work. The 

series of presentations are framed between trans-cultural epistemological foundations in insight-

based critical realism and inquiry into how the institutional entrepreneurs – the program directors 

– negotiate opportunities, risks, and tensions in curriculum and program implementation. 

Detailed case presentations take up curriculum effort to successfully engage issues of 

interdisciplinarity, use of text production as a tool in support of project and thesis writing, and 

the use of plurilingual content based teaching in a cooperative learning model for European 

studies. The history of one curriculum model initiated to educate better citizens, combining 

interdisciplinary methods with language instruction, whose features have endured and diffused 

throughout the business school, ends the presentation set. Symposium discussion will be 

designed to invite participants, from within the EU and beyond, to join in collaborative 

practitioner research for the EHEA future. 

 

 

 

Keywords: European Higher Education Area, Curriculum innovation, Scandinavian higher 
education. 
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PRESENTATION SUMMARIES 

Teaching the EU using plurilingual content based teaching and cooperative learning 

Magali Gravier 
 

 The paper presents an experience of innovative teaching which took place within the 

bachelor programme “European Business” (Europæisk business) at the Copenhagen Business 

School between 2013 and 2016. The programme was a Danish taught Bachelor of Arts, which 

was launched in 2012 and ceased to exist in its original form after three years of existence. In a 

nutshell, the programme consisted of teachings dedicated to business related topics, and 

teachings in languages. Within this programme, each student was required to study one of the 

four languages offered: either English (at an advanced level) or one of the three ‘small languages’ 

– as they were unofficially called by the faculty of the programme – French, German or Spanish. 

In their third semester, students were offered a course on the European Union – The European 

Union as a Multicultural Business Environment – combining both aspects of the programme.  

Teaching languages in the EU 

The European Union (EU) is a composite polity made of 28 member states, counting 24 official 

languages. For EU institutions, the EU civil society, language (and cultural) diversity poses a 

clear challenge. As an element of comparison, the United Nations count over 190 member 

countries but ‘only’ 6 official languages. The importance of languages was recognized from the 

very beginning of the European integration process: the first regulation adopted by the Council 

of Ministers on 15 April 1958 was dedicated to the use of official languages in the then European 

Economic Community. 2  Multilingualism appears as a fundamental characteristic of the EU. 

History tells us that this characteristic goes beyond the current European integration process to 

2 EEC Council: Regulation No 1 determining the languages to be used by the European Economic Community, 
Official Journal 017, 06/10/1958, p. 0385–0386. 
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encompass the whole European continent and stretching back into the Antique: despite all 

imperial experiences since the Roman empire, Europe has kept is language diversity (Gravier, 

Lundquist 2011). 

 For the functioning of the EU as a political system as well as a business environment, 

such a degree of multilingualism poses challenges. In 2000,3 the European Heads of State and 

Government formulated a language strategy with an ambitious goal. The ‘Barcelona objective’, 

as it was later called, aimed at ‘improv[ing] the mastery of basic skills, in particular by teaching 

at least two foreign languages from a very early age’ (European Council 2002). The original 

Barcelona objective stressed the importance of early learning, but the Commission quickly 

suggested ‘Higher Education institutions play a key role in promoting societal and individual 

multilingualism.’ (European Commission 2003, p.8). Behind this ambitious objective lay a 

vision or ‘policy core belief’ (Sabatier 1999)4 for the European society: ‘the ability to understand 

and communicate in other languages is a basic skill for all European citizens.’ (European 

Commission 2003, p. 3). 

Presentation of EMBE course 

 The course The EU as a Multicultural Business Environment (hereafter EMBE course) 

was a mandatory course offered in the third semester. Due to the work load involved, students 

received 15 ECTS for it (the equivalent of two standard courses at the CBS). The course was 

made of three components: 1) a series of 12 lectures held in English addressing the entire cohort 

of students (ca. 110), 2) a series of 10 language classes where the students were divided in 

smaller groups according to their second language (3 groups for English; 1 group for each of the 

small languages: French, German or Spanish) and 3) group work (two non-mandatory 

3 The Lisbon agenda aimed at increasing the EU’s competitiveness and at making it the first knowledge based 
economy. 
4 In the work of Sabatier, policy core beliefs are defined as “fundamental policy positions 
concerning the basic strategies for achieving core values within [ a given] subsystem” (Sabatier, 1999 p. 133). 
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assignments, graded with an indicative pass/fail assessment, and the exam paper itself). The 

lectures were intended to provide students with the bulk of the factual and theoretical knowledge. 

The course used mainly Gabriel Suder’s textbook Doing Business in Europe (Sage). The 

language classes, following the programme of the lectures week by week, were intended as 

supplements to the lectures providing students with the necessary vocabulary to discuss 

academically the topics developed during the lectures. Group work took place in groups fulfilling 

two conditions: groups had to have between three and five persons and comprise students 

studying two or three different languages. Group work aimed at writing assignments (two non-

mandatory ones and the exam paper). 

Pedagogical techniques used 

 The course aimed at preparing students for multilingual and multicultural working 

environments as they can be found in today’s multinational companies or in regional and 

international organizations. For this purpose, two pedagogical techniques were combined: 

cooperative learning and plurilingual content based teaching. 

1. Cooperative learning, originally developed in primary education, is a pedagogical approach 

which makes course participants work in groups, allocating them complementary and mandatory 

tasks (Kagan, Kagan 1992; Kagan et al. 2012). It has been suggested that this pedagogical 

technique can be used in higher education and in various disciplines (Millis 2010). The EMBE 

course is a good example of this.  

2. In its version presented by Bernaus and his co-authors (Bernaus et al. 2011), plurilingual 

content based teaching is a form of teaching which uses other languages than the language 

normally used in class for the purpose of transmitting knowledge. Therefore, this is not a 

12 
 



13651 

language class where one improves skills in a given language by teaching subjects like grammar, 

vocabulary, translation, etc.  

What have we learned from this experience? 

 The EMBE course has only run three times (three consecutive years), therefore it is 

difficult to conclude on the long-term effects of the course. For the faculty, the course required 

some flexibility and language skills. The teaching team was selected on the basis of teaching 

competences in two subjects: the EU and languages. For the exam, CBS rules, reflecting Danish 

educational practice, require two examiners during oral exams. For the EMBE course, the first 

examiner was the lecturer with the required language competence, while the second examiner 

was another member of the teaching staff who could have a lower level of language proficiency 

but was at least able to understand the student, assess his/her language level and ask a few 

questions. Obviously, this required from faculty members more language competences than in 

standard teaching conditions.  

 Exchanges with student representatives revealed that the students liked the exam form, 

because it was the only oral exam during which they had the opportunity to use the language for 

the purpose of conveying content and not just ‘language’ aspects. Another noteworthy point is 

that at the end of the course, the examiners could see a progression between the early phase in 

the semester and the end of the semester culminating with the exam. At the beginning of the 

semester, throughout the three years, many students were not able to use secondary sources in 

the small languages or simply did not come to the idea of or dare try and make use of this 

language competence for a content based purpose. At the end of the semester, this new 

competence was acquired: many groups had more than one reference in their 'small language' in 

their reference list. But the real test was the oral exam. For the examiners, the active use of such 
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information showed that students used their second language not as the end goal of their 

teachings but as a means to access information, which was one of the goals of the class. In this 

respect, the experience is sufficiently encouraging to try and see if some aspects of this course 

can be transferred to other programmes and courses. 
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